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Background
In the fall of 2008, the Children’s Bureau created the National Child Welfare Workforce Institute (NCWWI) to build the capacity of the nation’s child welfare workforce and improve
outcomes for children, youth, and families through activities that support the development of
skilled child welfare leaders in public and tribal child welfare systems, and in private agencies
contracted by the State to provide case management services traditionally provided by public
child welfare.
The NCWWI envisions a child welfare workforce that is
•
•
•
•

strengthened by professional education and leadership development;
supported by organizational practices that mirror systems of care principles;
led by middle managers and supervisors who engage workers in designing and delivering
effective services; and
skilled at delivering promising practices that improve outcomes for children, youth and
families.

To promote effective child welfare practice and leadership development, the Institute is undertaking a number of activities, including
•
•
•
•
•

Developing and delivering leadership training for mid-level managers and supervisors
Engaging and facilitating national peer networks;
Identifying and strategically disseminating effective and promising workforce practices;
Administering child welfare professional education traineeship programs; and,
Advancing knowledge through collaboration and evaluation.

The NCWWI-initiated 12 traineeship projects in 2008. The NCWWI is responsible for
administering and evaluating these professional education stipend programs throughout the
five years of the project. The intent of these traineeships is to increase the knowledge and skills
of individual stipend recipients, —especially related to leadership development; —address the
workforce challenges of local child welfare systems; —and build the capacity of college and
university social work programs to prepare students for positive, culturally competent, and
productive careers in child welfare.
Selected university partners provide:
1. A traineeship program that awards financial assistance to select trainees;
2. An educational program that increases the knowledge and skills of individual stipend
recipients to address the needs of children, youth and families served by child welfare
agencies; and,
3. The development and improvement of child welfare curricula and programs to promote
timely graduation of trainees, to increase their skill level, professional practice and leadership ability, and to support retention in the child welfare workforce.
To this end, each traineeship program has developed and enhanced their child welfare
curricula. This collection of syllabi reflect examples of new courses that focus on child welfare
practice as well as longstanding courses where child welfare information has been infused into
existing content. All of the syllabi included in this collection were developed or enhanced as a
part of a NCWWI Traineeship Program. This collection of syllabi is intended to be a resource
for undergraduate and graduate social work programs illustrating of the range of approaches to
developing or enhancing child welfare content within the traditional social work curriculum.
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BRIAR CLIFF UNIVERSITY
DEPARTMENT OF SOCIAL WORK
SOCIAL WORK 345: CHILD WELFARE
Fall 2010
Heather Craig-Oldsen, MSW
Mon, Wed, & Fri 1:50 – 3:00
Heelan 327

Office Heelan 320, Phone 279-5489
heather.craig-oldsen@briarcliff.edu
Home Phone: 402 755-2709
Office Hours: M & W 8:30 – 11:50,
T 10:40 – 11:50, F 10:40 – 11:50
Thursdays work at home office (available by phone or email)

COURSE DESCRIPTION: This course prepares students for a career in child welfare and family services in the
public or private sector. It addresses many of the competencies established by the state child welfare agencies
and schools of social work for those preparing to work in agencies which strengthen families. It presents a model
which is community based, family focused and child centered for helping families at risk. It addresses an array of
services ranging from prevention, family support, and family preservation through protective services, foster care and
adoption. The course examines the complex interplay of policy and law as they affect practice and service delivery.
The course is grounded in ecological approaches, cultural competency, principles of family continuity, and the historic
values of the social work profession.
As a part of this course students will learn from professionals representing community child welfare agencies who
partner with the BCU social work program to develop child welfare professionals. The program requires attentiveness
to systems of care, diversity, leadership, child and family service review (CFSR), child and family service plans
(CFSP), state program improvement plans (PIP), and other issues that are linked to developing a competent child
welfare workforce.
This class is designed to develop students as future leaders in child welfare. With this in mind, students are asked
to assess themselves using the National Child Welfare Workforce Institute’s (NCWWI) Leadership Competency
Framework:
1. Creativity and Innovation: Develops new insights into situations; questions conventional approaches; encourages
new ideas and innovations; designs and implements new or cutting edge programs/processes.
 Works with a team to coordinate a project using a creative process
 Utilizes creative approaches to resolve client issues and barriers to services
2. External Awareness: Understands and keeps up to date on local and national policies and trends that affect the
organization and shape stakeholders’ views; is aware of the organization’s impact on the external environments
 Interacts positively with community agencies and stakeholders
 Maintains an awareness of external political environment
3. Flexibility: Is open to change and new information; rapidly adapts to new information, changing conditions, or
unexpected obstacles.
 Adjusts interactions with clients to adapt to current situation
 Manages self during crisis situations
National Child Welfare Workforce Institute
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4. Strategic Thinking: Formulates objectives and priorities, and implements plans consistent with the long-term
interests of the organization in a global environment; capitalizes on opportunities and manages risks.
 Participates in agency strategic planning
 Completes assigned activities and tasks in the strategic plan
 Conducts planning with families towards the goals established with the family and is mindful of challenges
and strengths
5. Visions: Takes a long-term view and builds a shared vision with others; acts as a catalyst for organizational
change; influences others to translate vision into action.
 Knows and understands the agency’s vision
 Reflects agency vision in casework activities
COURSE OBJECTIVES: As a result of having met the requirements of this course students are expected to be able to:
1. Describe the dual roles of empowering families and protecting children from maltreatment, and the legal,
practical, and ethical dilemmas inherent in these sometimes conflicting responsibilities.
2. Describe contemporary child welfare and family services practice and programs within the historic context and
evolution of the legal and policy framework.
3. Describe the values base of social work practice in family empowerment, child protection, family preservation,
family continuity and permanency planning.
4. Examine their own disciplined use of self and emotional responses to client situations, particularly when values
are challenged in issues of family and community violence, substance abuse and child maltreatment, and will
develop strategies to deal with these responses.
5. Apply an advanced practice perspective (strengths and solution focused, culturally competent) to practice in the
field of child welfare and family services in order to develop appropriate, individualized and culturally competent
interventions.
6. Demonstrate specialized knowledge about high-risk families and vulnerable children needed to promote
resilience, strengthen families and protect children.
7. Describe the impact of separation on children and families, and know how to promote attachment between
children and parents, children and kin, children and substitute caregivers, and children and adoptive parents.
8. Students will understand the importance of culture, kinship networks, family structure and family functioning, in
order to successfully work with families involved with the child welfare system.
9. Students will know societal, environmental and familial factors that place families and children at risk, will be able
evaluate the level of risk to children and weigh it against the risks of separation and other risks of out of home
placement in order to develop appropriate plans.
10. Demonstrate the ability to work collaboratively with community agencies and other disciplines involved with
family work, and will demonstrate teamwork and mutual respect in work with parents, kinfolk, substitute
caregivers and adoptive families.
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SOCIAL WORK COMPETENCIES DEVELOPED IN THIS COURSE: Through the achievement of the course
objectives students in this course will develop practice skills associated with the following social work competencies:
1.
2.
3.
4.
5.
6.
7.
8.

Identify as a professional social worker and conduct oneself accordingly.
Apply social work ethical principles to guide professional practice.
Apply critical thinking to inform and communicate professional judgments.
Engage diversity and difference in practice.
Advance human rights and social and economic justice.
Engage in research-informed practice and practice-informed research.
Apply knowledge of human behavior and the social environment.
Engage in policy practice to advance social and economic well-being and to deliver effective social work
services.
9. Respond to contexts that shape practice.
10. Engage, assess, intervene, and evaluate with individuals, families, groups, organizations, and communities.
REQUIRED TEXT AND OTHER RESOURCES:
Whitelaw Downs, S., Moore, E., McFadden, E. J. (2009) Child Welfare and Family Services Policies and
Practice. 8th ed. Boston, MA: Pearson Education/Allyn & Bacon.
NASW Standards for Social Work Practice in Child Welfare,
http://www.socialworkers.org/practice/standards/NASWChildWelfareStandards0905.pdf
The following professional journals are recommended: Child Welfare, Family and Society, Children and Youth
Services, Social Work, International Journal on Child Abuse and Neglect. You will be expected to read widely
from materials listed in the bibliography or given to you as handouts. You are encouraged to visit Internet sites
listed in the text.
TEACHING METHODS AND STRATEGY: Methods used in this course will include in-class simulated experiences,
lectures, discussions, readings, analysis of current research, group planning, critical thinking, reflection, and
research. Material presented in the text and in class will reflect research findings, legislation, judicial decisions,
professional literature, reports of social work practice, and interviews with practitioners. The text will provide a
foundation for further research and student-led class discussions. Guest lecturers will provide insight into current
problems, challenges, and services. Students will engage in discussion, presentations and will display self-directed
learning through all contracted special projects and readings.
STUDENT RESPONSIBILITIES AND EVALUATION: Department of Social Work policies and practices are enforced
as described in the student handbook. Students are responsible for attending all classes on time and remaining for
the full class period, completing all reading and written assignments on schedule for class participation.
Students are expected to utilize BCU Online (Angel) to access course information and to upload all written
assignments. If a student’s home computer is not compatible with BCU Online the student is expected to use the
computers available on campus. Students are expected to plan ahead and to meet all deadlines. Students must
check email daily, as course news will be communicated through email.
1. Preparation for Classes – Students are expected to read assigned chapters and complete all online quizzes
prior to class time (1:50 pm) the day the chapter will be discussed (up to 10 points per each chapter quiz with
lowest two scores dropped, total of 100 points). There will be no opportunity to make up missed quizzes.
National Child Welfare Workforce Institute
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2. Exams – There will be two exams. The midterm will be a take home exam for which students will be asked to do
a written assessment, addressing risk factors, signs of safety, and intervention strategies. The final exam will be
comprehensive, covering all class discussions and assignments. This will address the competencies and course
objectives, and assess the student’s preparation for entering the field of child welfare. (Possible 200 points –
100 each)
3. Supplemental Reading Abstracts – Each student is expected to do outside reading in professional journals or
books and complete a minimum of two abstracts. Each reading should be summarized and analyzed in a two
page abstract, with a half page summary and at least a page of critique/discussion. The critique and discussion
should include an articulate analysis of the article, clearly comparing and contrasting the information with the
NASW Standards for Ethical Child Welfare Practice and/or the National Child Welfare Workforce Institute’s
(NCWWI) Leadership Competency Framework. Abstracts should have an APA bibliographic heading. These
abstracts should address topics of interest to you. Heather will be happy to work with students to select articles,
and even loan books or journals. See rubrics for full expectations and specific criteria for evaluation of this
assignment. (Possible 100 points - 50 points each)
4. Contracted Project – Each student is required to review the course objectives, the NASW Standards for Social
Work Practice in Child Welfare, and competencies for child welfare, think about their interests and learning
needs, and establish a personal learning goal for this course. Each student then selects a topic or activity related
to the individual goal. Students then develop a contract detailing how they will pursue their projects (interviews,
library or internet research, agency visits, etc.) and how they will present this to the class on a specified date
between 10/27 and 11/10 during a 25 – 30 minute presentation. The contract must be typed, specific, provide
goals, and be thoroughly professional. Draft contracts must be submitted online on or before 9/27 and will be
discussed in consultation with Heather on 9/28 or 9/29. Each student must have the contract approved by
Heather.
Each project must be supported by a minimum of ten annotated references directly related to the topic. (A
sample annotated bibliography is located under Resources tab, BCU Online. Your bibliography may be briefer.) It
should be written using appropriate APA style and submitted online before the presentation.
The project concludes with an analysis of how the project contributed to the student’s professional development,
including observations about at least five of the program’s educational competencies and/or the National Child
Welfare Workforce Institute’s (NCWWI) Leadership Competency Framework (see above).
Students are encouraged to work in a team, but are not required to do so. For students who work with one
or more fellow students, each student must have a contract signed by all members of the team. The project
consultation with Heather must include all members of the team. The contract will specify specific expectations of
each member of the team and Heather must sign off on the negotiated plan.
Plagiarism, which is the copying of any portion of another author’s work without giving credit to that person, is
unacceptable (Briar Cliff Student Handbook, p.48). Plagiarism will be reported to the Vice President of Academic
Affairs and will result in an F grade. See rubrics for full expectations and specific criteria for evaluation of this
assignment. (Possible 100 points)

6

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

Briar Cliff University: Social Work 345: Child Welfare

5. Professional Class Participation – All students are expected to participate in class discussion. Professional
demeanor includes actively listening to others in the class, asking pertinent questions of others, arriving on
time or early for each class, informing Heather in advance if there is an emergency requiring absence from
class, contrasting ideas from multiple sources, and respecting differing opinions while actively challenging
ideas. Students will be expected to complete online quizzes related to each chapter in the text. Roll calls will
occasionally include a brief sharing of ideas from the reading assignment or information gleaned from the
newspaper and/or reputable Internet news source about the subject of the day’s discussion. When the roll call
involves news accounts, students are expected to briefly identify 1) the news source; 2) date of the publication;
3) location of the reported news; 4) key points of the press release, 5) and a possible social work response.
Students who are on time, ready to present roll call information, and participate actively in ALL classes will
receive up to 20 participation points towards the final grade. Anyone who misses more than three classes (for
any reason) will receive a one-step decrease in the final grade. (An A will become an A-, an A- will become a B+,
etc.)
6. Professional Community Participation – Students who actively participate in a community child welfare
meeting such as USD Systems of Care Training, Comprehensive Strategies for Youth, ICWA Training,
Community Initiative for Indian Children and Families (CINCF), Breakthrough Collaborative or other meetings
approved by Heather will receive up to 10 bonus points for each meeting (up to 30 total points) towards the
final grade. Professional demeanor includes arriving on time or early; introducing yourself to and shaking hands
with people you do not know; asking for business cards or writing down names and contact information; sitting
with community professionals (rather than with fellow students); actively listening to others in the community
discussion; asking pertinent questions of others; and respecting differing opinions while actively discussing ideas.
Students are expected to submit a brief (one page) summary and critique of the meeting in the designated Angel
drop box within two days of the meeting to receive the bonus points.
DUE DATES FOR ASSIGNMENTS: Assignments are to be submitted in the assigned Angel drop boxes.
Assignments not submitted on or before the due date by class time (1:50 pm) are considered late.
COURSE GRADING:						
Possible Points
Pre-class online quizzes (12 @ 10 points, drop 2 lowest)
100
Exams (2 @ 100 points each)
200
Abstracts (2 @ 50 points each)
100
Project
100
Class participation
20
Community participation (up to 3 at 10 points each summary)
30 bonus points
550 total possible points (with bonus points)

GRADING SCALE - based on percentage score:
A = 94-100
A- = 90-93

B+ = 88-89
B = 84-87
B- = 80-83

National Child Welfare Workforce Institute
www.ncwwi.org

C+ = 78-79
C = 74-77
C- = 70-73

D+ = 68-69
D = 60-67
F = 59 or below

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

7

Briar Cliff University: Social Work 345: Child Welfare

COURSE SCHEDULE
DATE
Wed 9/1

Fri 9/3

TOPIC
Introduction to SWRK 345 Child Welfare

Chapter 1: Introduction to Child and Family
Services. This chapter provides a review of
overarching themes including family continuity,
cultural competency, and strengthening families;
early intervention; and prevention services.
NO CLASS – Labor Day Holiday

Mon 9/6
Labor Day
Wed 9/8 Chapter 2: Government Programs to Support
Families and Children. This chapter examines
family income security and poverty in the U.S. and
its effects on children; supporting families with day
care and child development programs; as well as
the impact of “welfare reform” on families.
Thu 9/9
USD Systems of Care Training
Fri 9/10

Mon 9/13

Wed 9/15

8

Chapter 3: Services to Prevent Maltreatment
and Support Families. This chapter examines
preventative and family support, cultural diversity,
community approaches to prevention and family
support.
Chapter 4: Child Welfare Principles and
Practices. This chapter examines the fundamental
principles of child welfare practice, the casework
process, and the basic tasks in child welfare
practice irrespective of program or service area.
Chapter 5: Law and Procedure: Court
Intervention with Children, Youth, and Families.
This chapter examines the fundamental philosophy
of the juvenile and family courts in relation to
child abuse and neglect and delinquency matters.
It outlines court procedures and the role of
caseworkers in the court process.

National Child Welfare Workforce Institute
www.ncwwi.org








PREPARATION FOR CLASS
Review syllabus
Be prepared to discuss your wants and offers
relative to participation in this course
Video presentatioin
Take online quiz for Chapter 1
Roll Call: One fact that from Chapter 1 that
surprised or intrigued you
Family sculpting activity

 Be thinking about your contract project
 Take online quiz for Chapter 2
 Roll Call: One fact that from Chapter 2 that
surprised or intrigued you

 Bonus Points for this Training Opportunity
 Munster Student Center in Vermillion, SD –
University of South Dakota campus
 Take online quiz for Chapter 3
 Roll Call: One question for guest speaker,
Frank La Mere
 Take online quiz for Chapter 4
 Roll Call: One question for guest speaker, Pat
Anderson
 Take online quiz for Chapter 5
 Roll Call: One question for guest speaker
from the Family Law Center
Dawn Kelley, BS 252-7868
dkelley@spd.state.ia.us

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

Briar Cliff University: Social Work 345: Child Welfare

DATE
Fri 9/17

Mon 9/20

Wed 9/22

Fri 9/24

Mon 9/27

Wed 9/29

Thurs
9/30
9 – 11 am

TOPIC
Chapter 6: Protecting Children from Neglect and
Abuse. This chapter examines the child protection
process; types of abuse/neglect; special issues,
including failure to thrive; identifying indicators
of abuse/neglect; effects of parental substance
abuse; theories on the etiology of abuse/neglect;
mandatory reporting requirements; vulnerable
populations and risk factors; screening and intake;
case investigation; risk assessment; referral for
family preservation or in home services; using court
intervention to protect children; determining when
placement is needed; case management and child
safety; liability; questions of “false allegations;”
forensic interviewing; central registry issues.
Chapter 7: Family Preservation Services.
This chapter examines family-based services for
the child and family to prevent removal, kinship
care and family continuity; informal vs. formal
care, advantages and disadvantages of relative
placement; family decision making model; and the
effectiveness of family preservation programs and
services.
Chapter 8: Foster Care: History, Laws,
Policies, and Structures. This chapter examines
the philosophy and policies of foster care
historically and currently; the federal and state
roles; placement options; reforms over time; and
professional issues.
Planning for Contract Projects

PREPARATION FOR CLASS
 Take online quiz for Chapter 6
 Roll Call: One questions for guest speaker
from the Child Advocacy Center
Sherrie Schweder, LMSW 279-2548
(2009)
macka@mercyhealth.com
Forensic Interviewer
Mercy Child Advocacy Center

 Take online quiz for Chapter 7
 Roll Call: One question for guest speaker
Susan Bame Hoover, MACR 224-2175
Full Circle Mediation
fullcirclemediation@yahoo.com

 Take online quiz for Chapter 8
 Explore the following website:
http://www.acf.hhs.gov/programs/cb/cwmonitoring/index.htm

 Roll Call: Two interesting facts about CFSRs
from the Children’s Bureau web site

 Meet at class time to share ideas and
plan for contract projects and finalize
preliminary ideas (Heather will be at
Wartburg College)
Chapter 9: Foster Care Practice and Issues. This  Take online quiz for Chapter 9
chapter focuses on case planning and treatment
 Analyze video segments. Discuss the
interventions with children and parents in the
safety, permanency, and well-being issues
context of child safety, permanency, and well-being.
addressed in each segment.
No Class - Contract Project Consultations
 Draft contracts due online by NOON 9/28
 Sign up for an individual or team
consultation with Heather on Tuesday 9/28
or Wednesday 9/29 to finalize your project
contract
Comprehensive Strategies for Positive Youth
 Attend for bonus points at AEA Office in
Outcomes – Community Meeting
Morningside
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DATE
Fri 10/1

Mon 10/4

Wed 10/6
Fri 10/8
Wed
10/11

Wed
10/13
Fri 10/15
Mon
10/18

Wed
10/20

10

TOPIC
Chapter 10: Families by Adoption. This chapter
examines the philosophies and policies of adoption
historically and currently, the federal and state
roles, the differences between private adoptions,
intercountry adoptions and adoptions of children
from the public child welfare system, matching
family’s strengths to child’s needs; placement
issues with sibling groups, special needs, older
children; transracial, transcultural and international
adoption; adoption subsidy and post adoption
services; kinship adoption; open adoption and the
adoption search; legal aspects of adoption.
Discussion of Abstracts (first)

PREPARATION FOR CLASS
 Final contracts due online by 1:50
 Take online quiz for Chapter 10
 Roll Call: One question to ask foster-adoptive
parent

 First abstracts due online by 1:50
 Be prepared to share your critical analysis
in class

Preparation for Midterm Take Home Exam:
Assessing Family Strengths, Needs, Risk Factors,
Signs of Safety and the Effectiveness of Systems of
Care Intervention Strategies
CINCF Meeting at Four Directions Indian Center,  Meet at 1:50 at the center
613 Water Street
University Holiday
NO CLASS TODAY
Chapter 11: Juvenile Delinquents: The
Community’s Dilemma. This chapter examines
the interconnectedness of child abuse and neglect
and juvenile delinquency, the historical and current
development of delinquency services, risk factors,
prevention and intervention strategies, female
offenders, minority overrepresentation.
No Class – Heather presenting at Council on Social
Work Education’s annual program meeting in
Oregon
No Class
MIDTERM EXAM DUE - Take Home
Chapter 12: Professional Responsibilities:
Ethics and Advocacy. This chapter examines
professional responsibilities as outlined in the
NASW Code of Ethics, identifies ethical issues
unique to the child welfare environment, and
discusses various types of child advocacy.
Written Assessments - risk factors, signs of
safety, and intervention strategies

National Child Welfare Workforce Institute
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 Take online quiz for Chapter 11
 Roll Call: One question for guest speaker for
Juvenile Court Services

 Work on projects and midterm exam (case
assessment)
 Submit your case assessment (midterm
exam) online by 5:00 pm
 Take online quiz for Chapter 12
 Roll Call: One important fact or idea from the
chapter

 Be prepared to discuss your written case
assessment (midterm exam)
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DATE
Fri 10/22

TOPIC
Foster and Adoptive Parent Preparation and
Selection

Mon
10/25

Youth Advocacy: Elevate

Wed
10/27
Fri 10/29
Mon 11/1
Wed 11/3

Contracted Project Presentations

Fri 11/5
Mon 11/8
Wed
11/10
Fri 11/12
Tues
11/16

Project Presentations
Project Presentations
Project Presentations - Possible CINCF Meeting
at Four Directions Indian Center
Project Presentations
Project Presentations
Project Presentations (if needed)
Discussion of Abstracts (second)
Discussion of Abstracts
Review for Exam and Course Evaluation
FINAL EXAM
12:30 – 2:20

National Child Welfare Workforce Institute
www.ncwwi.org

PREPARATION FOR CLASS
 Explore http://www.childally.org/cakhome.html
 Prepare a question for guest Denise Gibson
of Children’s Alliance of Kansas, Topeka,
Kansas
 Check out the ELEVATE website and one
other youth oriented web site
www.elevate2inspire.com

 Submit second abstract online no later
than 1:50 pm and be prepared to discuss
 Bring questions to class
 Complete course evaluation online
 Prepare for comprehensive exam
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CHILD WELFARE WEB SITES:
• Administration for Children and Families, U.S. Department of Health and Human Services www.acf.dhhs.gov
• Adopt U.S. Kids www.AdoptUSKids.org
• American Academy of Pediatrics www.aap.org
• The American Bar Association Center for Children and the Law www.abanet.org/child/home.html
• American Humane Association www.americanhumane.org
• American Public Human Services Association www.apwa.org
• Anney E. Casey Foundation www.aecf.org
• Casey Journalism Center on Children & Families www.djc.umd.edu
• Center for Law and Social Policy www.movingideas.org
• Child Trends, Inc. www.childtrends.org
• Child Welfare Information Gateway www.childwelfare.gov
• Child Welfare League of America www.cwla.org
• Children, Youth, and Family Education and Research Network www.cyfernet.mes.umn.edu/index.html
• Children’s Bureau, Administration for Children, Youth, and Families, U.S. Department of Health and Human
Services www.acf.hhs.gov/
• Children’s Defense Fund www.childrensdefense.org
• Children’s Rights, Inc. www.childrensrights.org
• The Clearinghouse on International Development in Child, Youth, and Family Policies www.childpolicyintl.org
• The Evan P. Donaldson Adoption Institute www.adoptioninstitute.org
• Families and Work Institute www.familiesandworkinst.org
• Family Life Development Center http://child.cornell.edu/fldc.home.html
• Federal Interagency Forum on Child and Family Statistics www.childstats.gov
• First Gov http://firstgov.gov
• Girls Study Group http://girlsstudygroup.rti.org
• Head Start Information and Publication Center www.headstartinfo.org
• Institute for Women Policy Research www.iwpr.org
• International Foster Care Organization www.Internationalfostering.org
• International Federation of Social Workers www.ifsw.org
• Kids Count www.aecf.org/aeckids.htm
• National Archives and Records Administration, Code of Federal Regulations
www.access.gpo.gov/nara/cfr/cfr-table-search.html
• National Association of Child Advocates www.childadvocacy.org
• National Association of Social Workers www.naswdc.org
• The National Campaign to Prevent Teen Pregnancy www.teenpregnancy.org
• National Center for Adoption Law and Public Policy www.adoptionlawsite.org
• National Center for Children in Poverty www.nccp.org
• National Center for Juvenile Justice www.ncjj.org
• National Center for School Engagement www.schoolengagement.org or www.truancyprevention.org
• National Center on Substance Abuse and Child Welfare www.ncsacw.samhsa.gov
• National Child Care Information Center www.nccic.org
• National Child Welfare Resource Center on Legal and Judicial Issues www.abanet.org/child
• National Child Welfare Resource Center for Organizational Improvement www.muskie.usm.maine.edu/helpkids
• National Clearinghouse on Child Abuse and Neglect www.calib.com/nccanch
• National Council on Juvenile and Family Court Judges www.ncjfcj.unr.edu
• National Data Analysis System http://ndas.cwla.org
• National Family Preservation Network www.nfpn.org
• National Fatherhood Initiative www.fatherhood.org
• National Foster Parent Association www.kidsource.com/nfpa/index.html
12
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

National Head Start Association www.nhsa.org
National Indian Child Welfare Association www.nicwa.org
National Institute of Child Health and Human Development www.nichd.nih.gov
National Resource Center for Family Centered Practice and Permanency Planning www.hunter.cuny.edu/socwork
National Resource Center for Child Welfare Adoption www.nrcadoption.org
North American Council on Adoptable Children www.nacac.org
Office of Juvenile Justice and Delinquency Prevention http://ojjdp.ncjrs.org
Prevent Child Abuse America www.preventchildabuse.org
Race Matters Consortium www.racemattersconsortium.org
THOMAS, Library of Congress http://thomas.loc.gov
United States of America, All federal governmental agencies www.firstgov.gov
United States Supreme Court www.uscourts.gov
The Urban Institute www.urban.org
U.S. Department of Education, Office of Safe and Drug-Free Schools www.ed.gov/osdfs
U.S. Department of State www.state/gov/family/adoption or www.travel.state.gov/family/adoption/intercountry
U.S. Government Accountability Office (GAO) www.gao.gov
Zero to Three: National Center for Infants, Toddlers, and Families www.zerotothree.org

BIBLIOGRAPHY (emphasis on ethical child welfare practice):
Access to Adoption Records: Summary of State Laws. (January, 2006) Child Welfare Information Gateway. Retrieved
July 25, 2008 from http://www.childwelfare.gov/systemwide/laws_policies/statutes/infoaccessapall.pdf.
Altshuler, S. (2005). Drug-endangered children need a collaborative community response. Child Welfare, 84 (2), 171190).
Atkinson, Anne and Patricia Gonet. “Strengthening Adoption Practice, Listening to Adoptive Families. Child Welfare
Journal of Policy, Practice, and Program, Vol. 86, #2, March/April 2007, pp 87-104.
Child Welfare Information Gateway. (Updated September 11, 2007). Retrieved July 25, 2008, from
http://www.childwelfare.gov/systemwide/laws_policies/state/
Connell-Carrick, Kelli. “Methamphetamine and the Changing Face of Child Welfare: Practice Principles for Child
Welfare Workers.” Child Welfare Journal of Policy, Practice, and Program, VOL. 86, (3), May/June 2007, pp 125144.
Corey, G., Corey, M., & Callanan, P. (1998) Issues and ethics in the helping professions (5th ed.). Pacific Grove, CA:
Brooks/Cole.
Craig-Oldsen, Heather; Craig, J. Ann; and Morton, Tom. “Issues of Shared Parenting of LGBTQ Children and Youth
in Foster Care: Preparing Foster Parents for New Roles.” Child Welfare Journal of Policy, Practice, and Program,
Vol. 85 (2), March/April 2006 pp 267-280.
Crampton, David. “Research Review: Family group decision-making: a promising practice in need of more
programme theory and research.” Child and Family Social Work 2007, 12, pp 202–209.
Dalrymple, J. (2002). Family group conferences and youth advocacy: The participation of children and young people
in family decision making. European Journal of Social Work, 5 (3), 287-299.
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Dhooper, S. S.; Royse, D. D.; and L. C. Wolfe (1990) “Does Social Work Education Make a Difference?” Social Work,
pp 57-61. Retrieved July 29, 2008, Ebsco.
Family Group Decision Making in Child Welfare: Purpose, Values and Processes (2007).
Fry, A. P. “The Children’s Migration,” American Heritage, 26 (December, 1974), p. 6.
Hammarberg, Thomas. “Council of Europe: The best interests of the child – what it means and what it demands from
adults.” Child Rights Information Network: http://www.crin.org/resources/infoDetail.asp?ID=17649 retrieved July
5, 2008, Ebsco.
Herlihe, B., & Corey, G. (1996). ACA ethical standards casebook (5th ed.). Alexandria, VA: American Counseling
Association.
Kagle, Jill Doner, and Giebelhausen, Pam Northrup. “Dual Relationships and Professional Boundaries.” Social Work.
New York: May 2000. Vol. 39, Iss. 2; pg. 215, 7 pgs 213-220.
Mather, J.; Lager, P.; and Harris, N. (2007). Child Welfare: Policies and Best Practices. Belmont, CA: Thomson
Brooks/Cole.
Kathleen Millstein. “Confidentiality in direct social-work practice: Inevitable challenges and ethical dilemmas.”
Families in Society. New York: May/Jun 2000. Vol. 81, Iss. 3; pg. 270.
Morton, Thomas. (June, 2002) “Ethics of Concurrent Planning.” Ideas in Action. Atlanta, GA: Child Welfare Institute.
NASW Standards for Social Work in Child Welfare. (2005) Washington, DC: NASW.
NASW Code of Ethics. (1996) Washington, DC: NASW.
Neff, Michael A. (2006) “Taking Your Place at the Table: Enhancing Foster Parent Effectiveness.” NYS Citizens’
Coalition for Children, Inc. Ithaca, NY: retrieved July 29, 2008 from
http://www.nysccc.org/linkfamily/Projectplans/Spring2006TakingYourPlace.pdf Ebsco.
Nixon, Paul. Seen but Not Heard? Children and Young People’s Participation in Family Group Decision Making:
Concepts and Practice Issues. Retrieved on July 26, 2008 from http://www.americanhumane.org/FGDM Ebsco
Remley, T. (1990). Counseling records: Legal and ethical issues. In B. Herlihy & L. Golden (Eds.), Ethical standards
casebook (pp. 162-169). Alexandria, VA: American Association for Counseling and Development.
Rodger, Susan, Anne Cummings, Alan W. Leschied. “Who is caring for our most vulnerable children?: The motivation
to foster in child welfare” Child Abuse & Neglect. New York: Oct 2006, Vol. 30. Iss. 10; pg. 1129.
Sobie, Merril. (2005) “The Child Client: Representing Children in Child Protective Proceedings.” Pace University Law
School of Law: Faculty Publications. Retrieved July 27, 2008, from http://digitalcommons.pace.edu/lawfaculty/37
Ebsco.
State of Washington Joint Legislative Audit and Review Committee (JLARC). (January 9, 2008) Children’s
Administration Social Worker Qualifications. Retrieved July 5, 2008 from http://www.leg.wa.gov/reports/08-3.pdf
Ebsco.
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Strom-Gottfried, Kimberly. “Ensuring ethical practice: An examination of NASW code violations, 1986-97” Social
Work. New York: May 2000. Vol. 45, Iss. 3; pg. 251, 11 pgs.
Thomas, M., David Chenot, and Barbara Reifel. “A resilience-based model of reunification and reentry: Implications
for out-of-home care services.” Families in Society. New York: Apr-Jun 2005. Vol. 86, Iss. 2, p. 235-243 (9 pp.)
Thompson, Charles L., and Donna A. Henderson. (2007). Counseling Children (7th ed). Belmont, CA: Thomson
Brooks/Cole.
U.S. Department of Justice (2003). OVC Bulletin: Children at clandestine methamphetamine laboratories: Helping
meth’s youngest victims. Washington, DC: Author.
U.S. Department of Justice. (2002). Children at risk (Product No. 2002-L0424-001). Available online at
www.usdoj.gov/ndic/pubsl/1466/1466/pdf.
U.S. General Accounting Office (GAO). (2003). Child welfare: HHS could play a greater role in helping child welfare
agencies recruit and retain staff. Washington, DC: Author.
Zlotnik, Joan Levy. (2001). “Enhancing Child Welfare Service Delivery.” Policy & Practice of Public Human Services,
1520801X, Mar 2001, Vol. 59, Issue 1. Retrieved Ebsco June 29, 2008 Database: Academic Search Premier.
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Rubric for SWRK 345
Contracted Project - Possible 100 points
Contracted Project – Each student is required to review the course objectives, the NASW Standards for Social
Work Practice in Child Welfare, and competencies for child welfare, and establish a personal learning goal for this
course. Each student then selects a topic or activity related to the individual goal. Students then develop a contract
detailing how they will pursue their projects (interviews, library or internet research, agency visits, etc.) and how they
will present this to the class on a specified date between 10/27 and 11/10 during a 25 – 30 minute presentation. The
contract must be typed, specific, provide goals, and be thoroughly professional. Draft contracts must be submitted
online on or before 9/27 and will be discussed in consultation with Heather on 9/28 or 9/29. Each student must have
the contract approved by Heather.
Each project must be supported by a minimum of ten annotated references directly related to the topic. (A sample
annotated bibliography is located under Lessons tab, BCU Online. Your bibliography may be briefer.) It should be
written using appropriate APA style and submitted online before the presentation.
The project concludes with an analysis of how the project contributed to the student’s professional development,
including observations about at least five of the program’s educational competencies and/or the National Child
Welfare Workforce Institute’s (NCWWI) Leadership Competency Framework.
Students are encouraged to work in a team, but are not required to do so. For students who work with one or more
fellow students, each student must have a contract signed by all members of the team. The project consultation with
Heather must include all members of the team. The contract will specify specific expectations of each member of the
team and Heather must sign off on the negotiated plan.
Plagiarism, which is the copying of any portion of another author’s work without giving credit to that person, is
unacceptable (Briar Cliff Student Handbook, p.48). Plagiarism will be reported to the Vice President of Academic Affairs
and will result in an F grade. See rubrics for full expectations and specific criteria for evaluation of this assignment.
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Required Elements
A
Planning and
On 9/27 the student submits online
Organization
the title of project; articulate and
(30 total points)
concise thesis paragraph, clearly
stating the goal of the project; and a
complete outline of the total project.
(10 possible)
Student is prepared for the first
consultation on 9/28 or 29 as
demonstrated by an engaging,
articulate, and planned discussion of
the proposed project, arriving on time,
etc.
(10 possible)
The student submits the final project
on time, as negotiated and is
thoroughly prepared as demonstrated
by excellent time management,
effective use of audio-visual aids,
ability to answer questions, etc.
(10 possible)

C
On 9/27 the student submits
online the title of project;
thesis paragraph, clearly
stating the goal of the project;
and an outline of the total
project.
(7 points)
Student is adequately
prepared for the first
consultation on 9/28 or 29
as demonstrated by an
understandable discussion of
the proposed project, arriving
on time, etc.
(7 possible)

The student submits the final
project on time, as negotiated
and does not present more
than or five minutes under or
above negotiated timeframe.
(7 possible)
Adequate Research Evidence of in-depth reading and
Evidence of basic
and Coverage of
cogent written annotation of at least
understanding and clear
Topic
ten peer reviewed, academic sources. written annotation of seven
(25 points possible) Clear, highly engaging and cogent
credible sources; clear and
incorporation and integrations of ideas understandable incorporation
from ten sources into the project and of research into the paper or
presentation.
presentation, with most of the
(25)
ideas integrated throughout
the paper
(17.5)
Correct Writing
All written materials (including Power No more than three
(20 points possible) Point Slides) are grammatically
grammatical or spelling errors
correct according to “The Little Brown (14)
Handbook;” APA style; written in
12 point font with 1 inch margins;
numbered pages; written in third
person.
(20)

National Child Welfare Workforce Institute
www.ncwwi.org

D
Student misses
deadlines by more
than 24 hours;
demonstrates little
planning.
(6 for any deadline
missed or not
planned)

Fewer than seven
sources; superficial
or unclear
incorporation of
research
(15)

More than five
grammatical and/or
spelling errors; no
page numbering;
uses first or second
person; incorrect
formatting of
references
(13)
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Required Elements
A
Critical Analysis
Project includes and begins with a
(25 points possible) clear thesis or purpose statement
and the project supports the thesis
through presentation of research,
which is supported through strong
analysis. (For example, a thesis
might be “Treatment programs for
families who have experienced sexual
abuse are increasing in numbers, but
continue to have mixed outcomes.”
A purpose statement might include,
“The process for preparing and
selecting new foster parents has
become dramatically more systematic
during the past twenty years. This
presentation includes information
about what programs are used
nationally, how they differ from
earlier programs, and how they have
become more systematic.”

C
A clear statement of thesis
or purpose and a basic and
clear development of ideas
supporting the thesis or
purpose.
Clear analysis of how the
project contributed to the
student’s professional
development, focusing
on at least three of the
program competencies and/
or the National Child Welfare
Workforce Institute’s (NCWWI)
Leadership Competency
Framework
(17.5)

D
An attempt is
made to support a
thesis or purpose
statement, but
ideas do not
logically support
the thesis or
purpose statement
(15)

The project concludes with
an analysis of how the project
contributed to the student’s
professional development, including
observations about at least five of the
program’s educational competencies
and/or the National Child Welfare
Workforce Institute’s (NCWWI)
Leadership Competency Framework
(25)

.
SOCIAL WORK EDUCATIONAL COMPETENCIES:
1.
2.
3.
4.
5.
6.
7.
8.

Identify as a professional social worker and conduct oneself accordingly.
Apply social work ethical principles to guide professional practice.
Apply critical thinking to inform and communicate professional judgments.
Engage diversity and difference in practice.
Advance human rights and social and economic justice.
Engage in research-informed practice and practice-informed research.
Apply knowledge of human behavior and the social environment.
Engage in policy practice to advance social and economic well-being and to deliver effective social work
services.
9. Respond to contexts that shape practice.
10. Engage, assess, intervene, and evaluate with individuals, families, groups, organizations, and communities.
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Rubric for SWRK 345
Two Supplemental Reading Abstracts
Due 10/4 and 11/10
(Possible 100 points - 50 points each)
Supplemental Reading Abstracts – Each student is expected to do outside reading in professional journals or
books and complete a minimum of two abstracts. Each reading should be summarized and analyzed in a two page
abstract, with a half page summary and at least a page of critique/discussion. The critique and discussion should
include an articulate analysis of the article, clearly comparing and contrasting the information with the NASW
Standards for Ethical Child Welfare Practice and/or the National Child Welfare Workforce Institute’s (NCWWI)
Leadership Competency Framework. Abstracts should have an APA bibliographic heading (top of page). These
abstracts should address topics of interest to you.
Required Elements
A
Planning and
Student submits abstract on time on
Organization
10/4 and 11/10 before class; student
(20 total points)
is well prepared for oral discussion
of abstracts as demonstrated by
planned use of notes and/or well
articulated and brief explanation and
critique of the article.
(20 points for each abstract)
Correct Writing
Abstracts are grammatically correct
(10 points possible) according to “The Little Brown
Handbook;” APA style; written in
12 point font with 1 inch margins;
numbered pages; written in third
person; correct citation at the top of
the abstract.
(10 for each abstract)
Critical Analysis
(20 points possible)

C
Student submits abstract
on time on 10/4 and 11/10
before class; student is
adequately prepared (does
not appear to be “winging
it” and has done some
planning)
(14 points for each abstract)
No more than three
grammatical , formatting,
and/or spelling errors
(7)

D
Student submits
abstract after class but
within 24 hours
(13 points)

More than five
grammatical,
formatting, and/or
spelling errors; no
page numbering; uses
first or second person;
incorrect formatting of
references
(6)
The abstract includes an engaging The abstract includes a
The attempted
and articulate analysis of the article, clear attempt to compare
analysis does not
clearly comparing and contrasting
and contrast the information logically relate to the
the information with at least three
in the article with at
NASW Standards for
of the NASW Standards for Ethical least one of the NASW
Ethical Child Welfare
Child Welfare Practice and/or the
Standards for Ethical Child Practice and/or the
National Child Welfare Workforce
Welfare Practice and/or
National Child Welfare
Institute’s (NCWWI) Leadership
the National Child Welfare Workforce Institute’s
Competency Framework.
Workforce Institute’s
(NCWWI) Leadership
(20 points for each abstract)
(NCWWI) Leadership
Competency
Competency Framework.
Framework .
(14 points for each abstract) (13)
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CLARK ATLANTA UNIVERSITY
WHITNEY M. YOUNG, JR. SCHOOL OF SOCIAL WORK
BACCALAUREATE SOCIAL WORK PROGRAM
CUSW 415: ISSUES IN CHILD WELFARE
This syllabus provides a general plan for the course. Deviations may be necessary.
Instructor:

Mary Curtis Ashong, MSW, LCSW

Office Hours:

Monday:
3:00-4:30
Wednesday: 3:00-4:30
And by Appointment

Office Location:
Office Phone:
Email:

224 Thayer Hall
404-880-8861
mashong@cau.edu

Number/Sect
415/01

Course Title		
Credit Hours
Issues in Child Welfare:		
3
Child Abuse, Neglect and Investigation
			 			

Semester
Fall 2010

Time
10:00

Level
UG

CATALOGUE DESCRIPTION: This course is designed to provide students with general knowledge and information
on the subject of child abuse and neglect and places emphasis on the assessment, diagnosis, and treatment of
child abuse and neglect. Upon completion of the course, should have a general knowledge and understanding of
the various forms of child abuse and neglect. Students should also have knowledge of child abuse investigations,
interviewing techniques as well as knowledge of available community resources to both prevent and treat child
abuse.
COURSE DESCRIPTION: This course is designed to provide students with general knowledge and information on
the subject of child abuse and neglect. The primary emphasis is on the assessment, diagnosis, and treatment of child
abuse and neglect.
The Whitney M. Young, Jr., School of Social Work at Clark Atlanta University affirms an Afrocentric perspective; thus
this course will give special attention to the experiences of African Americans within the context of child abuse and
neglect.
PREREQUISITES: USW 200, USW 202, and USW 300, if the student has not completed any of the above courses,
he/she must receive permission from the instructor.
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COURSE OBJECTIVES:
1. Examine the policy and definitions of child abuse and neglect.
2. Understand the importance of cultural diversity and sensitivity.
3. Examine current research related to child abuse including: sexual abuse, physical abuse, emotional and
psychological abuse and neglect..
4. Explore the processes of diagnosing, assessing, and interviewing in child abuse cases.
5. Examine different forms of treatment of child abuse.
6. Explore strategies for reducing child abuse and neglect.
LEARNING OUTCOMES: Upon completion of this course students will be expected to:
1.
2.
3.
4.
5.
6.

Understand the Child Abuse Prevention Treatment Act (CAPTA.1974)
Articulate definitions of child abuse and neglect.
Discuss current research related to the types of child abuse and neglect.
Discuss and explain the processes of diagnosing, assessing and interviewing in child abuse cases.
Understand, discuss and explain different forms of treatment of child abuse.
Articulate and explain strategies for reducing child abuse and neglect.

TEACHING/LEARNING METHODS: The teaching approach will consist of lectures, class assignments, open class
discussions, guest speakers and presentations.
REQUIRED TEXT:
Winton, Mark A., & Mara, Barbara A. (2001). Child Abuse and Neglect. Allyn Bacon: Boston.
Note: Additional Readings will be assigned.
SUGGESTED REFERENCES:
Glenn, Cheryl, Miller, R., Webb, S., & Gray, L. (2003). Hodges’ Harbrace Handbook. Wadsworth Publishers
and The American Psychological Association (APA) Publication Manual 4th or 5th edition.
GRADING AND OTHER POLICIES AND EXPECTATIONS: Satisfactory performance is required to obtain a grade of
“C” or better in the course: recording exercises, unit tests, quizzes, papers, written assignments, class participation
and field observation reports. Students that miss a unit test, with a legitimate excused absence, must sit for missed
test within one week from the original scheduled date. The lecture and test schedule may be altered if unit topics take
more time than previously anticipated. Quizzes will not be allowed for make-up. Thus, I strongly advise you to attend
class on all quiz dates. Each student’s grade will be based on the total number of points accumulated during the
semester with the averages and intervals computed by the instructor.
Example:

Quiz 1 90
Quiz 2 95
Quiz 3 80
Presentation - 95
Total 90 divides by 4 = 90 = A

The grading scale is as follows: A - 90-100; B - 80-89; C - 70-79; D - 60-69; F-Below 60.
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Plagiarism. Plagiarism will not be tolerated. No written material longer than three or four consecutive words may
be copied from another source without a full citation crediting that course. Citations should include the author, title,
date and publication information regarding the source. Papers must abide by the APA Style of Writing Manual. (See
required books.)
Cell Phones. Students are required to turn off and put away cell phones during class. Do not leave class to
make or answer a call.
COURSE REQUIREMENTS: Class participation includes weekly reading assignments, class discussions, monthly
quizzes, journal articles review, group case study discussions and group presentations.
1. Student attendance and participation. The attendance policy for this course is in accordance with the overall
CAU institutional policy. Additionally, it is assumed that students cannot receive full benefit of the course
without consistent class attendance therefore your grade will be reduced by one letter grade for each
absence after three (3). Students will be involved in a collaborative learning experience with each other and the
instructor. Open discussion will be utilized to facilitate and build on course materials. Students are expected to
fulfill their responsibilities as students, that is to read all ass
2. Students are expected to arrive to class on time. Students will not be admitted into class after the first ten
minutes of class. Three (3) tardies equal one absence.
3. Examinations. Students will be tested monthly on reading materials.
4. Journal Article reviews. The article reviews are more than an account of your readings. It is an in-depth reflection
process regarding your personal reactions, and thoughts to the readings. The reviews must be from various
scholarly readings that are located at Woodruff Library, or identified Internet sites. All readings with the exception
of the text are eligible for article reviews. One article review is due on each designated date. Due dates are 9-15,
9-29, 10-6, 10-20, 11-9, and 11-23.
Journal Article Review Requirements:
1. You are to select one article for each due date.
2. Locate articles that are relevant to the required reading material scheduled in the course topics.
3. Identify which reading you have selected and the author. Be sure to use annotated bibliography format, and
APA style.
For each article do the following:
1. State the research problem.
2. Identify the key variables.
3. What is the purpose of the research?
4. What are the findings of the research?
5. Discuss your reaction to findings and the discussion. Your reactions should be connected to the points you
have identified.
6. What are the strengths and weaknesses of the article? You need to be clear and specific. It is helpful to give
examples from the readings to clarify your point.
7. You need to write the article review as if the instructor has not reviewed the readings.
Proofread your work. The use of correct grammar and spelling is very important and will impact your grade.
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5. Team Presentations. Students will be organized into small groups of 3-4. Each group will make a presentation
and lead a discussion on a child abuse or neglect issue/problem (sexual, physical, familial, etc.) that affects
children or adolescents. Group presentation will begin in October. Dates will be announced. In order for students
to obtain full benefit of the activity, students will need to meet as a group to prepare for critiques and discussion
of the material they have collected for their presentation. Presentation and written report should include the
following: discussion regarding the abuse or neglect issue (s) impacting the group selected; strengths and
weaknesses of the group selected; strengths and weaknesses regarding what the team believes to be true about
the need/problems experienced by the selected group and recommendations for treatment methods that might
be used to address the need/problems of the selected group.
BIBLIOGRAPHY:
Bancroft, L, and Silverman, J. G. (2002). The Batterer as Parent. Thousand Oaks, CA: Sage.
Hampton, R. L. (ed.) (1998). Black Family Violence Lexington, MA: Lexington Books.
Allen-Meares, P., and Fraser, M. W. (2004). Intervention with Children and Adolescents. Boston Allyn and Bacon.
Cohen, Neil (Ed.). (2002). Child Welfare: A Multicultural Focus. Boston: Allyn and Bacon.
Glaser, Danya & Frosh, Stephen. Child Sexual Abuse. (1998). Dorsey Press.
Herbert and Harper-Dorton, Working with Children, Adolescents and their Families. (2002). Lyceum Books.
Fontes, Lisa Aronson, Child Abuse & Culture: Working with Diverse Families. (2008).
Lum, D. (2003). Social Work Practice and People of Color. Monterey, CA: Brooks/Cole.
Sue, Derald Wing, Multicultural Social Work Practice. (2006). New Jersery: Wiley & Sons.
Webb. N. B. (2001). Culturally Diverse Parent-Child and Family Relationships. New York: Columbia University Press.
ADDITIONAL REFERENCES: The following references may be useful for students to aid with their understanding of
the issues in child abuse and neglect.
“AUSSW Humanistic Values.” Atlanta: The Atlanta University School of Social Work unpublished documents.
(Required for philosophical use by all students).
National Association of Social Workers (NASW). “Code of Ethics.”
OTHER RESOURCES:
• Child Welfare Information Gateway
• Georgia Association of Homes for Children
• Child Welfare League
• Children’s Defense Fund
• State of Georgia Department of Human Resources
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CUSW 415
Issues in Child Welfare: Child Abuse, Neglect and Investigation
Module I – Introduction to Child Abuse and Neglect and Cultural Diversity Issues
Chapters 1 & 2, August 30 – September 13, 2010
Chapter 1 introduces the definition debate and theories of child abuse and neglect. History of child protection and
CAPTA 1974. The focus of chapter is on issues of cultural diversity. We will discuss indicators of child abuse and
neglect (how do we recognize it?). Theories to be examined include the medical model Behavioral and social
learning, exchange theory, family systems theory and, the ecological approach among others. Cultural diversity
issues include gender, race and ethnicity, marital status and, geographical location. A case study will also be
reviewed and examined. The case of “Precious” video demonstrating forms of maltreatment.
E-BOOK Casey-CSSP
Synthesis of Research on Disproportinality in Child Welfare. Robert B. Hill, PhD. October 2006.
Module II – Sexual, Physical, Emotional and Psychological Abuse. Definitions of Neglect
Chapters 3, 4, 5 & 6 Weeks of September 20 – October 11, 2010
These chapters explore definitions, epidemiology, and indicators of sexual, physical, abuse, neglect and
emotional and psychological abuse. Case studies are presented and examined for type of abuse.
Module III – Multidisciplinary Teams for Management, Diagnosing, Assessing, and Interviewing in Child
Abuse and Treatment of the Abused and the Offenders
Chapters 7, 8 & 9 Weeks of October 18 – November 8, 2010
These chapters focus on multidisciplinary teams used for the management of child abuse. Problem-solving and
conflict-resolution techniques are also provided. The processes of diagnosing, assessing, and interviewing and
assessment techniques are also addressed. The treatment of abused and neglected children, their families and
the offenders will also be examined. Support groups for parents and children are discussed.
Rycus, Judity S., & Hughes, Ronald C. Assessing Risk throughout the Life of a Child Welfare Case. (2008). Child
Welfare Research, Oxford University Press 2008.
Module IV – Program Evaluation and Prevention of Child Abuse and Neglect
Chapters 10 & 11 Weeks of November 15– December 1, 2010
Chapter 10 describes program evaluation of the parent support groups presented in chapter 9. Chapter 11
provides a brief discussion on policy and prevention of child maltreatment. Various strategies for reducing child
abuse and neglect are examined.
*Note: Please be aware that the appendices contain excellent sections on the epidemiology of child abuse and
neglect, reporting child abuse and neglect, teaching about domestic violence and child abuse and neglect, and
obtaining further information on child maltreatment. You will also be provided with a protocol for interviewing children
concerning abuse and neglect. Case studies will be analyzed whenever and wherever possible.
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IMPORTANT DATES:
August 25, 2010
September 6, 2010
September 15, 2010
September 29, 2010
September 29, 2010
October 6, 2010
October 9-13, 2010
October 27, 2010
November 9, 2010
November 23, 2010
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Classes Begin
Labor Day (Holiday)
1st Journal article Due
Journal article Due
Journal article Due
Journal article Due
Mid-semester exams
Journal Article Due
Journal Article Due
Journal Article Due
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UNIVERSITY OF ILLINOIS AT CHICAGO
JANE ADDAMS COLLEGE OF SOCIAL WORK
SOCIAL WORK 527: ADVANCED CHILD WELFARE PRACTICE
Spring 2011
			
INSTRUCTOR:
OFFICE:
PHONE:
E-MAIL:

Alan Dettlaff, PhD, MSW
EPASW 4549
312-996-0044
aland@uic.edu

PREREQUISITES: Student must be in concentration year, having completed SocW410 (HBSE), SocW430 (Practice
I), SocW431 (Practice II), and SocW460 (Research I).
CREDITS: 3
COURSE DESCRIPTION: Advanced Child Welfare Practice prepares students for practice in public or private child
welfare agencies with children and families who have experienced abuse or neglect. The course is designed to study
the theoretical and programmatic aspects of child welfare practice, with particular attention to child welfare practice
in Illinois. Emphasis is placed on the roles and functions of the child welfare worker, and the practical application of
knowledge and skills in child welfare practice. Content focuses on the core competencies of child welfare practice
from engagement and assessment of maltreatment to intervention and permanency planning. An emphasis on child
welfare practice with the poor, the oppressed, racial, ethnic, and sexual minorities is infused throughout the course.
Prerequisites: Concentration year; HBSE, Practice I, Practice II, Research I.
REQUIRED TEXTS:
Downs, S. W., Moore, E., & McFadden, E. J. (2009). Child welfare and family services: Policies and Practice (8th
ed.). Boston, MA: Pearson/Allyn & Bacon.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks, CA: Sage
Publications.
COMPETENCIES AND PRACTICE BEHAVIORS: Consistent with the College’s mission, this elective course will
help students to acquire the following competencies and practice behaviors related to work with urban, at-risk
populations:
1. Identify as a professional social worker and conduct oneself accordingly in practice.
Social workers recognize the role of social work in identifying and responding to the needs of children and
families who come to the attention of the child welfare system, and understand the relationship between practice
with children and families and the professional value base of social work within an ethical framework.
Practice Behaviors:
• Identify opportunities for social work involvement in identifying and responding to the needs of children
and families experiencing or at risk of abuse or neglect.
National Child Welfare Workforce Institute
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2. Apply social work ethical principles to guide professional practice.
Social workers understand the ethical issues and potential ethical dilemmas that are specific to working with
children and families experiencing or at risk of abuse or neglect; and recognize the values and ethical principles
which underlie child and family practices and policies.
Practice Behaviors:
• Apply ethical decision-making skills to practice with children and families experiencing or at risk of
abuse or neglect.
3. Engage diversity and difference in practice.
Social workers recognize how issues of diversity—including age, culture, race, class and income level, religion
or spirituality, disability, gender, and sexual orientation—influence assessment and intervention with children and
families experiencing or at risk of abuse or neglect; understand how issues of diversity affect client vulnerability;
understand cultural strengths and natural helping traditions that serve as promotive and protective factors; and
understand how personal biases may influence practice with diverse children and families experiencing or at risk
of abuse or neglect.
Practice Behaviors:
• Accurately identify and assess issues among diverse children and families who come to the attention of
the child welfare system.
• Recognize how factors related to diversity may influence client functioning and help-seeking behaviors.
• Implement assessment and intervention tools that are culturally sensitive and appropriate to diverse
clients.
4. Apply knowledge of human behavior and the social environment.
Social workers understand the person-in-environment perspective and how this affects children and families
experiencing or at risk of abuse or neglect; understand how problems that bring families into contact with social
workers result from and are intertwined with challenges they experience in securing adequate housing, childcare,
employment, income, healthcare, and mental health services; and understand the child welfare system of service
delivery as it relates to practice with children and families experiencing or at risk of abuse or neglect.
Practice Behaviors:
• Apply appropriate theories, models, and research to diverse children and families who are experiencing
or at risk of abuse or neglect.
5. Engage, assess, intervene, and evaluate with individuals, families, groups, organizations, and
communities.
Engagement: Social workers understand the factors that promote and/or hinder engagement in practice with
children and families experiencing or at risk of abuse or neglect.
Practice Behaviors:
• Engage and empower families to become invested in a collaborative and mutually respectful
relationship.
• Approach and relate to families in a culturally sensitive and respectful manner.
• Convey a genuine respect for families’ culture, values, and traditions.
Assessment: Social workers recognize the relevant variables used to understand family dynamics; understand
the bio-psycho-social factors that impinge on adult-child relationships and subsequent interactions; understand
the impact of violence and trauma on children and families; understand the impact of abuse and neglect on
children; and are familiar with evidence-informed multidisciplinary and multidimensional assessment methods
and tools.
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Practice Behaviors:
• Conduct comprehensive and culturally sensitive assessments with children and families.
• Identify the presence of abuse or neglect.
• Determine the level of immediate and future risk of abuse or neglect.
• Identify family needs, strengths, resources, and protective factors.
• Design and implement safety plans to protect children at immediate danger of harm.
• Identify relevant cultural factors and how these factors may affect service delivery.
Intervention: Social workers recognize and understand evidence-informed interventions for practice with children
and families experiencing or at risk of abuse or neglect; understand how to use evidence to inform and develop
interventions with children and families; are familiar with resources for identifying effective interventions with
children and families experiencing or at risk of abuse or neglect; and recognize the role of communities in
supporting children and families experiencing or at risk of abuse or neglect.
Practice Behaviors:
• Develop individualized and culturally sensitive plans of service that are tailored to the unique strengths
and needs of each child and family.
• Work collaboratively with children, families, and extended networks to plan and coordinate services.
• Utilize formal and informal services to provide comprehensive systems of care that support family
strengths.
• Collaborate with community-based networks of services in the planning and implementation of service
delivery.
• Provide strengths-based, family-centered casework to children and families that have experienced
trauma to support overall child and family well-being.
• Identify and assess for the presence of protective factors that may mitigate against the development of
behavioral and/or emotional problems
• Understand and apply evidence-informed practice models that reduce stress, prevent further trauma,
and promote placement stability.
• Implement permanency planning activities that ensure children’s safety, stability, and well-being.
• Implement case activities that promote reunification and provide post-reunification services to children
and their families.
• Develop and implement alternative permanency planning activities for children who cannot be reunited
with their families.
Evaluation: Social workers recognize and understand methods to monitor and evaluate outcomes of practice
with children and families experiencing or at risk of abuse or neglect.
Practice Behaviors:
• Use evidence-informed tools to evaluate progress, including changes in risk and safety, throughout the
life of a case.
• Collaborate with service providers to evaluate service progress.
• Update and revise service plans to match current child and family needs.
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COURSE REQUIREMENTS: Course requirements include the following:
EXAMS
Two exams and a final exam will be given. These exams will include material covered in class, as well as from
assigned readings. Exams may include multiple choice, short answer, and essay questions. The final exam will
be comprehensive. Review sessions will be held during the class period preceding each exam.
LITERATURE REVIEW
Students will conduct a thorough literature review on a current issue facing child welfare practice. The instructor
will provide a list of current issues, but students may request instructor approval for a topic not on the list. A
detailed description of the requirements of this assignment will be provided in class.
GRADING AND EVALUATION: All students will be held accountable for adhering to academic and nonacademic
standards of conduct as described in the JACSW Student Handbook, available on JACSW Website. Attendance is
mandatory. Absences may result in grade reduction.
Grading will follow a 10 point scale (A=90-100, B=80-89, etc.) Late assignments will be penalized 10 percent per
day including weekends.
Exam 1				25%		02/15/11
Exam 2				25%		03/29/11
Literature Review			25%		04/26/11
Final Exam				25%		TBD
Contesting a grade on any assignment must be completed in writing to the instructor no later than one week
after the grade was received. Include a complete explanation.
STUDENTS NEEDING ACCOMMODATION FOR DISABILITIES: Students needing accommodations for disability
must do the following:
1. Go to the UIC Office of Disability Services to obtain confidential verification of the disability and a statement
of accommodations recommended by that office.
2. Show the UIC Office of Disability Services accommodation letter to the instructor of the class for which the
student requests accommodation. In the case of field instruction classes, the letter should be shown to the
College field liaison or the Director of Field.
3. Accommodation letters are to be shown to the instructor at the beginning of the course or before the start of
the course.
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TOPICAL OUTLINE:
Session 1
Introduction to child welfare practice in Illinois: History of child welfare in Illinois;
01/11/11
mission and mandate of the Department of Children and Family Services; mandated
reporters; delegated authority; child welfare laws, consent decrees, rules, and
procedures; ethical standards for child welfare practice.
Downs, S. W., Moore, E., & McFadden, E. J. (2009). Child welfare and family services: Policies
and Practice (8th ed.).
Chapter 1: An Introduction to Family and Child Services
Code of Ethics for Child Welfare Professionals
http://www.state.il.us/DCFS/docs/CodeEthics.pdf
Session 2
01/18/11

Child Well-Being: Domains of well-being; stages of development and human behavior;
family life cycles; separation and loss; attachment and bonding.
Berrrick, J. D., Needell, B., Barth, R. P., & Johnson-Reid, M. (1998). The tender years: Toward
developmentally sensitive child welfare services for very young children. New York: Oxford
University Press.
Chapter 1: Child Development and Child Welfare
Crosson-Tower, C. (2008). Understanding Child Abuse and Neglect, 7th edition. Boston, MA:
Allyn & Bacon.
Chapter 3: Maltreatment and the Developing Child
Schmitt, B. D. (1987). Seven deadly sins of childhood: Advising parents about difficult
developmental phases. Child Abuse & Neglect, 11, 421-432.
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Session 3
01/25/11

Identification of maltreatment: physical and behavioral indicators of physical abuse,
emotional maltreatment, sexual abuse, and neglect.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART ONE: REPORTING AND SCREENING
What Is Neglect?
What Is Physical Abuse?
What Is Sexual Abuse?
What Is Psychological Maltreatment?
PART FOUR (b): INITIAL ASSESSMENT - NEGLECT
How Do I Determine if a Child Has Been Neglected?
How Do I Determine if it is Medical Neglect?
What Is Inadequate Supervision?
How Do I Assess Neglect among At-Risk Adolescents?
PART FOUR (c): INITIAL ASSESSMENT - PHYSICAL ABUSE
How Do I Determine Whether a Child Has Been Physically Abused?
What Medical Evaluation Is Needed When Physical Abuse Is Suspected?
How Do I Interpret Medical Tests for Physical Abuse?
What Conditions May Be Mistaken for Physical Abuse?
What Are the Tell-Tale Differences between Abusive and Non-Inflicted Injuries?
What Is Shaken Baby Syndrome?
PART FOUR (d): INITIAL ASSESSMENT - SEXUAL ABUSE
How Do I Determine if a Child Has Been Sexually Abused?
What Developmental Factors Should Be Considered in Interpreting a Child’s Disclosure of
Sexual Abuse?
How Should I Interpret Sexualized Behavior in Children?
The Medical Evaluation for Possible Child Sexual Abuse
When Is It Needed, Who Should Do It, How Should One Prepare for It, and What Will Be
Done?
How Do I Interpret Results of a Child Sexual Abuse Examination? What Conditions May Be
Mistaken for Sexual Abuse?
How Do I Evaluate Suspected Sexual Abuse in the Adolescent Female?
When Does Sexual Play Suggest a Problem?
PART FOUR (e): INITIAL ASSESSMENT - PSYCHOLOGICAL MALTREATMENT
How Do I Determine Whether a Child Has Been Psychologically Maltreated?
Under What Circumstances Is a Child Who Witnesses Violence Experiencing Psychological
Maltreatment?
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Session 4
02/01/11

Child welfare intake and investigations: Statutory definitions of abuse and neglect; case
opening; child welfare service continuum.
Downs, S. W., Moore, E., & McFadden, E. J. (2009). Child welfare and family services: Policies
and Practice (8th ed.).
Chapter 4: Child Welfare Principles and Practices
Chapter 6: Protecting Children from Neglect and Abuse
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART FOUR (a): INITIAL ASSESSMENT - GENERAL
How Do I Differentiate Culturally Based Practices from Child Maltreatment?
How Should Child Protective Services and Law Enforcement Coordinate the Initial Assessment
and Investigation?
How Do I Screen Caregivers’ Use and Abuse of and Dependence on Alcohol and Other Drugs
and Its Effects on Parenting?
How Do I Screen Caregivers If I Suspect That They May Be Dangerous to Themselves or Their
Children?
How Do I Decide Whether to Substantiate the Report?

Session 5
02/08/11

Skills in child welfare practice: Engagement, interviewing, cultural competence,
documentation; theories of change; the role of the child welfare caseworker.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART TWO: ENGAGEMENT
How Do I Connect with Children at Different Developmental Levels?
How Do I Develop a Helping Alliance with the Family?
What Principles and Approaches Can I Use to Engage Clients across Culture?
How Can I Use Authority Effectively and Engage Family Members?
How Do I Manage Difficult Encounters with the Family?
How Do I Respond to Feelings (Mine and My Client’s)?
PART THREE: INTERVIEWING
What Tools Are Appropriate to Facilitate Interviews with Children?
How Do I Interview a Child about Alleged Physical Abuse?
How Do I Interview Non-Maltreating Parents and Caregivers?
How Do I Interview the Alleged Perpetrator?
What Kinds of Questions in My Initial Assessment Interviews Will Generate Solutions and
Enhance Safety?
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Session 6
02/15/11

Assessment: Stages in assessment, underlying conditions (substance abuse, domestic
violence, mental illness, developmental disabilities).
Myers, J. E. B., Berliner, L., Briere, J., Hendrix, C. T., Jenny, C., & Reid, T. A. (2002). The
APSAC handbook on child maltreatment (2nd ed.). Thousand Oaks, CA: Sage Publications.
Chapter 5: Child Maltreatment in the Context of Substance Abuse
Chapter 6: Child Abuse in the Context of Domestic Violence
Risley-Curtiss, C., Stromwall, L. K., Hunt, D. T., & Teska, J. (2004). Identifying and reducing
barriers to reunification for seriously mentally ill parents involved in child welfare cases.
Families in Society, 85, 107-118.

Session 7
02/22/11

Assessment: assessing child safety; assessing risk; interviewing children.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART FOUR (f): INITIAL ASSESSMENT - RISK ASSESSMENT AND SAFETY EVALUATION
How Do I Assess Risk and Safety?
How Do I Consider Cultural Factors When Assessing Risk and Safety?
How Do I Assure a Maltreated Child’s Safety in the Home?
How Do I Protect Children When There Is a History of Domestic Violence in the Family?
How Do I Protect Children When Caregivers Have Chemical-Dependency Problems?
How Do I Protect Children from Hazardous Home Conditions and Other Poverty-Related
Conditions?
When Do Family Preservation Services Make Sense, and When Should Other Permanency
Plans Be Explored?
How Do I Decide Whether to Remove the Offender or to Remove the Child?
How Do I Assess Risk of Maltreatment in Foster Care and Kinship Care?
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Session 8
03/01/11

Assessment: The Illinois model of integrated assessment; assessing for child and
adolescent needs and strengths.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART FIVE (a): FAMILY ASSESSMENT - EMPHASIS ON THE CHILD
How Do I Assess Child and Youth Behavior?
How Do I Assess Child and Youth Development?
How Do I Assess Child and Youth Emotional State?
How Do I Recognize and Assess Common or Important Mental Health Problems in Children?
What Preventive Pediatric and Dental Care Should Children and Youth Receive?
How Do I Assess a Child’s Health Status?
How Should I Assess a Child’s Social Support System?
How Do I Assess a Child’s Behavior Related to Separation and Visitation?
PART FIVE (b): FAMILY ASSESSMENT - EMPHASIS ON PARENTS/CAREGIVERS
How Do I Assess a Caregiver’s Personal History and Its Meaning for Practice?
How Do I Assess a Caregiver’s Parenting Attitudes, Knowledge and Level of Functioning?
How Do I Assess the Care of Children with Major Medical Problems?
How Do I Assess the Caregiver’s Strengths and Treatment Needs?
How Do I Assess a Caregiver’s Motivation and Readiness to Change?
What Do I Need to Know about Care Needs and Parenting Capacity in Caregivers with HIV or
AIDS?
PART FIVE: FAMILY ASSESSMENT - EMPHASIS ON FAMILIES
How Do I Assess the Strengths in Families?
How Do I Conduct an Ethnographic Interview to Learn about the Family’s Culture?
How Do I Assess Family Functioning?
How Do I Assess a Parent-Child Relationship?
How Do I Assess the Treatment Needs of Children Affected by Domestic Violence?
How Do I Assess the Likelihood of an Intervention Succeeding?

Session 9
03/08/11

Trauma-informed practice: Definitions of trauma; adverse childhood experiences;
impact of trauma on development; steps for reducing trauma; trauma-sensitive service
planning.
Cook, A., Spinazzola, J., Ford, J., Lanktree, C., Blaustein, M., Cloitre, M., et al. (2005).
Complex trauma in children and adolescents. Psychiatric Annals, 35, 390-398.
Felitti, V.J., Anda, R.F., Nordenberg, D., Williamson, D.F., Spitz, A.M., Edwards, V. et al. (1998).
Relationship of childhood abuse and household dysfunction to many of the leading causes
of death in adults: The Adverse Childhood Experiences (ACE) Study. American Journal of
Preventive Medicine, 14, 245–258.
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Session 10
03/15/11

Family preservation: Models of intact family services; goals of family preservation; the
role of the child welfare caseworker.
Downs, S. W., Moore, E., & McFadden, E. J. (2009). Child welfare and family services: Policies
and Practice (8th ed.).
Chapter 7: Family Preservation Services
National Quality Improvement Center on Differential Response in Child Protective Services.
(2009). Differential Response in Child Protective Services: A literature review. Available from:
http://www.differentialresponseqic.org/assets/docs/qic-dr-lit-review-sept-09.pdf
SPRING BREAK

Session 11
03/29/11

Permanency: Pathways to permanency; concurrent planning; models of family-centered
practice (family team meetings, family group decision making).
Downs, S. W., Moore, E., & McFadden, E. J. (2009). Child welfare and family services: Policies
and Practice (8th ed.).
Chapter 8: Foster Care: History, Laws, Policies, and Structure
Chapter 9: Foster Care Practice and Issues
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART SIX: SERVICE PLANNING
How Do I Match Risks to Client Outcomes?
What Outcomes Are Relevant for Intervention?
What Is Strengths-Based Service Planning?
How Do I Develop Measurable Goals and Objectives That Match Client Intervention
Outcomes?
What Is Concurrent Placement Planning and How Do I Do It?
How Do I Use Family Meetings to Develop Optimal Service Plans?
How Do I Involve Fathers?
How Do I Develop a Collaborative Intervention Plan with the Kinship Network?
What Do I Need to Know to Plan Effectively across Child Welfare Programs?
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Session 12
04/05/11

Permanency: Working with caregivers; older caregivers; interviewing children in care;
visitation plans.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART SEVEN (a): INTERVENTION - EMPHASIS ON THE CHILD
What Types of Mental Health Treatment Should Be Considered for Maltreated Children?
What Are Effective Strategies to Address Common Behavior Problems?
How Do I Help Children Adjust to Out-of-Home Care Placement?
How Do I Help Children Maintain Their Cultural Identity When They Are Placed in Out-of-Home
Care?
What Kinds of Pediatric Care Should Abused and Neglected Children Receive?
PART SEVEN (b): INTERVENTION - EMPHASIS ON THE PARENT OR CAREGIVER
How Can Parenting Be Enhanced?
What Interventions Are Available for Nonabusive Parents?
How Can I Help Parents and Caregivers Develop Social Skills and Make Positive Connections
to the Community?
What Treatment Is Recommended for Sexual Abuse Perpetrators?
What Treatment Is Recommended to Address Physically Abusive Behaviors?
What Is the Most Effective Treatment for Depression?
What Interventions Are Most Effective in Addressing Domestic Violence?
What Are the Treatment Options for Parents with Alcohol or Other Drug Problems?
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Session 13
04/12/11

Permanency: Service planning; identifying permanency goals; evaluating progress;
adoption/guardianship decisions; administrative case reviews.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART SEVEN (c): INTERVENTION - EMPHASIS ON THE FAMILY
What Do I Need to Know about Family Therapy?
How Can I Support Biological Families after a Child Has Been Removed from Their Care?
How Do I Facilitate Visits between Foster Children and Their Biological Families That Support
the Goals and Objectives of Intervention?
How Do I Build Families’ Financial Management Skills?
How Can I Best Manage the Intervention Process When Multiple Service Providers Are
Involved?
What Is ‘Family to Family’ and How Does It Support Permanency for Children?
Foster and Kinship Caregivers:
• What Are Their Support and Intervention Needs?
• What Are the Unique Roles of Religious Institutions in Supporting and Strengthening
Families?
PART EIGHT: EVALUATION AND CLOSURE
How Do We Measure Risk Reduction?
When Is Termination of Parental Rights and Adoption the Best Permanency Option?
When Can a Child Be Safely Reunited with His or Her Family?
Preparing Youth for Independent Living:
• What Are the Best Methods for Reaching Self-Sufficiency?
• How Do I Prepare Families for Case Closure?

Session 14
04/19/11

The Illinois Juvenile Court System: Court terminology, personnel, and processes;
timelines and court hearings; preparing for testimony in juvenile court.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART NINE: LEGAL AND ETHICAL ISSUES
What Rights Do My Clients Have to Information in Their Case Records?
How Do I Avoid Being Sued?
What Is the Role of the Caseworker in Juvenile Court?
How Do I Feel Comfortable Testifying in Court?
How Do I Help Children Be Comfortable in the Legal System and Improve Their Competency
as Witnesses?
Why Is Communicating with Lawyers so Important and so Difficult?
How Do I Work Effectively with Guardians Ad litem, Court-Appointed Special Advocates and
Citizen of Professional Case Review Panels?
Myers, J. E. B., Berliner, L., Briere, J., Hendrix, C. T., Jenny, C., & Reid, T. A. (2002). The
APSAC handbook on child maltreatment (2nd ed.). Thousand Oaks, CA: Sage Publications.
Chapter 16: The Legal System and Child Protection
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Session 15
04/26/11

Supervision and professional development: teamwork; importance of supervision;
critical decisions; professional responsibilities; self-care.
Dubowitz, H., & DePanfilis, D. (2000). Handbook for Child Protection Practice. Thousand Oaks,
CA: Sage Publications.
PART TEN: SPECIAL ISSUES FOR THE PRACTITIONER
How Do I Protect My Personal Safety in the Community?
How Do I Prevent Burnout?
How Can Critical Thinking Contribute to Informed Decisions?
What Can I Do to Cope with the Death or Serious Injury of a Child on My Caseload?
How Do I Balance Common Sense, Personal Values and Agency Constraints?
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UNIVERSITY OF ILLINOIS AT CHICAGO
JANE ADDAMS COLLEGE OF SOCIAL WORK
SOCW 582: PRACTICE III – PRACTICE WITH CHILDREN AND FAMILIES
Fall 2011
								
								
`								Instructor:
								
Office:
								Phone:
								Email:		
									
PREREQUISITES: SOCW 431
CREDITS: 3
DESCRIPTION: Practice III and IV in the Child and Family concentration build on the generalist curriculum and
prepare students to demonstrate advanced competencies in practice with children and families. Consistent with
the College mission, course content facilitates knowledge and skill development for practice with diverse families,
especially poor, oppressed, racial and ethnic minorities, gay and lesbian, and other at-risk urban children and
families. Content includes practice with individuals, families, communities and larger systems with which children and
families interact.
Practice III will utilize a systems of care framework that emphasizes family-centered practice, cultural competence,
and community-based services as contexts for the development of basic competencies in child and family practice,
with child welfare constituting a major context for such practice. Practice will also be informed by a trauma-informed
perspective with an emphasis on building protective factors to strengthen children and families.
TEXTS: (Note: All texts will be used in Practice III and Practice IV. No additional texts will be required in Practice IV).
De Jong, P., & Berg, I. K. (2008). Interviewing for solutions (3rd ed.). Belmont, CA: Brooks/Cole.
Fontes, L. A. (2009). Interviewing clients across cultures: A practitioner’s guide. New York: Guilford Press.
Jackson-Cherry, L. R., & Erford, B. T. (2010). Crisis intervention and prevention. Upper Saddle River, NJ:
Pearson.
Matttaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
Saxe, G. N., Ellis, B. H., & Kaplow, J. B. (2009). Collaborative treatment of traumatized children and teens: The
trauma systems therapy approach. New York: Guilford Press.
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ADVANCED CHILD AND FAMILY COMPETENCY OBJECTIVES: Building on the generalist social work foundation,
this course will help students to acquire the following competencies and practice behaviors related to advanced
practice with children and families:
1. Identify as a professional social worker and conduct oneself accordingly in practice.
Social workers recognize the role of social work in identifying and responding to the needs of urban children and
families who come to the attention of child welfare, juvenile justice, and other family service systems; recognize
the range of roles and variety of settings in which social workers may interact with urban children and families;
understand the relationship between practice with children and families and the professional value base of
social work within an ethical framework; and understand the social work specific, evidence-informed frameworks
and theories for practice with urban children and families, including systems of care, trauma informed practice,
ecobehavioral, solution-focused, and crisis intervention theory.
Practice Behaviors:
• Identify opportunities for social work involvement in identifying and responding to the needs of urban
children and families.
2. Apply social work ethical principles to guide professional practice.
Social workers understand the ethical issues and potential ethical dilemmas that are specific to working with
urban children and families; and recognize the values and ethical principles which underlie child and family
practices and policies.
Practice Behaviors:
• Apply ethical decision-making skills to working with urban children and families.
3. Apply critical thinking to inform and communicate professional judgments.
Social workers understand and critique the existing knowledge base of family functioning and effective practice
and programs with urban children and families; and understand the strengths-based and evidence-informed
approach to assessment and intervention that includes an awareness of the ecological systems framework
and the influence of factors related to diversity and oppression. In recognition of the multidisciplinary nature of
responding to the needs of urban children and families, social workers understand interdisciplinary terminology
and perspectives, including how to work within the court systems in regard to child welfare law, family law and
child custody; and how to work with mental health, school systems, public health and public welfare systems to
access services and resources for children and families.
Practice Behaviors:
• Critically evaluate, select, and implement evidence-informed assessment, intervention, and evaluation
tools and techniques with urban children and families.
• Communicate effectively, in oral and written form, with diverse clients and with multidisciplinary
colleagues.
4. Engage diversity and difference in practice.
Social workers recognize how issues of diversity—including age, culture, race, class and income level, religion
or spirituality, disability, gender, and sexual orientation—influence assessment and intervention with urban
children and families; understand how issues of diversity affect client vulnerability to many of the problems that
bring children and families to the attention of social workers; understand cultural strengths and natural helping
traditions that serve as promotive and protective factors; and understand how personal biases may influence
practice with diverse children and families in urban environments.
Practice Behaviors:
• Accurately identify and assess issues among diverse client populations in the urban environment.
• Recognize how factors related to diversity may influence client functioning and help-seeking behaviors.
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•

Implement assessment, intervention and evaluation tools that are culturally sensitive and appropriate to
diverse clients.

5. Advance human rights and social and economic justice.
Social workers understand the ways in which problems that bring children and families into contact with social
workers result from a variety of social, economic, and political inequities; understand how oppression affects the
development and functioning of individuals, and, historically, how oppression has affected specific groups; and
recognize disparities that affect children and families within child and family serving systems.
Practice Behaviors:
• Advocate for social and economic justice on behalf of at-risk families, adults, and children in urban
environments.
• Advocate and intervene at multiple levels for the reduction of disproportionality and disparities that
affect oppressed populations.
6. Engage in research-informed practice and practice-informed research.
Social workers are familiar with valid and reliable assessment tools for identifying problem behaviors, risk, and
protective factors among urban at-risk children and families; know and understand evidence-informed programs,
policies, and interventions related to practice with children and families; understand how to develop and evaluate
evidence-informed interventions, programs, and policies for diverse children and families; and understand how to
evaluate the intended and unintended outcomes of interventions, policies, and programs.
Practice Behaviors:
• Identify, evaluate, and implement appropriate evidence-informed assessment, intervention, and
evaluation models and tools with urban children and families.
• Apply foundation research skills to the evaluation of practice models with urban children and families.
7. Apply knowledge of human behavior and the social environment.
Social workers understand the person-in-environment perspective and how this affects children, families, and
communities in urban environments; understand urban families in the context of their communities, including
advanced, critical understanding of systems of care, trauma informed practice, ecobehavioral, solution-focused,
and crisis intervention theory; understand how problems that bring families into contact with social workers result
from and are intertwined with challenges they experience in securing adequate housing, childcare, employment,
income, healthcare, and mental health services.; understand the systems of service delivery (e.g., child welfare,
criminal justice, health, mental health, and education) as they relate to practice with urban children and families;
and understand social work specific and evidence-informed frameworks and models for effective practice with
urban children and families.
Practice Behaviors:
• Apply appropriate theories, models, and research to diverse client systems and circumstances.
8. Respond to contexts that shape practice.
Social workers recognize the unique role of urban services and environments on practice with children and
families; understand the historical, cultural, political, and legal impacts on current supportive, preventative,
remedial, and therapeutic functions in practice with children and families; understand the organizational
structures and impact of juvenile justice, child welfare, and criminal justice systems on the lives of urban children
and families; recognize the scope, components, and complexity of the child welfare field of practice: societal,
agency, professional, and client systems, particularly in urban settings; and are familiar with trends and changes
in client populations and communities as they relate to practice with urban children and families.
Practice Behaviors:
• Apply appropriate practice skills to respond proactively to changes in client and service delivery
systems.
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9. Engage, assess, intervene, and evaluate with individuals, families, groups, organizations, and
communities.
Engagement: Social workers understand the factors that promote and/or hinder engagement in practice with
urban children and families.
Practice Behaviors:
• Engage diverse children and families in urban environments.
Assessment: Social workers recognize the relevant variables used to understand family dynamics; understand
the bio-psycho-social factors that impinge on adult-child relationships and subsequent interactions; understand
the impact of violence and trauma on urban children and families; understand the impact of abuse and neglect
on children; and are familiar with evidence-informed multidisciplinary and multidimensional assessment methods
and tools, including the strengths-based use of the DSM-IV for assessment of urban families in need of mental
health services.
Practice Behaviors:
• Evaluate, select and utilize appropriate methods and instruments for the assessment of urban children
and families
• Conduct assessments of urban children and families that identify problems, risk, and protective factors.
• Relate knowledge of family dynamics, trauma, maltreatment, and diversity to the assessment of urban
children and families.
Intervention: Social workers recognize and understand evidence-informed interventions for practice with urban
children and families; understand how to use evidence to inform and develop interventions with urban children
and families; understand how to adapt interventions using research evidence to improve cultural sensitivity and
relevance in practice with diverse groups; are familiar with resources for identifying effective interventions with
urban children and families; and recognize the role of communities, including religious/spiritual institutions, in the
lives of urban children and families.
Practice Behaviors:
• Identify appropriate evidence-informed interventions for practice with urban children and families.
• Implement evidence-informed interventions appropriate to diverse clients.
• Identify and develop community resources on behalf of urban children and families.
Evaluation: Social workers recognize and understand methods to monitor and evaluate outcomes of practice
with urban children and families; are familiar with evaluation tools for use in practice with children and families;
and are familiar with the unique challenges of evaluating outcomes with culturally diverse, urban children and
families.
Practice Behaviors:
• Apply research skills to the evaluation of practice with urban children and families.
• Identify and use appropriate evaluation tools with diverse clients.
EVALUATION – BASIS FOR GRADING: All students will be held accountable for adhering to academic and
nonacademic standards of conduct as described in the JACSW Student Handbook, available on the JACSW
Website. Grades for the course will be based upon the following assignments.
Exams (50% of course grade): Two exams will be given throughout the semester. Exams will consist of multiple
choice, true-false, and short answer questions. The exams will cover assigned readings, material presented in class,
and class discussions.		
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Role Play/Case Presentation (20% of course grade): Students will be divided into groups and each group will
develop and present to the class a role play that demonstrates assessment and intervention strategies and
techniques of the ecobehavioral, solution-focused, or crisis intervention modalities. A handout describing the
assignment will be given by the 3rd class session.
Integrative Assessment Paper (30% of course grade): A comprehensive assessment and intervention plan of
a family with whom the student is working in field placement is due by the final class session. This assessment
and intervention plan must demonstrate a clear understanding of and apply the practice principles and theoretical
approaches addressed in class, including the systems of care framework, a trauma-informed perspective, knowledge
of protective factors, and cultural competence. An outline for the paper will be distributed by the 9th class session.
Expectations for Assignments: All work for this class must be completed in a professional manner acceptable for
advanced practice. All papers must be in APA style.
STUDENTS NEEDING ACCOMMODATION FOR DISABILITIES: Students needing accommodations for disability
must do the following:
1. Go to the UIC Office of Disability Services to obtain confidential verification of the disability and a statement of
accommodations recommended by that office.
2. Show the UIC Office of Disability Services accommodation letter to the instructor of the class for which the
student requests accommodation. In the case of field instruction classes, the letter should be shown to the
College field liaison or the Director of Field.
3. Accommodation letters are to be shown to the instructor at the beginning of the course or before the start of the
course.
TOPICAL OUTLINE:
PART I

FRAMEWORKS FOR PRACTICE WITH CHILDREN AND FAMILIES

Session 1

The context of child and family practice in Illinois. Advanced ethical issues in practice with
children and families.
Recommended
Code of Ethics for Child Welfare Professionals: http://www.state.il.us/DCFS/docs/CodeEthics.pdf
NASW Code of Ethics: http://www.socialworkers.org/

Session 2

Systems of care as a practice framework. Origins and philosophical values. The importance
of engaging external systems in practice with children and families.
Required
Center for Mental Health Services, U.S. Department of Health and Human Services. (2006,
January). Children in foster care receiving system of care services: Service utilization and
emotional and behavioral outcomes. EvalBrief: Systems of Care, 7 (4).
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Hodges, S., Ferreira, K., Israel, N., & Mazza, J. (2009). Systems of care, featherless
bipeds, and the measure of all things. Evaluation and Program Planning. doi:10.1016/j.
evalprogplan.2007.11.002
Pires, S. A. (2002). Building systems of care: A primer. Washington, DC: Georgetown University
Child Development Center, Center for Child Health and Mental Health Policy, National Technical
Assistance Center for Children’s Mental Health.
Stroul, B. A., & Blau, G. M. (2009). Defining the system of care concept and philosophy: To update
or not to update? Evaluation and Program Planning. doi:10.1016/j.evalprogplan.2009.06.003
Stroul, B. A., & Friedman, R. M. (1994). A system of care for children and youth with severe
emotional disturbances. Washington, DC: Georgetown University Child Development Center,
CASSP Technical Assistance Center.
Resources
Substance Abuse and Mental Health Services Administration (SAMHSA) website on Systems of
Care: http://systemsofcare.samhsa.gov/
Child Welfare Information Gateway website on Systems of Care:
http://www.childwelfare.gov/systemwide/service/soc/
Session 3

Trauma-informed practice part 1: Understanding complex trauma and child traumatic stress.
Required
Cook, A., Spinazzola, J., Ford, J., Lanktree, C., Blaustein, M., Cloitre, M., et al. (2005). Complex
trauma in children and adolescents. Psychiatric Annals, 35, 390-398.
Felitti, V. J., Anda, R.F., Nordenberg, D., Williamson, D. F., Spitz, A. M., Edwards, V. et al. (1998).
Relationship of childhood abuse and household dysfunction to many of the leading causes of
death in adults: The Adverse Childhood Experiences (ACE) Study. American Journal of Preventive
Medicine, 14, 245–258.
Saxe, G. N., Ellis, H., & Kaplow, J. B. (2009). Collaborative treatment of traumatized children and
teens: The trauma systems therapy approach. New York: Guilford Press.
Chapter 1: Introduction: Trauma Systems Therapy for child traumatic stress
Chapter 2: Survival Circuits: How traumatic stress is about survival-in-the-moment
Chapter 3: The regulation of emotional states: How child traumatic stress is a disorder of
the regulation of emotional states
Chapter 4: The social environment and system of care: Traumatic stress responses are
embedded in a social context
Chapter 5: Signals of care: The importance of caring relationships for traumatized children
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Resources
Adverse Childhood Experiences (ACE) Study: http://www.acestudy.org/
Child Trauma Academy (Dr. Bruce Perry): http://www.childtrauma.org/
National Child Traumatic Stress Network: http://www.nctsnet.org/
Session 4

Trauma-informed practice part 2: Addressing complex trauma within complex systems.
Assessment and treatment planning.
Required
Saxe, G. N., Ellis, H., & Kaplow, J. B. (2009). Collaborative treatment of traumatized children and
teens: The trauma systems therapy approach. New York: Guilford Press.
Chapter 6: Ten treatment principles: The principles that guide TST
Chapter 7: Assessment: How to assess child traumatic stress
Chapter 8: Treatment planning: How to plan for child traumatic stress interventions
Chapter 9: The treatment team: How to build a multidisciplinary treatment team (and keep
it going)
Resources
Child Welfare Information Gateway site on assessing child trauma:
http://www.childwelfare.gov/systemwide/assessment/family_assess/childneeds/trauma.cfm

Session 5

Building protective factors and strengthening families.
Required
Center for the Study of Social Policy. (2003). Protective factors literature review: Early care and
education programs and the prevention of child abuse and neglect. Washington, DC: Author.
Fraser, M., Richman, J., Galinsky, M. (1999). Risk, production, and resilience: Toward a conceptual
framework for social work practice. Social Work Research, 23, 131-143.
Luthar, S., Cicchette, D., & Becker, B. (2000). The construct of resilience: A critical evaluation and
guidelines for future work. Child Development, 71, 543-562.
Miller, D., & MacIntosh, R. (1999). Promoting resilience in urban African American adolescents:
Racial socialization and identify as protective factors. Social Work Research, 23, 159-169.
Pollard, J., Hawkins, D., & Arthur, M. (1999). Risk and protection: Are both necessary to understand
diverse behavioral outcomes in adolescence? Social Work Research, 23, 145-158.
Resources
Strengthening Families Illinois: http://www.strengtheningfamiliesillinois.org/
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Session 6

Cultural competence in practice with children and families.
Required
Cross, T., Bartgis, J., & Fox, K. (2009). Rethinking the systems of care definition: An indigenous
perspective. Evaluation and Program Planning. doi:10.1016/j.evalprogplan.2009.05.009
Cross, T., Bazron, B., Dennis, K., & Isaacs, M. (1989). Towards a culturally competent system
of care: A monograph on effective services for minority children who are severely emotionally
disturbed. Washington, DC: Georgetown University Child Development Center, National Technical
Assistance Center for Children’s Mental Health.
Dettlaff, A., & Rycraft, J. (2009). Adapting systems of care for child welfare practice with immigrant
Latino children and families. Evaluation and Program Planning.
doi:10.1016/j.evalprogplan.2009.07.003
Hill, R. B. (2006). Synthesis of Research on Disproportionality in Child Welfare: An Update. Seattle,
WA: Casey Family Programs.
Resources
Center for the Study of Social Policy Alliance for Racial Equity:
http://www.cssp.org/major_initiatives/racialEquity.html
National Center for Cultural Competence:
http://www11.georgetown.edu/research/gucchd/nccc/index.html

PART II: MODELS OF PRACTICE WITH CHILDREN AND FAMILIES
Session 7

The ecobehavioral approach to practice with children and families.
Mattaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
Chapter 1: An ecobehavioral perspective on the family
Chapter 2: The practice process with families

Session 8

Intervention strategies in the ecobehavioral perspective.

Mattaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
Chapter 3: Interventive strategies: Enhancing environmental exchanges
			 Chapter 4: Interventive strategies: Modifying exchanges within the family
			 Chapter 5: Interventive strategies: Enhancing communication and acceptance in families
Session 9

Solution focused practice (part 1): Moving from problem solving to solution building.
De Jong, P., & Berg, I. K. (2008). Interviewing for solutions (3rd ed.). Belmont, CA: Brooks/Cole.
Chapter 1: From problem solving to solution building
Chapter 2: Solution building: The basics
Chapter 3: Skills for not knowing
Chapter 4: Getting started: How to pay attention to what the client wants
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Session 10

Solution focused practice (part 2).
De Jong, P., & Berg, I. K. (2008). Interviewing for solutions (3rd ed.). Belmont, CA: Brooks/Cole.
Chapter 5: How to amplify what clients want: The miracle question
Chapter 6: Exploring for exceptions: Building on client strengths and success
Chapter 7: Formulating feedback for clients
Chapter 8: Later sessions: Finding, amplifying, and measuring client progress

Session 11

Crisis Intervention.
Jackson-Cherry, L. R., & Erford, B. T. (2010). Crisis intervention and prevention. Upper Saddle
River, NJ: Pearson.
Chapter 1: Overview of crisis intervention
Chapter 2: Reacting in crisis situations
Chapter 3: Essential crisis intervention skills

PART III: SPECIAL TOPICS IN PRACTICE WITH CHILDREN AND FAMILIES
Session 12

Anti-racist practice: Moving beyond cultural competence.
Loewen, J. W. (2007). Lies my teacher told me: Everything your American history textbook got
wrong. New York: Touchstone.
Chapter 5: Gone with the wind: The invisibility of racism in American history textbooks
Chapter 6: John Brown and Abraham Lincoln: The invisibility of antiracism in American
history textbooks
McIntosh, P. (1988). White privilege and male privilege: A personal account of coming to see
correspondences through work in women’s studies. Wellesley, MA: Wellesley Centers for Women,
Wellesley College.
Roberts, D. (2002). Shattered bonds: The color of child welfare. New York: Basic Civitas Books.		
Part One: Destroying Black families in the name of child protection.

Session 13

Standardized assessment instruments. Use of the DSM IV as an assessment tool.
Forman, L. M., Jones, C., & Frances, A. (1996). Chapter 1: The multiaxial system in psychiatric
treatment. Synopsis of treatments of psychiatric disorders, 2nd ed. London: American Psychiatric
Press.
LeVine, E. S., & Sallee, A. L. (1999). Chapter 9, Child assessment, 187-220. Child welfare: Clinical
theory and practice. Dubuque, IA: Eddie Bowers.
Webb, N. B. (2003). Chapter 4, The biopsychosocial assessment of the child. In Social Work
Practice with Children. 2nd ed. New York: Guilford.
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Session 14

Advanced interviewing skills with clients across cultures.
Fontes, L. A. (2009). Interviewing clients across cultures: A practitioner’s guide. New York: Guilford
Press.

Session 15

Interactions with court systems. Testifying.

Stein, T. J. (1998). Child Welfare and the Law, Revised Edition. Washington, DC: CWLA Press.
Part I: Understanding the relationship of child welfare and the law.
Part III: Court decisions and client rights.
			 Part V: Participation in the legal process, pp. 265-306.
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UNIVERSITY OF ILLINOIS AT CHICAGO
JANE ADDAMS COLLEGE OF SOCIAL WORK
SOCW 583: PRACTICE IV – PRACTICE WITH CHILDREN AND FAMILIES
Spring 2011
								Instructor:
								
Office:
								Phone:
								Email:
PREREQUISITES: SOCW 582
CREDITS: 3
DESCRIPTION: Practice III and IV in the Child and Family concentration build on the generalist curriculum and
prepare students to demonstrate advanced competencies in practice with children and families. Consistent with
the College mission, course content facilitates knowledge and skill development for practice with diverse families,
especially poor, oppressed, racial and ethnic minorities, gay and lesbian, and other at-risk urban children and
families. Content includes practice with individuals, families, communities and larger systems with which children and
families interact.
Practice IV expands upon Practice III by applying the frameworks and practice models learned in the Practice III
to specific issues facing children and families, including child maltreatment, domestic violence, substance abuse,
mental illness, emotional and behavioral disorders, grief and loss, developmental crises, and interactions with the
criminal justice system.
TEXTS:
De Jong, P., & Berg, I. K. (2008). Interviewing for solutions (3rd ed.). Belmont, CA: Brooks/Cole.
Fontes, L. A. (2009). Interviewing clients across cultures: A practitioner’s guide. New York: Guilford Press.
Jackson-Cherry, L. R., & Erford, B. T. (2010). Crisis intervention and prevention. Upper Saddle River, NJ:
Pearson.
Matttaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
Saxe, G. N., Ellis, B. H., & Kaplow, J. B. (2009). Collaborative treatment of traumatized children and teens: The
trauma systems therapy approach. New York: Guilford Press.
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ADVANCED CHILD AND FAMILY COMPETENCY OBJECTIVES: Building on the generalist social work foundation,
this course will help students to acquire the following competencies and practice behaviors related to advanced
practice with children and families:
1. Identify as a professional social worker and conduct oneself accordingly in practice.
Social workers recognize the role of social work in identifying and responding to the needs of urban children and
families who come to the attention of child welfare, juvenile justice, and other family service systems; recognize
the range of roles and variety of settings in which social workers may interact with urban children and families;
understand the relationship between practice with children and families and the professional value base of
social work within an ethical framework; and understand the social work specific, evidence-informed frameworks
and theories for practice with urban children and families, including systems of care, trauma informed practice,
ecobehavioral, solution-focused, and crisis intervention theory.
Practice Behaviors:
• Identify opportunities for social work involvement in identifying and responding to the needs of urban
children and families.
2. Apply social work ethical principles to guide professional practice.
Social workers understand the ethical issues and potential ethical dilemmas that are specific to working with
urban children and families; and recognize the values and ethical principles which underlie child and family
practices and policies.
Practice Behaviors:
• Apply ethical decision-making skills to working with urban children and families.
3. Apply critical thinking to inform and communicate professional judgments.
Social workers understand and critique the existing knowledge base of family functioning and effective practice
and programs with urban children and families; and understand the strengths-based and evidence-informed
approach to assessment and intervention that includes an awareness of the ecological systems framework
and the influence of factors related to diversity and oppression. In recognition of the multidisciplinary nature of
responding to the needs of urban children and families, social workers understand interdisciplinary terminology
and perspectives, including how to work within the court systems in regard to child welfare law, family law and
child custody; and how to work with mental health, school systems, public health and public welfare systems to
access services and resources for children and families.
Practice Behaviors:
• Critically evaluate, select, and implement evidence-informed assessment, intervention, and evaluation
tools and techniques with urban children and families.
• Communicate effectively, in oral and written form, with diverse clients and with multidisciplinary
colleagues.
4. Engage diversity and difference in practice.
Social workers recognize how issues of diversity—including age, culture, race, class and income level, religion
or spirituality, disability, gender, and sexual orientation—influence assessment and intervention with urban
children and families; understand how issues of diversity affect client vulnerability to many of the problems that
bring children and families to the attention of social workers; understand cultural strengths and natural helping
traditions that serve as promotive and protective factors; and understand how personal biases may influence
practice with diverse children and families in urban environments.
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Practice Behaviors:
• Accurately identify and assess issues among diverse client populations in the urban environment.
• Recognize how factors related to diversity may influence client functioning and help-seeking behaviors.
• Implement assessment, intervention and evaluation tools that are culturally sensitive and appropriate to
diverse clients.
5. Advance human rights and social and economic justice.
Social workers understand the ways in which problems that bring children and families into contact with social
workers result from a variety of social, economic, and political inequities; understand how oppression affects the
development and functioning of individuals, and, historically, how oppression has affected specific groups; and
recognize disparities that affect children and families within child and family serving systems.
Practice Behaviors:
• Advocate for social and economic justice on behalf of at-risk families, adults, and children in urban
environments.
• Advocate and intervene at multiple levels for the reduction of disproportionality and disparities that
affect oppressed populations.
6. Engage in research-informed practice and practice-informed research.
Social workers are familiar with valid and reliable assessment tools for identifying problem behaviors, risk, and
protective factors among urban at-risk children and families; know and understand evidence-informed programs,
policies, and interventions related to practice with children and families; understand how to develop and evaluate
evidence-informed interventions, programs, and policies for diverse children and families; and understand how to
evaluate the intended and unintended outcomes of interventions, policies, and programs.
Practice Behaviors:
• Identify, evaluate, and implement appropriate evidence-informed assessment, intervention, and
evaluation models and tools with urban children and families.
• Apply foundation research skills to the evaluation of practice models with urban children and families.
7. Apply knowledge of human behavior and the social environment.
Social workers understand the person-in-environment perspective and how this affects children, families, and
communities in urban environments; understand urban families in the context of their communities, including
advanced, critical understanding of systems of care, trauma informed practice, ecobehavioral, solution-focused,
and crisis intervention theory; understand how problems that bring families into contact with social workers result
from and are intertwined with challenges they experience in securing adequate housing, childcare, employment,
income, healthcare, and mental health services.; understand the systems of service delivery (e.g., child welfare,
criminal justice, health, mental health, and education) as they relate to practice with urban children and families;
and understand social work specific and evidence-informed frameworks and models for effective practice with
urban children and families.
Practice Behaviors:
• Apply appropriate theories, models, and research to diverse client systems and circumstances.
8. Respond to contexts that shape practice.
Social workers recognize the unique role of urban services and environments on practice with children and
families; understand the historical, cultural, political, and legal impacts on current supportive, preventative,
remedial, and therapeutic functions in practice with children and families; understand the organizational
structures and impact of juvenile justice, child welfare, and criminal justice systems on the lives of urban children
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and families; recognize the scope, components, and complexity of the child welfare field of practice: societal,
agency, professional, and client systems, particularly in urban settings; and are familiar with trends and changes
in client populations and communities as they relate to practice with urban children and families.
Practice Behaviors:
• Apply appropriate practice skills to respond proactively to changes in client and service delivery
systems.
9. Engage, assess, intervene, and evaluate with individuals, families, groups, organizations, and
communities.
Engagement: Social workers understand the factors that promote and/or hinder engagement in practice with
urban children and families.
Practice Behaviors:
• Engage diverse children and families in urban environments.
Assessment: Social workers recognize the relevant variables used to understand family dynamics; understand
the bio-psycho-social factors that impinge on adult-child relationships and subsequent interactions; understand
the impact of violence and trauma on urban children and families; understand the impact of abuse and neglect
on children; and are familiar with evidence-informed multidisciplinary and multidimensional assessment methods
and tools, including the strengths-based use of the DSM-IV for assessment of urban families in need of mental
health services.
Practice Behaviors:
• Evaluate, select and utilize appropriate methods and instruments for the assessment of urban children
and families
• Conduct assessments of urban children and families that identify problems, risk, and protective factors.
• Relate knowledge of family dynamics, trauma, maltreatment, and diversity to the assessment of urban
children and families.
Intervention: Social workers recognize and understand evidence-informed interventions for practice with urban
children and families; understand how to use evidence to inform and develop interventions with urban children
and families; understand how to adapt interventions using research evidence to improve cultural sensitivity and
relevance in practice with diverse groups; are familiar with resources for identifying effective interventions with
urban children and families; and recognize the role of communities, including religious/spiritual institutions, in the
lives of urban children and families.
Practice Behaviors:
• Identify appropriate evidence-informed interventions for practice with urban children and families.
• Implement evidence-informed interventions appropriate to diverse clients.
• Identify and develop community resources on behalf of urban children and families.
Evaluation: Social workers recognize and understand methods to monitor and evaluate outcomes of practice
with urban children and families; are familiar with evaluation tools for use in practice with children and families;
and are familiar with the unique challenges of evaluating outcomes with culturally diverse, urban children and
families.
Practice Behaviors:
• Apply research skills to the evaluation of practice with urban children and families.
• Identify and use appropriate evaluation tools with diverse clients.

54

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

University of Illinois Chicago: SOCW 583: Practice IV – Practice with Children and Families

EVALUATION – BASIS FOR GRADING: All students will be held accountable for adhering to academic and
nonacademic standards of conduct as described in the JACSW Student Handbook, available on the JACSW
Website.
Grades for the course will be based upon the following assignments.
Exams (50% of course grade): Two exams will be given throughout the semester. Exams will consist of multiple
choice, true-false, and short answer questions. The exams will cover assigned readings, material presented in class,
and class discussions.
Role Play/Case Presentation (20% of course grade): Students will be divided into groups and each group will
develop and present to the class a role play that demonstrates assessment and intervention strategies as applied to
one of the substantive issues addressed in the syllabus. A handout describing the assignment will be given by the 3rd
class session.
Evidence-Based Practice Final Paper (30% of course grade): Students will use their knowledge of family dynamics
and evidence-based practice to develop an intervention and evaluation plan for a family with whom the student
is working in field placement. The plan must use recent research evidence to support the intervention plan and
clearly demonstrate how systems of care principles, knowledge of trauma, protective factors, and cultural issues are
addressed throughout the intervention and evaluation plan. An outline for the paper will be distributed by the 9th class
session.
STUDENTS NEEDING ACCOMMODATION FOR DISABILITIES: Students needing accommodations for disability
must do the following:
1. Go to the UIC Office of Disability Services to obtain confidential verification of the disability and a statement of
accommodations recommended by that office.
2. Show the UIC Office of Disability Services accommodation letter to the instructor of the class for which the
student requests accommodation. In the case of field instruction classes, the letter should be shown to the
College field liaison or the Director of Field.
3. Accommodation letters are to be shown to the instructor at the beginning of the course or before the start of the
course.
TOPICAL OUTLINE:
Session 1

Physical abuse and neglect: Characteristics, risk factors, and family dynamics.
Required Reading
Black, D. A., Heyman, R. E., & Slep, A. M. (2001). Risk factors for child physical abuse. Aggression
and Violent Behavior, 6, 121-188.
Crosson-Tower, C. (2008). Understanding Child Abuse and Neglect (7th ed.). Boston, MA:
Pearson/Allyn & Bacon.
Chapter 4: The neglect of children
Chapter 5: The physical abuse of children
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Horn, I. B., Cheng, T. L., & Joseph, J. (2004). Discipline in the African American community: The
impact of socioeconomic status on beliefs and practices. Pediatrics, 113, 1236-1241.
Schumacher, J. A., Slep, A. M., & Heyman, R. E. (2001). Risk factors for child neglect. Aggression
and Violent Behavior, 6, 231-254.
Session 2

Sexual abuse: Characteristics, risk factors, and family dynamics.
Required
Black, D. A., Heyman, R. E., & Slep, A. M. (2001). Risk factors for child sexual abuse. Aggression
and Violent Behavior, 6, 203-229.
Crosson-Tower, C. (2008). Understanding Child Abuse and Neglect (7th ed.). Boston, MA:
Pearson/Allyn & Bacon.
Chapter 6: The sexual abuse of children
Chapter 7: Incest: Familial abuse

Session 3

Child maltreatment: Assessment and intervention.
Required
Antle, B. F., Barbee, A. P., Christensen, D. N., Sullivan, D. J. (2009). The prevention of child
maltreatment recidivism through the Solution-Based Casework model of child welfare practice.
Children and Youth Services Review, 31, 1346-1351.
Berg, I. K., & Kelly, S. (2000). Building solutions in child protective services.
Chapter 5: Useful tools: What and how to use
Crosson-Tower, C. (2008). Understanding child abuse and neglect (7th ed.). Boston, MA: Pearson/
Allyn & Bacon.
Chapter 13: Treatment: Physical abuse and neglect
Chapter 14: Treatment: Sexual abuse
Jackson-Cherry, L. R., & Erford, B. T. (2010). Crisis intervention and prevention. Upper Saddle
River, NJ: Pearson.
Chapter 7: Sexual assault and sexual abuse
Mattaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
Chapter 9: Intervening in child maltreatment
Turnell, A., & Edwards, S. (1999). Signs of safety: A solution oriented approach to child protection.
New York: W. W. Norton & Company.
Chapter 2: Practice principles that build partnerships
Chapter 7: Developing a cooperative case plan
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Session 4

Domestic violence: Characteristics, risk factors, and family dynamics.
Required
Bragg, H. L. (2003). Child protection in families experiencing domestic violence. Washington, DC:
U.S. Department of Health and Human Services, Administration on Children, Youth, and Families.
Chapter 2: The overlap between child maltreatment and domestic violence
Chapter 3: The basics of domestic violence
Fantuzzo, J. W., & Mohr, W. K. (1999). Prevalence and effects of child exposure to domestic
violence. The Future of Children, 9, 21-32
McRoy, R., & Vick, J. (2006). Intersecting child welfare, substance abuse, and domestic violence.
In R. Fong, R. McRoy, & Hendricks, C. O. (Eds.). Intersecting child welfare substance abuse, and
family violence: culturally competent approaches. Alexandria, VA: CSWE Press.
Schumacher, J. A., Feldbau-Kohn, S., & Slep, A. M. (2001). Risk factors for male-to-female partner
physical abuse. Aggression and Violent Behavior, 6, 281-352.

Session 5

Domestic violence: Assessment and intervention.
Required
Annie E. Casey Foundation. (2004). In the moment strategies for facilitators of team decision
making meetings when domestic violence is present or suspected. Baltimore, MD: Author.
Bragg, H. L. (2003). Child protection in families experiencing domestic violence. Washington, DC:
U.S. Department of Health and Human Services, Administration on Children, Youth, and Families.
Chapter 4: Child protection practices with families experiencing domestic violence
Chapter 6: Building collaborative responses for families experiencing domestic violence
Jackson-Cherry, L. R., & Erford, B. T. (2010). Crisis intervention and prevention. Upper Saddle
River, NJ: Pearson.
Chapter 6: Intimate partner violence
Milner, J., & Singleton, T. (2008). Domestic violence: Solution-focused practice with men and
women who are violent. Journal of Family Therapy, 30, 29-53.
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Session 6

Substance abuse within families: Characteristics, risk factors, and family dynamics.
Barnard, M., & McKeganey, N. (2004). The impact of parental problem drug use on children: What
is the problem and what can be done to help. Addiction, 99, 552-559.
Breshears, E. M., Yeh, S., & Young, N. K. (2004). Understanding substance abuse and facilitating
recovery: A guide for child welfare workers. Rockville, MD: U.S. Department of Health and Human
Services, Substance Abuse and Mental Health Services Administration.
Prochaska, J. O., DiClemente, C. C., & Norcross, J. C. (1992). In search of how people change:
Applications to addictive behaviors. American Psychologist, 47, 1102-1114.

Session 7

Substance abuse within families: Assessment and intervention.
Required
Berg, I. K., & Reuss, N. (1998). Solution-focused brief therapy: Treating substance abuse. In
W. Matthews & J. H. Edgette (Eds.). Current thinking and research in brief therapy: Solutions,
strategies, narratives. Philadelphia, PA: Taylor and Francis.
Jackson-Cherry, L. R., & Erford, B. T. (2010). Crisis intervention and prevention. Upper Saddle
River, NJ: Pearson.
Chapter 8: Addressing substance abuse and dependence within the crisis context
Mattaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
Chapter 10: Substance abuse and serious mental illness within families

Session 8

Mental illness within families: Characteristics, risk factors, and family dynamics.

Required
		
Ackerson, B. J, Venkataraman, M. (2003). Issues in parenting by clients with severe and persistent
mental illness: A survey of experts. Journal of Family Social Work, 7, 35-52.
Finley, L. Y. (1998). The cultural context: Families coping with severe mental illness. Psychiatric
Rehabilitation Journal, 21, 230-240.
Townsend, A. L., Biegel, D. E., Ishler, K. J., Wieder, B., & Rini, A. (2006). Families of persons
with substance use and mental disorders: A literature review and conceptual framework . Family
Relations, 55, 473-486.
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Session 9

Mental illness within families: Assessment and intervention.
Required
Bentley, K. J., & Walsh, J. F. (2001). The social worker and psychotropic medication: Toward
effective collaboration with mental health clients, families, and providers, 2nd ed. Belmont, CA:
Brooks/Cole.
Chapter 4, Specific medications for specific disorders, pp. 71-139.
Hoffman, T. L. (2001). Mental health assessment and environmentally inclusive treatment for
abused children and low-income, multiethnic, and/or multiproblem families. In A. L. Sallee, H.
A. Lawson, & K. Briar-Lawson (Eds.). Innovative practices with vulnerable children and families.
Dubuque, IA: Eddie Bowers.

Mattaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
Chapter 10: Substance abuse and serious mental illness within families
		
Session 10
Emotional and behavioral disorders: Characteristics, risk factors, and family dynamics.
Required
		
Jellinek, M., Patel, B. P., & Froehle, M. C. (Eds.). (2002). Bright futures in practice: Mental health—
volume I. Practice guide. Arlington, VA: National Center for Education in Maternal and Child Health.
Available at http://www.brightfutures.org/mentalhealth/pdf/index.html
Mather, J. H., & Lager, P. B. (2000). Child welfare: A unifying model of practice. Belmont, CA:
Wadsworth/Thomson.
Chapter 9: Behavioral and delinquency issues
		
Session 11
Emotional and behavioral disorders: Assessment and intervention.
Required
Mattaini, M. (1999). Clinical intervention with families. Washington, DC: NASW Press.
		
Chapter 8: Constructing alternatives to anti-social behavior
Romanelli, L. H., Landsverk, J., Levitt, J. M., Leslie, L. K., Hurley, M. M., Bellonci, C.,…Jensen, P.
S. (2009). Best practices for mental health in child welfare: Screening, assessment, and treatment
guidelines. Child Welfare, 88, 163-188.
Romanelli, L. H., Hoagwood, K. E., Kaplan, S. J., Kemp, S. P., Hartman, R. L Trupin, C.,…
Jensen, P. S. (2009). Best practices for mental health in child welfare: Parent support and youth
empowerment guidelines. Child Welfare, 88, 189-212.
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Session 12

Assessment and intervention with children and families experiencing grief and loss.
Required
Harper-Dorton, K. V., & Herbert, M. (1999). Working with children and their families. Chicago:
Lyceum.
Chapter 7: Loss and change experienced by children and families
Jackson-Cherry, L. R., & Erford, B. T. (2010). Crisis intervention and prevention. Upper Saddle
River, NJ: Pearson.
Chapter 4: Grief and loss
Mather, J. H., & Lager, P. B. (2000). Child welfare: A unifying model of practice. Belmont, CA:
Wadsworth/Thomson.
Chapter 10: Divorce and loss

Session 13

Assessment and intervention with children and families experiencing developmental crises.
Required

Berg, I. K., & Steiner, T. (2003). Children’s solution work. New York: W. W. Norton & Company.
		 Chapter 8: Making a difference with teenagers
Kanel, K. (2007). A Guide to Crisis Intervention, 3rd edition, Pacific Grove, CA: Brooks/Cole.
		 Chapter 7: Developmental crises
McWhirter, J., McWhirter, B., McWhirter, E., & McWhirter, R. (2007). At risk youth: A comprehensive
response for counselors, teachers, psychologists, and human service professionals (4th ed.).
Belmont, CA: Brooks Cole.
		 Chapter 7: School dropout
		 Chapter 8: Substance use and addiction
		 Chapter 9: Teenage pregnancy and risky sexual behavior
		 Chapter 10: Antisocial behavior, delinquency, and youth gangs
		 Chapter 11: Youth suicide		
Session 14

Assessment and intervention in families experiencing involvement with the criminal justice
system.
Required
Block, K. J., & Potthast, M. J. (1998). Girl Scouts beyond bars: Facilitating parent-child contact in
correctional settings. Child Welfare, 77, 561-578.
Johnson, T., Sleber, K., & Lauderdale, M. (1998). Developing quality services for offenders and
families: An innovative partnership. Child Welfare, 77, 595-615.
Phillips, S. D., & Gleeson, J. P. (2007). What we know now that we didn’t know then about the
criminal justice system’s involvement in families with whom child welfare agencies have contact:
Findings from a national study.
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Session 15

Self-care. Preventing compassion fatigue and burnout.
Required
Figley, C. R. (1995). Compassion fatigue: Coping with secondary traumatic stress disorder in those
who treat the traumatized. London: Brunner-Routledge.
Chapter 1: Compassion fatigue as secondary traumatic stress disorder: An overview
Chapter 2: Survival strategies: A framework for understanding secondary traumatic stress and
coping in helpers
Woodard-Myers, T. (2008). When the helper becomes traumatized: Taking care of you. In R. E. Lee
& J. B. Whiting (Eds.). The foster care therapist handbook. Washington, DC: Child Welfare League
of America.
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UNIVERSITY OF MARYLAND BALTIMORE
SCHOOL OF SOCIAL WORK
SWCL 727: CLINICAL PRACTICE WITH FAMILIES AND CHILDREN
IN CHILD WELFARE
Spring 2011
Instructor: Caroline Long Burry, LCSW-C, PhD
Office Phone: 410-706-3509
Office #: 5E39
Email: cburry@ssw.umaryland.edu
COURSE DESCRIPTION: This advanced clinical practice methods course focuses on the characteristics, strengths,
and service needs of families and children in the child welfare system. It examines issues and builds practice
skills related to families who may be served within traditional child welfare programs, i.e., family preservation,
child protective services, out-of-home care, and adoption as well as community agencies. The course considers
family events within their ecological context and works to build sensitivity to various family forms and cultural
patterns. Skills that are emphasized include: engaging families as partners, interviewing, assessing risk and safety,
assessing the child and family, planning and delivering effective treatment, managing the case, evaluating change
and risk reduction, and deciding when to close the case. This course is required in the families and children clinical
specialization. Prerequisites: SOWK 630, 631, 632, 635, 636.
COURSE OBJECTIVES:
Knowledge Objectives
1. For the student to demonstrate an understanding of family-centered practice which includes understanding
systems, the family in the environment, diverse family structures, and concepts of family empowerment.
2. For the student to demonstrate knowledge of how children and adults experiencing separation, family
reunification, and child placement can be helped to cope with these experiences.
3. For the student to identify characteristics and dynamics of child maltreatment and its relationship to other social
problems such as poverty, substance abuse, and domestic violence; and corresponding treatment issues and
implications.
4. For the student to demonstrate understanding of how family structure, race and ethnicity, gender, social class,
physical challenge, gender and sexual orientation can affect families and children.
5. For the student to demonstrate understanding of social work in authoritative settings and with non-voluntary
clients.
6. For the student to identify the range of services and EBP treatment models available to families and children in
child welfare.
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Attitudinal Objectives
1. For the student to integrate a commitment to strengths-based, family-centered practice.
2. For the student to identify with the value position that children should be maintained within their own families, if
safe, or in the least restrictive (most family-like and community-based) setting possible.
3. For the student to demonstrate awareness of how family structure, race, ethnicity, gender, sexual orientation,
and social class status impact decisions related to the protection and placement of children.
4. For the student to advance the right of each child to a permanent family.
5. For the student to demonstrate awareness of his/her personal story, values, and attitudes and how they affect
service provision.
6. For the student to identify with the belief that there is strength in diversity and demonstrate respect for persons of
diverse racial, ethnic and cultural backgrounds.
7. For the student to state the belief that children and family members should be empowered to meet their own
needs and goals.
8. For the student to identify with the need for and strive toward professional competence in the provision of
services to families and children in child welfare.
Skill Objectives
1. For the student to demonstrate qualities and interviewing skills to engage maltreated children, their caregivers,
and families in the treatment process.
2. For the student to assess risk and evaluate safety of maltreated children, develop appropriate safety plans,
and conduct child and family assessments to identify strengths and treatment needs to reduce the risk of child
maltreatment.
3. For the student to evaluate the effects of child maltreatment on the child and family and to identify implications
for treatment.
4. For the student to describe ways to use various systems and techniques to intervene with vulnerable children
and families.
5. For the student to target and measure the achievement of treatment outcomes and to design appropriate
treatment plans that build on strengths.
6. For the student to demonstrate sensitivity in helping families and children with diverse backgrounds in terms of
family structure, race and ethnicity, social class, physical challenge, and sexual orientation.
7. For the student to select and use effective treatments when children are in their own homes or in out-of-home
settings.
8. For the student to evaluate progress toward the achievement of goals and treatment outcomes and determine
when to terminate treatment.
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TEACHING METHODS: This course includes a variety of teaching methods: lectures, discussions, group exercises,
role plays, and critiques of video taped interviews.
REQUIRED TEXTS:
Pearce, J. W., & Pezzot-Pearce, T. D. (2004). Parenting Assessments in Child Welfare Cases: A Practical Guide.
Toronto: University of Toronto Press.
Note that the 3 items below are available free online.
http://www.childwelfare.gov/pubs/usermanuals/neglect/neglect.pdf
http://www.childwelfare.gov/pubs/usermanuals/foundation/foundation.pdf
http://www.childwelfare.gov/pubs/usermanuals/cps/index.cfm
GRADING: Grades will be constructed as follows:
Grade
A+
A
AB+
B
BC+
C
CF

99-100 points
93-98 points
91-92 points
89-90 points
83-88 points
81-82 points
79-80 points
73-78 points
71-72 points
70 points and below

CLASS ATTENDANCE AND PARTICIPATION: Students pursuing professional education are expected to attend all
classes on time. Class participation is an essential part of the learning in this course and it is not possible to achieve
the course objectives without class attendance. Two points will be deducted from the total grade for each
unexcused absence. In addition, one point will be deducted for each time the student misses 30 minutes or
more of a class.
Your instructor will keep track of your attendance by having you sign attendance cards at the end of each class
session. These cards also are used for feedback/questions/etc.
ADA DISCLOSURE AND ACCOMMODATION REQUESTS: If you would like to request classroom accommodations
for a disability, please immediately contact UMB’s Office of Student Services, at 410-706-7117, or the School of
Social Work’s Office of Student Affairs at 410-706-5100, for additional information. The ADA process will be explained
and required documentation will be specified; accommodations may not be made retroactively.
CELL PHONES/PAGERS: It is expected that students will turn off pagers/ cell phones, and only respond to pages or
calls during the break or after class.
LANGUAGE USE: All assignments MUST be typed according to guidelines of the American Psychological
Association (APA) Publication Manual (latest ed.), including one-inch margins and standard (not smaller than size
12) fonts. It is expected that assignments will be professionally written, grammar and spelling will be correct, and
language clear and concise; deductions will be made for errors. Students who may need help with writing are
encouraged to contact the Office of Student Affairs, which sponsors writing seminars and provides tutoring services.
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ACADEMIC DISHONESTY: All academic dishonesty, including plagiarism, cheating, fabrication, and
misrepresentation will be treated seriously, as described in the MSW Student Handbook. Please be especially careful
to cite materials used from internet sources, per the American Psychological Association (APA) Publication Manual.
TIMELY SUBMISSION OF ASSIGNMENTS: All written assignments should be submitted as hard copies at the
beginning of class on the date due. In addition, students should post electronic copies of assignments to Blackboard,
also by the beginning of class on the date due. Students are strongly encouraged to plan for and manage their time
so that they can maximize the learning process. Since each assignment follows relevant content and builds on prior
assignments, students will achieve learning objectives more effectively by using the assignments to further their
learning.
Ten percent will be deducted from any assignment handed in up to one day late; an additional ten percent will be
deducted from any assignment for each additional day of lateness. There will no late acceptance of the final paper.
COURSE REQUIREMENTS:
In Class Role Play and Critique: (25 Points) Students will be assigned a class date. On the assigned date, each
student will conduct an 8-10-minute role play focused on engagement/interviewing skills with a client or family in the
child welfare system. The instructor will provide case scenarios and other students in the class will play the roles
of clients. These role plays will be filmed; students will then be able to make DVDs of their individual role plays.
Students should bring a blank DVD-R to class on their assigned date. One week later, each student will turn in
a written critique of his/her clinical work in the role play. Students will be graded on the completion and quality of all
parts of the assignment; however, students will not be graded directly on clinical skills. That is, while it is expected
that advanced clinical skills will be demonstrated in the role play and identified in the critique, grading will be primarily
focused on the student’s self critique. [Role Play date____________Critique due _________].
Parenting Assessment: (40 points) Each student will prepare a written Parenting Assessment. There is a strong
preference for this being completed for a genuine, but disguised, case from the student’s field experience. If this is
not possible, the student should discuss alternatives with the professor. Any alternative case must be approved by
the professor. The assessment should be focused, well-organized, and include the components described in the
course text and the example “Version A” in the text on pp. 332-353. [Due Week 12________]
Treatment Plan/Treatment Justification: (35 Points) Each student will prepare a written Treatment Plan for the
family for whom he/she wrote a Parenting Assessment. The Treatment Plan should define goals, objectives, and
tasks; include recommendations for appropriate evidence-informed treatment (s); and include specific strategies for
evaluating change. The Treatment Plan should be based on the risks and strengths of the client family; the class
readings, lectures, discussion, and exercises; as well as independent research. It should include specific information
on how safety will be controlled. The plan should be in outline form; a sample outline will be provided.
As a supplement to and as support for the Treatment Plan, each student should also provide a separate 3-4 page
paper (not including references) justifying the selection of one of the recommended evidence-informed treatments
from his/her plan. The Treatment Justification will be a synthesis of each student’s original thoughts based on
research on a specific evidence-informed treatment model that the student considers relevant to his/her family, and
which is included in the Treatment Plan. [Due Week 14 ________]
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COURSE SCHEDULE AND READINGS: Specific required readings are indicated for each course unit. Additional
readings will be assigned.
Key to assigned readings:
Pearce, J.W., & Pezzot-Pearce, T.D. (2004). Parenting Assessments in Child Welfare Cases: A Practical Guide.
Toronto: University of Toronto Press. (listed as “PPP text” below)
http://www.childwelfare.gov/pubs/usermanuals/neglect/neglect.pdf (listed as “Neglect Text” below)
http://www.childwelfare.gov/pubs/usermanuals/foundation/foundation.pdf (listed as “FoundationText” below)
http://www.childwelfare.gov/pubs/usermanuals/cps/index.cfm (listed as “CPS Text” below)
Weeks 1-2

THEORETICAL FRAMEWORKS AND PRELIMINARY CONSIDERATIONS
Key Concepts:
• Attachment theory/developmental model
• Cross-cultural foundation of services
• Ecological perspective in treatment
• Family focused services
• Importance of empowering child welfare clients
• Individualizing treatment
• Loss and grief issues in child welfare
• Strengths-based perspective/understanding resilience
• Types, nature, extent, and dynamics of child maltreatment: physical abuse, neglect,
psychological abuse, sexual abuse
Required Readings:
PPP Text-Chapters 1-3
Foundation Text-Chapters 1-4, 6
Neglect Text-Chapters 1-3
CPS Text-Chapter 2

Weeks 3-4

ENGAGEMENT AND INTERVIEWING SKILLS
Key Concepts:
• Building the helping relationship
• Joining with clients/overcoming resistance
• Personal safety issues
• Use of self and personal implications for the clinician
• Working with involuntary clients
• Engaging clients across culture
• Interviewing children – investigative versus clinical interviews, use of play, drawings, memory
and suggestibility, feelings about losses
• Interviewing maltreating and non-maltreating caregivers
Required Readings:
CPS text-Chapter 3
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Weeks 5-7

ENGAGEMENT AND INTERVIEWING SKILLS ROLE PLAYS

++++++++ROLE PLAY CRITIQUE DUE 1 WEEK AFTER IN-CLASS ROLE PLAY+++++++++++
Week 8		

SPRING BREAK

Week 9

CHILD AND PARENT FACTORS
Key Concepts:
• Effects of atypical child development
• Specific life events and parenting needs
• Parents’ own histories
• Mental health issues
• Substance abuse
• Family conflict and violence
• Adolescent parenthood
• Developmental disabilities
• The role of poverty in child maltreatment
• The role of community in child maltreatment
• Social support factors
Required Readings:
PPP Text-Chapters 5-8
Neglect Text-Chapter 4
Foundation Text-Chapter 5

Weeks 10-11

ASSESSMENT OF AND PLANNING FOR PARENTS AND CHILDREN
Key Concepts:
• Referrals/reports
• Assessment steps
• Parental assessment
• Child assessment
• Case conceptualization
Required Readings:
PPP Text-Chapters 8-10
Neglect Text-Chapter 5
CPS Text-Chapter 8
+++PARENTING ASSESSMENT DUE WEEK 12+++++++++++++
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Weeks 12-13

TREATMENT
Key Concepts:
• Evidence-informed treatments
• Evaluation of progress
Required Readings:
PPP Text-Chapter 11
Neglect Text-Chapter 6
Foundation Text-Chapters 9-10
CPS Text-Chapters 9-10
+++ TREATMENT PLAN/TREATMENT JUSTIFICATION DUE WEEK 14+++++++++++++

Weeks 14-15

TESTIMONY, CASE CLOSURE, TERMINATION
Key Concepts:
• Court testimony
• Case closure
• The termination process
• Effective documentation\
Required Readings:
PPP Text-Chapter 12
CPS Text-Chapters 11-12
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YESHIVA UNIVERSITY
WURZWEILER SCHOOL OF SOCIAL WORK
SOCIAL WORK 6684: CHILD AND FAMILY WELFARE
Fall 2010
COURSE DESCRIPTION: This course examines the social welfare policies, programs and services to families and
children, historically known as “child welfare services.” It explores major issues facing children, youth and families,
critically examining the assumptions, values, and philosophical perspectives underlying the social policies that shape
child welfare. A central theme is the impact of social problems, economic inequity and discrimination on family wellbeing and how these forces have affected the development of services to families and children. This course builds on
the knowledge of social welfare institutions, introduced in the foundation year course, Social Welfare Organization,
by examining the organizational context in which services to families and children are provided. It also utilizes the
“ecological systems” perspective to explore the environmental context in which the social worker operates. This
course integrates policy and practice by examining the problems affecting families and children and our society’s
response to these problems, including the impact on the social work practice delivery system. The course is divided
into four units. The first unit is an overview that explores changing definitions and expectations of the family, and how
such changes are shaped by the economy, cultural values, and other forces. The effects of poverty and discrimination
on the well-being of families—in particular minority and single parent families—are also examined. The second unit
examines the primary social service delivery systems designed for children and families, including adoption, foster
care, child protective services, and the juvenile justice system. The third unit focuses on specific and contemporary
social problems facing children and families today, including teen pregnancy, violence among youth, and domestic
violence. The fourth and final unit focuses on preventive and support services to children and families, including day
care and school based services.
LEARNING OBJECTIVES: Upon satisfactory completion of this course students will:
1. Understand the diversity of families, their needs, and their experiences in various contexts, including
neighborhoods, schools, and communities.
2. Orient students to the consideration of societal values and professional ethics in planning, advocating for, and
evaluating social policies, programs, and services to meet the needs of children and families.
3. Understand how services to families and children interact with the larger social and political structures and the
forms and mechanisms of oppression and discrimination.
4. Socialize students in their professional commitment to promote the general welfare of children and families,
including the promotion of social, economic, political and cultural values, rights, and institutions that are
compatible with the realization of social justice.
5. Be familiar with the legislative and judicial policies, practices, and goals of current child and family welfare
programs especially as it affects diverse and vulnerable populations.
6. Be able to identity problems requiring family services identify institutional and service gaps, and have an
appreciation for collaborative and integrative service efforts.
7. Be able to identify administrative and management problems within child and family welfare organizations.
8. Equip students with the knowledge and skills of advocacy for policy change to improve social conditions and to
promote social justice on behalf of families and children and in particular for people of color, women, and underrepresented or disenfranchised populations.
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PLAGIARISM: Students should remember that the School will not condone plagiarism in any form and will sanction
acts of plagiarism. A student who presents someone else’s work as his or her own work is stealing from the authors
or persons who did the original thinking and writing. Plagiarism occurs when a student directly copies another’s work
without citation; when a student paraphrasesmajor aspects of another’s work without citation; and when a student
combines the work of different authors into a new statement without reference to those authors. It is also plagiarism
to use the ideas and/or work of another student and present them as your own. It is not plagiarism to formulate your
own presentation of an idea or concept as a reaction to someone else’s work; however, the work to which you are
reacting should be discussed and appropriately cited. Any student who can be shown to have plagiarized any part
of any assignment in this course will automatically FAIL the course and will be referred to the Associate Dean for
disciplinary action that may include expulsion.
HIPAA ALERT: In line with the new HIPAA regulations concerning protected health information, it is important that
you understand that any case information that you present from your work will need to be de-identified. What this
means is that any information that would allow another to identify the person needs to be changed or eliminated. This
includes obvious things like names and birth dates but may also contain other information that is so unique to the
person that it will allow for identification, including diagnosis, race/ethnicity, or gender. If diagnosis, race/ethnicity, or
gender is directly related to the case presentation it can be included if it will not allow for identification.
CONFIDENTIALITY: Given the nature of classroom discussion and the presentation of case materials and at times
personal revelation in class, students are reminded that the same commitment to confidentiality with clients extends
to classmates. What is shared in class stays in class.
STUDENTS WITH DISABILITIES: Students with disabilities who are enrolled in this course and who will be
requesting documented disability-related accommodations are asked to make an appointment with the Office of
Disability Services, Rochelle Kohn, Beren Campus, 917-326-4828, rkohn1@yu.edu, Abby Kelsen, Wilf Campus,
646-685-0118, akelsen@yu.edu, during the first week of class. After approval for accommodations is granted, please
submit your accommodations letter to Disability Services Office immediately.
E-RES (Electronic Reserve): Most of the articles mentioned in the curriculum are available on electronic reserve
[E-RES]. You can access the full text articles from your home or from a university computer at no charge.
How do I use E-RES?
1. Go to the library’s online resources page: http://www.yu.edu/libraries/online_resources.asp
2. Click on E-RES. If you are off-campus, at this point you will be prompted for your Off Campus Access Service
login and password.
3. Click on “Search E-RES” or on “Course Index,” and search by instructor’s name, department, course name,
course number, document title, or document author. [All Foundations courses will be listed under Clemans, the
sequence chair.]
4. Click on the link to your course.
5. Enter the password given to you by your instructor.
6. Locate and click on the item you wish to view. Titles beginning with “A”, “An,” or “The” are alphabetized under “A”
and “T” respectively.
7. When the article text or book record appears on the screen, you can print, email, or save it to disk. To view
documents that are in pdf format, the computer you are using must have Adobe Acrobat Reader software. You
can download it FREE at www.adobe.com/products/acrobat/readstep2.html
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COURSE REQUIREMENTS:
A. Required Text
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon.
B. Class Design and Attendance: The course is conducted in seminar format. Each student is expected to actively
participate in class discussions, contributing knowledge, experience and ideas. The policy of WSSW is that
absences beyond two are cause for failure.
COURSE ASSIGNMENTS:
Assignment One: Book Critique
Choose a book published in 2004 or after, that addresses a current social problem affecting children and families and
which evaluates current policies designed to address the problem. Instructor must approve choice of book. Address
the following:
1.
2.
3.
4.

Describe the social problem addressed by the author.
What is the major thesis? Is the thesis clearly articulated and supported with evidence and documentation?
What areas of controversy are covered by the book, and how does the author discuss these areas?
In what ways do you agree and disagree with the author’s assessment and handling of the subject? Present
supporting evidence in the form of other articles you have read from class readings and/or the scholarly
literature.
5. What questions are raised or left unanswered, and how would you attempt to address them?
Due Date: Class 7
APA style required. Length 8-10 pages.
Learning Objectives: 1, 2, 3, 4, 5, 6.
Assignment Two: Final Paper
Choose a current social problem affecting children and families. You may use the problem identified in the book
critique or a different social problem. Address the following:
1. Describe the specific group or groups of people affected by this problem, with particular attention to vulnerable
populations. How widespread is the problem currently?
2. What factors have contributed to the identified problem? Place the problem within a sociopolitical-economic
framework in order to explain these factors.
3. How are society’s values reflected in how the problem is defined? How are social work values congruent with or
divergent from, society’s values with respect to the problem you have identified?
4. What solutions have been attempted to solve the problem? Evaluate their effectiveness.
5. What solutions would you propose and why?
Due Date: Class 12
APA style required. Incorporate class readings and scholarly literature. 10-12 pages.
Learning Objectives: 2, 3, 4, 5, 6, 7, 8.
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Grading. The university grading system will be applied. The grade will be based on class participation and quality
and promptness of written assignments.
Criteria for final grades are as follows:
• First assignment 35%
• Second assignment 45%
• Class participation 20%
UNIT ONE: OVERVIEW
Session 1: Introduction (Learning objectives 1, 2)
• Review of course requirements, texts, syllabus
• Changing definitions of family
• Values and the family

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 1, 1-24.
Sessions 2-3: Child Poverty (Learning objectives 1, 3, 4, 8)
• The effects of poverty on children’s well being
• Feminist and minority perspectives on poverty
• Programs and services to address child poverty

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 5, 158-181.
Suggested Readings
Collier, L. (1998). Families in poverty and welfare reform: Broken promises. Journal of Children and Poverty, 4
(1), 75-84.
Costello, J, Compton, S., Keeler, G., & Angold, A. (2003). Relationships between poverty and psychopathology.
Journal of American Medical Association, 290 (15), 2023-2029.
Herman, J. (1997). Trauma and recovery: The aftermath of violence—from domestic abuse to political terror.
New York: Basic Books. Chapter 5, Child abuse, 96-114.
Pearce, D. (2000). Rights and wrongs of welfare reform: A feminist approach. Affilia, 15 (2), 133-152.
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UNIT TWO: CHILD WELFARE SERVICES
Session 4: Overview (Learning objectives 5, 6, 7, 8)
• Structure and delivery of services to children and families
• Residual versus institutional
• Privatization and managed care

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 1, 25-35; Chapter 2, 41-76.
Suggested Readings
Courtney, M. (2000). Managed care and child welfare services: What are the issues? Children and Youth
Services Review, 22 (2), 87-91.
Embry, R., Buddenhagen,P., & Bolles, S. (2000). Managed care and child welfare: Challenges to implementation.
Children and Youth Services Review, 22 (2), 93-116.
Omang, J., & Bonk, K. (1999). Family to family; Building bridges for child welfare with families, neighborhoods
and communities. Policy and Practice, 57 (4), 15-21.
Parkinson, P, Cashmore, J., & Single, J. (2005). Adolescents’ views on the fairness of parenting and financial
arrangements after separation. Family Court Review, 43 (3), 429-444.
Sessions 5-6: Child Protective Services (Learning objectives 5, 6, 7, 8)
• Defining abuse and neglect
• The delivery of family preservation and child protection services

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 3, 77-123; Chapter 7, 221-285.
Suggested Readings
Chaffin, M., & Friedrich, B. (2004). Evidence based practice in child abuse and neglect. Child and Youth
Services Review, 26 (11). 1097-1113.
Cowger, C. (1994). Assessing client strengths: Clinical assessment for client empowerment. Social Work, 39
(3), 262-268.
Jonson-Reid, M., & Barth, R. (2000). From maltreatment report to juvenile incarceration: The role of child welfare
services. Child Abuse and Neglect, 24 (4), 505-520.
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Littell, J., & Tajima, E. (2000). A multilevel model of client participation in intensive family preservation services.
The Social Service Review, 74 (3), 405
Newman, et al. (2005). Child abuse investigations: Reasons for using Child Advocacy Centers and suggestions
for improvement. Child and Adolescent Social Work Journal, Vol. 22 (2).
Session 7: Foster Care (Learning objectives 5, 6, 7, 8)
• Characteristics of foster care
• Permanency planning

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 8, 286-318; Chapter 9, 319-363.
Suggested Readings
Altshuler, S. (1999). Children in kinship foster care speak out: We think we are doing fine. Child and Adolescent
Social Work Journal, 13 (3), 215-235.
Calkins, C., & Millar, M. (1999). The effectiveness of court appointed special advocates to assist in permanency
planning. Child and Adolescent Social Work Journal, 16 (1), 37-45.
Goldsmith, D., Oppenheim, D., & Wanlass, J. (2004). Separation and reunification: Using attachment theory and
research to inform decisions affecting the placements of children in foster care. Juvenile and Family
Court Journal, 55 (2).
O’Donnell, J. (1999). Involvement of African-American fathers in kinship foster care services. Social Work, 44
(5), 428-441.
Rome, S., & Slaght, E. (1999). Welfare reform and the future of foster care. Social Thought, 19 (2), 21-36.
Session 8: Adoption (Learning objectives 4, 5, 6, 8)
• The adoption process
• Open adoption
• Special needs and minority children adoption

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 10, 364-408.
Suggested Readings
Hansen, M., & Pollack, D. (2005). Unintended consequences of bargaining for adoption assistance payments.
Family Court Review, 43 (4), 494-510.
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Hicks, S. (2000). ‘Good lesbian, bad lesbian…’ : Regulating heterosexuality in fostering and adoption
assessments. Child and Family Social Work, 5 (2), 157-168.
Hollingsworth, H. (1999). Symbolic interactionism, African American families, and the transracial adoption
controversy. Social Work, 44 (5), 443-453.
Pollack, D., Hansen, M. (2008). Trade-offs in formulating a consistent national policy on adoption. Family Court
Review, 46 (2), 366-374.
Yngvesson, B. (1997). Negotiating Motherhood: Identity and Difference in “Open” Adoptions Law & Society
Review, 31 (1), 31-81.
Session 9: Juvenile Justice System (Learning objectives 5, 6, 7, 8)
• Structure of court system
• Rights of juveniles
• Current trends

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 6, 182-220; Chapter 11, 408-436.
Suggested Readings
Roberts, A., & Brownell, P. (1999). A century of forensic social work: Bridging the past to the present. Social
Work, 44 (4), 359-369.
Jenson, J., & Howard, M. (1998). Youth crime, public policy, and practice in the juvenile justice system: Recent
trends and needed reforms. Social Work, 43 (4), 324-34.
UNIT THREE: SOCIAL PROBLEMS
Sessions 10-11: Family violence (Learning objectives 3, 4, 6, 8)
• Children and violence
• Domestic violence

Required Reading
Herman, J. (1997). Trauma and recovery: The aftermath of violence—from domestic abuse to political terror.
New York: Basic Books. Chapter 2, Terror, 33-50.
Suggested Readings
Fleck-Henderson, A. (2000). Domestic violence in the child protection system: Seeing double. Children & Youth
Services Review, 22 (5), 333-54.
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Mills, Linda G. (2000). Child protection and domestic violence: Training, practice, and policy issues. Children &
Youth Services Review, 22 (5), 315-32.
Domestic violence in child welfare preventative services: results from an intake screening questionnaire. Children
and Youth Services Review, 22 (5), 251-274.
Session 12: Teen Pregnancy (Learning objectives 3, 4, 6, 8)
• Trends in teenage childbearing
• Pregnancy prevention programs

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. (7th Ed.) Boston, MA: Allyn & Bacon. Chapter 12, 437-478.
Suggested Readings
Daniziger, S. (1995). Family life and teenage pregnancy in the inner city: Experiences of African-American youth.
Children and Youth Services Review, 17, 183-202.
Meschke, L., Bartholomae, S., & Zentall, S. (2000). Adolescent sexuality and parent adolescent processes:
promoting healthy teen choices. Family Relations, 49 (2), 143-154.
UNIT FOUR: SUPPORTIVE AND PREVENTIVE SERVICES
Session 13: Day Care and School-based Services (Learning objectives 1, 2, 3, 6, 8)
•
•
•
•

Types of day care
Value conflicts underlying day care
The role of the schools
Support services in an educational environment

Required Reading
Downs, S., Moore, E., McFadden, E., & Costin, L. (2004). Child welfare and family services: Policies and
practice. 7th. Ed.) Boston, MA: Allyn & Bacon. Chapter 4, 124-157.
Suggested Readings
Capella, E., & Larner, M. (1999). America’s school children: Past, present, and future. The Future of Children, 9
(2) 21-29.
Larner, M., Zippiroli, L., & Behrman, R. (1999). When school is out: Analysis and recommendations. The Future
of Children, 9 (2), 4-20
Vandell, D., & Shumow, L. (1999). After-school child care programs. The Future of Children, 9 (2), 64-80.
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Session 14: Summary and Review
• Review of course
• Current child and family welfare issues
• Future trends

Suggested Reading
Special issue of Children and Youth Services Review on “Advances in child welfare.” 2004. Volume 26, issue 11,
pp. 999-1113.
BIBLIOGRAPHY:
Altshuler, S. (1999). Children in kinship foster care speak out: We think we are doing fine. Child and Adolescent
Social Work Journal, 13 (3), 215-235.
Anderson, R., & Curtis, C. (1995). A critical review of strategies to reduce school violence. Social Work in Education,
17 (2), 73-82.
Barbell, K., & Wright, L. (1999). Family foster care in the next century. Child Welfare, 78 (1), 3-14.
Barth, R. (1994). Shared family care: Child protection and family preservation. Social Work, 39 (5), 515-524.
Beeman, S., Kim, H., & Bullerdick, S. (2000). Factors affecting placement of children in kinship and non-kinship foster
care. Children and Youth Services Review, 22 (1), 37-54.
Berrick, J. (1998). When children cannot remain at home: Foster family care and kinship care. The Future of
Children, 8 (1), 72-87.
Berry, E., Shillington, A., Peak T., & Hohman, M. Multi-ethnic comparison of risk and protective factors for adolescent
pregnancy. Child and Adolescent Social Work Journal, 17 (2), 79-96.
Besharov, D. (1990). Recognizing child abuse: A guide for the car. New York: The Free Press.
Bilaver, L., Jaudes, P., Kopeke, D., George, R. (1999). The health of children in foster care. Social Service Review,
73 (3), 401-417.
Bishop, S., Murphy, J., Hicks, R., Quinn, D., Lewis, P., Grace, M., & Jellinek, M. (2000). What progress has been
made in meeting the needs of seriously maltreated children? The course of 22 cases through the Boston
Juvenile Court. Child Abuse and Neglect, 24 (5), 599-610.
Bridges, G., & Steen, S. (1998). Racial disparities in official assessments of juvenile offenders: Attributional
stereotypes as mediating mechanisms. American Sociological Review, 63 (4), 544-570.
Bugental, D., & Shennum, W. (2002). Gender, power, and violence in the family. Child Maltreatment, 7 (1), 56-64.
Calkins, C., & Millar, M. (1999). The effectiveness of court appointed special advocates to assist in permanency
planning. Child and Adolescent Social Work Journal, 16 (1), 37-45.
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Campbell, L., Silverman, P., & Patti, P. (1991). Reunions between adoptees and birth parents: The adoptees’
experience. Social Work, 36, 329-337.
Capella, E., & Larner, M. (1999). America’s school children: Past, present, and future. The Future of Children, 9 (2),
21-29.
Collier, L. (1998). Families in poverty and welfare reform: Broken promises. Journal of Children and Poverty, 4 (1),
75-84
Corvo, K. (1997). Community-based youth violence prevention: A framework for planners and funders. Youth and
Society, 28 (3), 291-316.
Courtney, M. (2000). Managed care and child welfare services: What are the issues? Children and Youth Services
Review, 22 (2), 87-91.
Courtney, M. (1998). The costs of child protection in the context of welfare reform. The Future of Children, 8 (1), 88103.
Courtney, M. (1997). Reconsidering family preservation: A review of putting families first. Children and Youth Services
Review, 19 (1/2), 61-76.
Crawford, J. (2000). Co-parent adoptions by same-sex couples: From loophole to law. Families in Society, 80 (3),
271-278.
Daly, K., & Sobol, M. (1997). Key issues in adoption legislation. Marriage and Family Review, 25, 145-157.
Daniziger, S. (1995). Family life and teenage pregnancy in the inner city: Experiences of African-American youth.
Children and Youth Services Review, 17, 183-202.
Danziger, S. (1990). Antipoverty policies and child poverty. Social Work Research and Abstracts, 26, 17-24.
Downs, S. E. (1997). Parenting pioneers and parenting teams: Strengthening extended family ties in family support
programs. Family Preservation Journal, 2, 33-46.
Dozier, M., Stovall, K., Albus, K., & Bates, B. (2001). Attachment for infants in foster care: The role of caregiver state
of mind. Child Development, 72 (50, 1467-1477.
Early, B. Poe (1996). Idiographic self-monitoring instruments to empower clients’ participation and evaluate outcome
in intensive family preservation services. Family Preservation Journal, 1, 31-43.
English, D.J. (1998). The extent and consequences of child maltreatment. The Future of Children, 8 (1), 120-132.
Embry, R., Buddenhagen, P., & Bolles, S. (2000). Managed care and child welfare: Challenges to implementation.
Children and Youth Services Review, 22 (2), 93-116.
Feigelman, W. (2000). Adjustments of transracially and inracially adopted young adult. Child and Adolescent Social
Work Journal, 17 (3), 165-183.
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Friedman, R. (1997). What’s working in family-based services?—or, What’s left to believe in during a time of such
doubt? Family Preservation Journal, 2, 9-19.
Finerman, S., & Bennett, L. (1999). Gender and peer issues of peer sexual harassment among teenagers. Journal of
Interpersonal Violence, 16 (6), 626-641.
Flannery, D., Williams, L., & Vazsonyi, A. (1999). Who they are and what are they doing? Delinquent behavior,
substance use and early adolescents’ after school time. American Journal of Orthopsychiatry, 69 (2), 247-253.
Fleck-Henderson, A. (2000). Domestic violence in the child protection system: Seeing double. Children & Youth
Services Review, 22 (5), 333-54.Magen, R., Conroy, K., & Tuto, A. (2000).
Forster, M., & Rehner, T. (1999). Delinquency prevention in poor and at-risk African-American youth: A social work
practice innovation. Social Thought, 19 (2), 37-52.
Franklin, D. (1992). Feminization of poverty and African-American families: Illusions an realities. Affilia, 7 (2), 142155.
Fraser, M. (1996). Aggressive behavior in childhood and early adolescence: An ecological development perspective
on youth violence. Social Work, 41 (4), 347-61.
Fraser, M., Nelson, K., & Rivard, J. (1997). Effectiveness of family preservation services. Social Work Research, 21
(3), 138-153.
Gillum, T. (2002). Exploring the link between stereotypic images and intimate partner violence in the African American
community. Violence Against Women, 8 (1), 64-86.
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UNIVERSITY OF ILLINOIS AT CHICAGO
JANE ADDAMS COLLEGE OF SOCIAL WORK
SOCW 552: POLICY II – CHILDREN AND FAMILY SERVICES
		

Fall 2011

Instructor: Jim Gleeson
Phone: 6-0042
E-mail: jimglee@uic.edu
								 		
Office: 4444 EPASW
			
Office Hours: Tuesday 11 AM – 1 PM;
Thursday 11 AM - Noon
PREREQUISITES: SocW 410
CREDITS: 3
DESCRIPTION: SocW 552 builds on the generalist curriculum and prepares students to demonstrate competencies
in public policies that support the basic needs of families as well as policies governing the child welfare system, and
selected policies governing juvenile justice, adult criminal justice, mental health and education systems. The purpose
of the course is to familiarize students with current policies affecting children and families, equip students to analyze
policies and their impact on children and families, and prepare students to advocate for policy change. The primary
focus is on children and families living in urban environments.
TEXT:
Required
Butterfield, A. K., Rocha, C. J., & Butterfield, W. H. (2010). The Dynamics of Family Policy: Analysis and
Advocacy. Chicago, IL: Lyceum Books.
Other required readings are available online at the web address indicated, on e-reserve, through the Blackboard
site for this course, or through the UIC Library electronic journals collection.
Recommended
Richan, W. C. (2006). Lobbying for Social Change (Third Edition). Binghamton, NY: Haworth Press.
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COMPETENCIES AND ADVANCED CHILD AND FAMILY PRACTICE BEHAVIORS: Building on the generalist
social work foundation and consistent with the College’s mission, this course will help students to acquire the
following competencies and practice behaviors related to policies affecting urban, at-risk children and families:
1. Apply social work ethical principles to guide professional practice. Social workers understand the ethical
issues and potential ethical dilemmas that are specific to working with urban children and families; and recognize
the values and ethical principles which underlie child and family practices and policies.
Practice Behaviors:
• Examine the value and ethics content of actual and proposed policies and services as they relate
to urban children and families.
2. Apply critical thinking to inform and communicate professional judgments. In recognition of the
multidisciplinary nature of responding to the needs of urban children and families, social workers understand
interdisciplinary terminology and perspectives, including how to work within the court systems in regard to child
welfare law, family law and child custody; and how to work with mental health, school systems, public health and
public welfare systems to access services and resources for children and families.
Practice Behaviors:
• Communicate effectively, in oral and written form, with diverse clients and with multidisciplinary
colleagues.
3. Advance human rights, social and economic justice. Social Workers understand the ways in which problems
that bring children and families into contact with social workers result from a variety of social, economic, and
political inequities; understand how oppression affects the development and functioning of individuals, and,
historically, how oppression has affected specific groups; and recognize disparities that affect children and
families within child and family serving systems.
Practice Behaviors:
• Advocate for social and economic justice on behalf of at-risk families, adults, and children in urban
environments.
• Advocate and intervene at multiple levels for the reduction of disproportionality and disparities that
affect oppressed populations.
4. Engage in policy practice to advance social and economic well-being and to deliver effective social
work services. Social workers understand the processes of development and implementation of policies that
affect children and families in the United States; understand the public policies that support the basic needs
of families, including income maintenance, healthcare, childcare, and housing; understand the public policies
governing the child welfare, juvenile justice, adult criminal justice, mental health systems, and special education;
and understand the structure and impact of selected social policies and programs and their consequences for
children and families, especially poor, oppressed, racial and ethnic minority, gay and lesbian, and other at-risk
urban populations.
Practice Behaviors:
• Examine the impact policies have on children and families, and to understand and influence the
process of policy development and implementation.
• Identify emerging issues that are likely to impact the needs of children and their families, and new
policies and program models that are responsive to these emerging issues.
5. Respond to contexts that shape practice. Social workers recognize the unique role of urban services and
environments on practice with children and families; understand the historical, cultural, political, and legal
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impacts on current supportive, preventative, remedial, and therapeutic functions in practice with children and
families; understand the organizational structures and impact of juvenile justice, child welfare, and criminal
justice systems on the lives of urban children and families; recognize the scope, components, and complexity of
the child welfare field of practice: societal, agency, professional, and client systems, particularly in urban settings;
and are familiar with trends and changes in client populations and communities as they relate to practice with
urban children and families.
Practice Behaviors:
• Exercise leadership in promoting sustainable change that is responsive to environmental changes
and trends.
EVALUATION—BASIS FOR GRADING: All students will be held accountable for adhering to academic and nonacademic standards of conduct as described in the JACSW Student Handbook, available on the JACSW website.
The course grade will be determined by the student’s class participation and attendance, and performance on written
assignments:
1. Class participation and attendance – 14% of course grade. A maximum of 10 points per session are awarded
for attendance, being on-time, and participation in class in a way that is relevant to the session topic and
demonstrates significant knowledge of required readings. (Maximum of 140 points for the 14 class meetings).
2. Interteaching – 21% of course grade – a maximum of 30 points per interteaching session. A portion of 7 class
sessions will be spent in interteaching, a process in which students work together in dyads or small groups
to answer specific questions applying the required readings for that week to policy dilemmas. The answers
developed will be submitted in written form and graded (30 point maximum per assignment; students who work
together earn the same grade; students may be paired or grouped with different students each session; students
must be present at the beginning of class to participate and receive a grade for the interteaching session). To
participate in interteaching, students must have previously read the material; time in interteaching sessions
cannot be spent skimming the required readings, but rather on developing answers to the questions distributed.
Everyone is expected to complete all assigned readings, and to come to every class session prepared.
Acceptable responses to interteaching questions will reflect knowledge of the readings and application of critical
thinking. (Maximum of 210 points).
3. Policy issue debates – 30% of course grade. Each student will be assigned to a policy debate team. These
debates are related to issues discussed in particular class sessions and are group projects (Teams of 2 or 3
students on each side of an issue). Successful debates will help the class examine and understand social policy
issues from at least two opposing positions. (Maximum of 300 points).
4. Policy Brief and Cover Letter – 35% of course grade. The final project is a policy brief and cover letter that
intends to influence policymakers to support a new policy or changes in current policy. The policy brief must be
persuasive and supported by data and research, advocating for a new policy or policy change that addresses
a compelling need of children and families. The cover letter should not exceed one page (single-spaced), and
should be written in a manner that compels the policymaker to read the policy brief. You are required to submit
a hard copy of this assignment as well as submit electronic copy of the assignment through the Safe Assign
function on the Blackboard Website for this course no later than the beginning of the final class session. Provide
the instructor with a self-addressed, 9” x 12” envelop, with sufficient postage, if you want the graded assignment
and course grade mailed to you. (Maximum of 350 points).
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STUDENTS NEEDING ACCOMMODATIONS FOR DISABILITIES: Students needing accommodations for any type
of disability must do the following:
•
•
•

Go to the Office of Disability Services to obtain confidential verification of the disability and a statement of
accommodations recommended by that office.
Show the UIC Office of Disability Services accommodation letter to the instructor of the class for which the
student requests accommodation. In the case of field instruction classes, the letter should be shown to the
College field liaison or the Director of Field.
Accommodation letters are to be shown to the instructor at the beginning of the course or before the start of the
course.

TOPICAL OUTLINE:
PART I

ASSESSING THE IMPACT OF POLICIES ON CHILDREN AND FAMILIES

Session 1
8/26/10

Course Overview: What is Child and Family Policy? Influencing Policy Change.

		

“How a bill becomes law” http://www.votesmart.org/resource_govt101_02.php

Identify your U.S. and State Senators and Representatives: http://www.vote-smart.org

		Recommended
Annie E. Casey Foundation, Kids Count Data Center, http://datacenter.kidscount.org/
Federal Interagency Forum on Child and Family Statistics. America’s Children in Brief: Key
National Indicators of Well-Being, 2011 http://www.childstats.gov/pubs/index.asp.
Other Useful Websites
Alliance for Children and Families, http://www.alliance1.org/
American Bar Association (ABA) Center on Children and the Law, http://www.abanet.org/child/
American Humane Association, Children’s Division, http://www.americanhumane.org/children/
American Professional Society on the Abuse of Children, http://www.apsac.org/
Annie E. Casey Foundation http://www.aecf.org/
Center for the Study of Social Policy, http://www.policyforresults.org/default.aspx
Center on Urban Poverty and Social Change seeks to address the problems of persistent and
concentrated urban poverty and is dedicated to understanding how social and economic changes
affect low-income communities, and how living in these communities affects the well-being of their
residents, http://povertycenter.cwru.edu/
Child Abuse Prevention Network, http://child-abuse.com/
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Child Care Association of Illinois, http://www.cca‑il.org/
Child Trends, http://www.childtrends.org/
Children’s Defense Fund, http://www.childrensdefense.org/
Child Welfare Information Gateway, http://www.childwelfare.gov/
CLASP, http://www.clasp.org/
Generations United, http://www.gu.org/
Illinois Department of Children and Family Services home page http://www.state.il.us/dcfs/ provides
access to information on state child welfare policies, as well as child abuse and neglect, foster
care, and adoption statistics.
Illinois Department of Human Services home page includes access to information on Illinois
programs for Mental Health and Developmental Disabilities, Alcoholism and Substance Abuse,
Rehabilitation Services, Temporary Assistance to Needy Families (TANF), food stamps, Medicaid
eligibility determination, employment programs, child care, employment‑related child care and
youth services, and social service programs, as well as public health programs such as WIC,
Family Case Management, and other health‑related direct service and prevention programs at
http://www.dhs.state.il.us/
Illinois General Assembly (Illinois Bills and Statutes) http://www.ilga.gov/
International Save the Children Alliance, http://www.savethechildren.net/
National Institutes of Health home pages, including Child Development, Mental Health, Drug
Abuse, and many others, can be accessed through http://www.nih.gov
National Resource Center for Family Centered Practice and Permanency Planning:
http://www.hunter.cuny.edu/socwork/nrcfcpp/hottopics.html
Office of the Assistant Secretary for Planning and Evaluation of the U.S. Department of Health and
Human Services home page provides access to reports of studies on human services policy issues
such as welfare reform, health policy issues, and a wealth of policy information:
http://aspe.hhs.gov.
Office of Juvenile Justice and Delinquency Prevention website. Includes current statistical
information on juvenile delinquency, copies of the Juvenile Justice Bulletin and other valuable
publications at http://ojjdp.ncjrs.org
Office of Justice Programs at http://www.ojp.usdoj.gov/ and at the National Institute of Justice at
http://www.ojp.usdoj.gov/nij/. Information related to crime, victims of crimes, policies and programs.
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Office of Planning, Research, and Evaluation of the U.S. Department of Health and Human
Services, Administration for Children and Families provides access to reports of studies on human
service policy issues related to programs administered by the Administration for Children and
Families, http://www.acf.hhs.gov/programs/opre/index.html
Online Directory of Illinois Resources for People with Disabilities, Family Members, Service
Providers, and Professionals, http://www.equipforequality.org/relatedsites.html
		

The Research Forum at the National Center for Children in Poverty, http://www.researchforum.org/
University of Illinois at Chicago website http://library.uic.edu/ gives students access to a number
of databases for identifying professional journal articles by subject, author, and title. The Social
Work Abstracts database is one of the most useful, particularly in the early stages of problem
formulation. All UIC students are entitled to an ACCC account that can be set up from a computer
in the UIC library. Just go to the ACCC Accounts website at:
http://www.uic.edu/depts/accc/index.html
Urban Institute. National survey of America’s Families
http://www.urban.org/Content/Research/NewFederalism/NSAF/Overview/NSAFOverview.htm
U. S. Library of Congress Thomas Legislative Information website provides information regarding
the status of the federal bills and laws, including access to the complete text of both at
http://thomas.loc.gov
The U. S. Department of Health and Human Services home page http://www.hhs.gov/ provides
information about welfare reform initiatives and links to the Children’s Bureau’s home page, which
provides descriptions of policy initiatives and national data on child abuse and neglect reports,
protective services, foster care, adoption, and independent living at
http://www.acf.hhs.gov/programs/cb/

Session 2
9/2/10

Frameworks for Policy Analysis; Social Workers and Social Policy.
Interteaching—First 30-45 minutes of class
Required
Butterfield et al., op cit., Chapter 1: Valuing the family, pp. 1-17; Chapter 2: Policy dynamics and
family policy analysis, pp. 18-46; Chapter 3: Advocating for families, pp. 47-94; Chapter 13: Family
policy in a global context, pp. 413-424.
Chapin Hall Center for Children (2008).Understanding Racial and Ethnic Disparity in Child Welfare
and Juvenile Justice: Chicago: Chapin Hall Center for Children at the University of Chicago, pp.
13-34, http://sccounty01.co.santa-cruz.ca.us/prb/DMC/cjjr_ch_final.pdf
Miller, D. C. (2001). What is needed for true equality: An overview of policy issues for women. In
K.J. Peterson & A.A. Lieberman (Eds). Building on women’s strengths, Second Edition (pp. 45-65).
New York: Haworth Press.
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Recommended
Race Matters Consortium, Developing a framework for analysis of key issues influencing
disproportionality in the child welfare system: Federal policies and their impact on racial/ethnic
disproportionality, revised 11/25/02.
Richan, op cit., Introduction, pp. 1-15; Chapter 1: Assessing your strengths and limitations, pp. 1936; Chapter 2: Setting the action agenda, pp. 37-57.
The Annie E. Casey Foundation disseminates trend data for eight measures of a healthy birth for
every state and the nation’s largest cities, available at http://datacenter.kidscount.org/
The Aspen Institute Roundtable on Community Change (June 2004). Structural racism and
community building. Retrieved from
http://www.aspeninstitute.org/sites/default/files/content/docs/pubs/aspen_structural_racism2.pdf
Session 3
9/9/10

Trends in Family Forms; Divorce Laws, Parent and Grandparent Rights; Immigrant Families.
Interteaching—First 30-45 minutes of class
Required
Butterfield et al., op cit., Chapter 11: Marriage as family policy, pp. 359-382; Chapter 12: Family
caregiving and aging policy, pp. 382-412.
Generations United. (2009). Grand facts: Data, interpretation, and implications for caregivers.
http://www.gu.org/
Click on the GrandFacts link under Popular Items to the right of the webpage.
Meezan, W., & Rauch, J. (2005). Gay marriage, same-sex parenting, and America’s children. The
Future of Children, 15 (2), 97-115.
http://www.futureofchildren.org/futureofchildren/publications/docs/15_02_06.pdf
Wood, R. G., McConnell, S., Moore, Q., Clarkwest, A., & Hsueh, JoAnn (2010). Strengthening
unmarried parents’ relationships: The early impacts of building strong families, Executive summary.
Submitted to the U.S. Department of Health and Human Services, Administration for Children and
Families Office of Planning, Research, and Evaluation, Washington, DC. Submitted by Mathmatica
Policy Research,
http://www.mathematica-mpr.com/publications/pdfs/family_support/BSF_impact_execsumm.pdf
Recommended
American Bar Association. GrandFamilies State Law and Policy Resource Center,
http://www.grandfamilies.org/
Marriage Equality Questions Dominate ABA Panel Discussion, August 6, 2010,
http://www.abanow.org/2010/08/marriage-equality-questions-dominate-aba-panel-discussion/
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AARP Grandparenting Website, http://www.aarp.org/family/grandparenting/
Cornell University Law School Supreme Court Collection, Troxel v. Granville (99-138) 530 U.S. 57
(2000) 137 Wash. 2nd 1, 969 P.2d 21, affirmed. Supreme Court Decision related to grandparents’
and parents’ rights. Retrieved from http://www.law.cornell.edu/supct/html/99-138.ZS.html
Generations United, http://www.gu.org/
Lawrence, S.J. (2007). Divided families: New legislative proposals would needlessly restrict familybased immigration. American Immigration Law Foundation, Immigration Policy Center, Policy Brief
http://www.galeo.org/report.php?report_id=0000000078
National Conference of State Legislatures. Same sex marriage, civil unions and domestic
partnerships. Retrieved from
http://www.ncsl.org/IssuesResearch/HumanServices/SameSexMarriage/tabid/16430/Default.aspx
Richan, op cit., Chapter 3: Understanding policymakers, pp. 59-91, Chapter 4: Preparing the case,
pp. 93-120.
Swann, C.A., & Sylvester, M.S. (2006). Does the child welfare system serve the neediest kinship
care families? Children and Youth Services Review, 28 (10), 1213-1228.
The Fostering Connections to Success and Increasing Adoptions Act of 2008 P.L. 110-351
http://www.childwelfare.gov/systemwide/laws_policies/federal/index.cfm?event=federalLegislation.
viewLegis& id=121
PART II

THE “SOCIAL SAFETY NET”

Session 4
9/16/10

Income Support Policies: Temporary Assistance for Needy Families; SSI; Welfare Reform.
Interteaching—First 30-45 minutes of class
Required
Butterfield et al., op cit., Chapter 4: Family poverty, pp. 95-129; Chapter 5: Theories of poverty
for family policy, pp. 130-157; Chapter 6: Welfare and food, pp. 158-175; Chapter 7: Work and
employment, pp. 202-246.
Munnell, A. H. Why are so many older women poor? Just the Facts on Retirement Issues, Center
for Retirement Research at Boston College, April 2004,
http://crr.bc.edu/images/stories/Just%20the%20Facts/jtf_10.pdf?phpMyAdmin=43ac483c4de9t51d9eb41

Generations United, Public Policy Agenda for the 112th Congress: Income Supports, pp. 30-37,
retrieved from http://www2.gu.org/OURWORK/PublicPolicy.aspx
Click on Public Policy Agenda in the middle of the webpage under Intergenerational Issues
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Office of the Assistant Secretary for Planning and Evaluation, U. S. Department of Health and
Human Services, the 2010/2011 HHS Poverty Guidelines,
http://liheap.ncat.org/profiles/povertytables/FY2010/popnj.htm
USDA Food and Nutrition Service, WIC Income eligibility Guidelines,
http://www.fns.usda.gov/wic/howtoapply/incomeguidelines.htm
Recommended
Cooper, J., & Goldberg, G. S. (2008). Rethinking Social Work’s role in public assistance, Journal of
Sociology & Social Welfare, 35 (4), 71-94.
Kyunghee, L. (2009). Impact of the 1996 welfare reform on child and family well-being, Journal of
Community Psychology, 37 (5), 602-617
Urban Institute. A New Safety Net for Low-Income Families
http://www.urban.org/projects/newsafetynet/
Session 5
9/23/10

Policies Affecting Housing for Low Income Families; Child Care.
Interteaching—First 30-45 minutes of class
Required
Austin Turner, M., & Kingsley, G.T. (2008). Federal programs for addressing low-income housing
needs, Urban Institute, http://www.urban.org/UploadedPDF/411798_low-income_housing.pdf
Butterfield et al., op cit., Chapter 6: Housing policy, pp. 175-201; Chapter 9: The care and support
of children, pp. 289-322.
Burchinal, P., Kainz, K., Cai, K., Tout, K., Zaslow, M., Martinez-Beck, I., & Rathgeb, C. (2009).
Early care and education quality and child outcomes. Research-to-Policy, Research-to-Practice
Brief, Publication #2009-15, OPRE Research-to-Policy Brief#1, Washington, DC: Administration for
Children and Families, Office of Planning, Research, and Evaluation,
http://www.childtrends.org/Files/Child_Trends-2009_5_21_RB_earlycare.pdf
Recommended
Chicago Alliance to End Homelessness Website, http://thechicagoalliance.org/plan.aspx
Cunningham, M. K. (2009). Preventing and ending homelessness-next steps. Urban Institute,
http://www.urban.org/UploadedPDF/411837_ending_homelessness.pdf
Edie, D. (2006). Toward a new child care policy, Urban Institute,
http://www.urban.org/UploadedPDF/311347_childcarepolicy.pdf
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Halle, T., Forry, N., Hair, E., Westbrook, T., & Dwyer, K. (2009). Associations between provider
training and education and other quality indicators in low-income children’s primary care
arrangements at 24 months of age. Research Brief, Publication #2009-18, OPRE Research
Brief#2, Washington, D.C.: Administration for Children and Families, Office of Planning, Research,
and Evaluation,
http://www.acf.hhs.gov/programs/opre/cc/childcare_technical/reports/child_trends_24hr.pdf
National Alliance to End Homelessness, Go to website
http://www.endhomelessness.org/ and review Policy, Legislative Updates
		
		

National Center for Homeless Education, National Association for the Education of Children and
Youth and National Law Center on Homelessness and Poverty, (2008). The McKinney-Vento Act at
a glance, Issue Brief - McKinney-Vento Law into Practice Series, Retrieved from
http://www.serve.org/nche/downloads/briefs/reauthorization.pdf
National Coalition for the Homeless. http://www.nationalhomeless.org/publications/facts.html
Richan, op cit., Chapter 5: Gathering evidence, pp. 121-140, Part III: Practical applications, pp.
141-142; Chapter 6: Lobbying one-on-one, pp. 143-178.
Rog, D.J., & Buckner, J.C. (2007). Homeless Families and Children, 2007 National Symposium on
Homelessness Research http://www.huduser.org/publications/pdf/p5.pdf
Snyder, K.; Bernstein, S.; & Koraleck, R. (2006). Parents’ Perspectives on Child Care Subsidies
and Moving from Welfare to Work, pp. 1-32, http://www.urban.org/url.cfm?ID=311303

Session 6
9/30/10

Emerging Issues in Health Care Policy; Child Health; Prenatal and Perinatal Care;
Healthcare for Women; Healthcare for Urban Populations.
Policy debate first hour of class
Required
Andrulis, D.P. (2005). Moving beyond the status quo in reducing racial and ethnic disparities in
children’s health. Public Health Reports, 120 (4), 370-377.
Butterfield et al., op cit., Chapter 8: Health care, pp. 247-288.
Health Reform.Gov. Review this website for current information on Health Care Reform:
http://www.healthreform.gov/
Howard, K., & Brooks-Gunn, J. (2009). The role of home-visiting programs in
preventing child abuse and neglect. The Future of Children, 19 (2), 119-146.
http://futureofchildren.org/futureofchildren/publications/docs/19_02_06.pdf
Kaiser Family Foundation. (2011). Summary of new health reform law. Retrieved from
http://www.kff.org/healthreform/8061.cfm
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U.S. Department of Health and Human Services, Administration for Children and Families, Office
of Planning, Research, and Evaluation. (2010). Home visiting evidence of effectiveness review:
Executive Summary. Retrieved from
http://homvee.acf.hhs.gov/document.aspx?rid=5& sid=20& mid=2
Recommended
Child Welfare Information Gateway (2007). Infant Safe Haven Laws,
http://www.childwelfare.gov/systemwide/laws_policies/statutes/safehaven.cfm
Georgetown University Health Policy Institute Center for Children and Families,
Illinois Department of Healthcare and Family Services website: http://www.hfs.illinois.gov/
Kaiser Family Foundation. (2011). A profile of health insurance exchange enrollees. Retrieved from
http://www.kff.org/healthreform/8147.cfm
Richan, op cit., Chapter 7: Testifying in a hearing, pp. 179-204; Chapter 8: Using the mass media,
pp. 205-236; Chapter 9: Taking on the system through direct action, pp. 237-248.
Session 7
10/7/10

Intimate Partner Violence and Other Forms of Family Violence.
Policy debate first hour of class
Required
Bilukha, O., Hahn, R., Crosby, A., Fullilove, M., Liberman, A., Moscicki, E….Briss, P. (2005).
The effectiveness of early childhood home visitation in preventing violence: A systematic review.
American Journal of Preventative Medicine, 28 (2S1), 11-39.
Bureau of Justice Statistics, Intimate partner violence in the U.S.:
http://bjs.ojp.usdoj.gov/content/intimate/ipv.cfm
Butterfield et al., op cit., Chapter 10: Family violence, pp. 323-358.
Center for Disease Control (CDC). Intimate Partner Violence. Review fact sheets on teen dating
violence. http://www.cdc.gov/violenceprevention/intimatepartnerviolence/index.html
Illinois Department on Aging. Elder Abuse and Neglect Act and Related Laws.
http://www.state.il.us/aging/1news_pubs/publications/ea-act_book.pdf
Illinois Domestic Violence Act, (review key elements of the law)
http://www.ilcadv.org/dv_law_in_il/idva_booklet_1-2009.pdf
National Coation Against Domestic Violence. (2006). Comparison of VAWA 1994, VAWA 2000, and
VAWA 2005 Reauthorization Bill. Retrieved from http://www.ncdsv.org/publications_vawa.html
Go to the website above, scroll down to Background Information, and click on the first link which
has the title listed in the reference above.

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

99

University of Illinois Chicago: SocW 552: Policy II – Children and Family Services

Recommended
Danis, F. S. (2003). The criminalization of domestic violence: What social workers need to know,
Social Work, 48 (2), 237-246.
Illinois Coalition Against Domestic Violence, http://www.ilcadv.org/
Purvin, D.M. (2007). At the crossroads and in the crosshairs: Social welfare policy and low income
women’s vulnerability to domestic violence. Social Problems, 54 (2), 188-210.
Richan, op cit., Chapter 10: “Duck Sauce”: Reforming Welfare Reform, pp. 251-280.
PART III

CHILD WELFARE POLICIES

Session 8
10/14/10

Child Abuse and Neglect: Definitions, Incidence and Prevalence, Federal and State
Policies, Child Protective Services; Defining “Best Interest of the Child.”
Interteaching—First 30-45 minutes of class
Required
Child Welfare Information Gateway. (2011). About CAPTA: A legislative history. Washington, DC:
U.S. Department of Health and Human Services, Children’s Bureau. Retrieved from
http://www.childwelfare.gov/pubs/factsheets/about.cfm
Drake, B., & Jonson-Reid, M. (2010). NIS interpretations: Race and the National Incidence Studies
of Child Abuse and Neglect. Children and Youth Services Review, 33, 16-20.
Hutchinson, E. D., & Charlesworth, L. W. (2001). Child Welfare as a woman’s issue: Untangling
gender, race, and class. In K.J. Peterson & A.A. Lieberman (Eds). Building on women’s strengths,
Second Edition (pp. 67-93). New York: Haworth Press.
Child Welfare Information Gateway. (2011). How the child welfare system works. Washington, DC:
U.S. Department of Health and Human Services, Children’s Bureau. Retrieved from
http://www.childwelfare.gov/pubs/factsheets/cpswork.cfm
National Quality Improvement Center on Differential Response in Child Protective Services. (2009).
Differential Response in Child Protective Services: A Literature Review. Retrieved from
http://www.differentialresponseqic.org/resources/
Sedlak, A.J., Mettenburg, J., Basena, M., Petta, I., McPherson, K., Greene, A., and Li, S. (2010).
Fourth National Incidence Study of Child Abuse and Neglect (NIS–4): Report to Congress.
Washington, DC: U.S. Department of Health and Human Services, Administration for Children and
Families. Read Executive Summary, pp. 1-4. Retrieved from
http://www.acf.hhs.gov/programs/opre/abuse_neglect/natl_incid/nis4_report_congress_full_pdf_jan2010.pdf
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Sedlak, A.J., McPherson, K., & Das, B. (2010). Fourth National Incidence Study of Child Abuse and
Neglect (NIS–4): Supplementary Analyses of Race Differences in Child Maltreatment Rates in NIS4. Washington, DC: U.S. Department of Health and Human Services, Administration for Children
and Families, Read Executive Summary, pp. 1-2. Retrieved from
http://www.acf.hhs.gov/programs/opre/abuse_neglect/natl_incid/nis4_supp_analysis_race_diff_mar2010.pdf

U.S. Department of Health and Human Services, Administration for Children and Families,
Administration on Children, Youth and Families, Children’s Bureau. (2010). Child Maltreatment
2009. Review Summary, pp. vii – x. Retrieved from
http://www.acf.hhs.gov/programs/cb/pubs/cm09/index.htm
		Recommended
The Child Abuse Prevention and Treatment Act including Adoption Opportunities and the
Abandoned Infants Assistance Act. (2011). Retrieved from
http://www.acf.hhs.gov/programs/cb/laws_policies/index.htm#resources
Go to Federal, State, and Tribal laws and click on the CAPTA link. Skim the legislation.
Fuller, T. L., & Nieto, M. (2009). Illinois Child Endangerment Risk Assessment Protocol FY09
Annual Evaluation. Children and Family Research Center, School of Social Work, University of
Illinois at Urbana-Champaign, retrieved 7/7/10. Read the Executive Summary, pp. 3-5:
http://www.cfrc.illinois.edu/pubs/pdf.files/FY09CERAP.pdf
Hill, R. (2006). Synthesis of research on disproportionality in child welfare: An update. Washington,
DC: Casey-CSSP Alliance for Racial equity in the Child Welfare System. Retrieved from
http://www.aecf.org/KnowledgeCenter/Publications.aspx?pubguid={BAF150AB-6C9C-4004-B0F1-48B7B001BA42}

National Coalition for Child Protection Reform Issue Papers
http://www.nccpr.info
Session 9
10/21/10

Development of the Child Welfare System in the United States and in Illinois
•
•
•

Values guiding child welfare policy: from child-saving, permanency, cultural continuity,
and family preservation
Current federal policies guiding child welfare
Overview of Illinois child welfare statutes, rules and procedures, and consent decrees

Policy debate first hour of class
Required
Adoption and Safe Families Act of 1997, Public Law 105-200. Retrieved from
http://apps.americanbar.org/child/rclji/federal.html
Click on the ASFA link in the related section.
The Fostering Connections to Success and Increasing Adoptions Act of 2008 P.L. 110-351

http://www.childwelfare.gov/systemwide/laws_policies/federal/index.cfm?event=federalLegislation.viewLegis& id=121
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Child Welfare Information Gateway (2008). Major Federal Legislation Concerned with Child
Protection, Child Welfare, and Adoption,
http://www.childwelfare.gov/pubs/otherpubs/majorfedlegis.cfm
Humphrey, K., Turnbull, A., & Turnbull, H. (2006). Impact of the Adoption and Safe Families Act
on youth and their families: Perspectives of foster care providers, youth with emotional disorders,
service providers, and judges. Children and Youth Services Review, 28 (2), 113-132.
Explore https://www.fosterconnections.org, a comprehensive on-line resource on the Fostering
Connections to Success and Increasing Adoptions Act.
Illinois Department of Children and Family Services. Policy Interpretations. Retrieved from the
IDCFS website http://www.state.il.us/dcfs/policy/pr_policy_interpre_1999.shtml
Become familiar with the site as a resource.
Murray, K., & Gesireich, S. (2009). A brief legislative history of the child welfare system. Retrieved
from The Pew Commission on Foster Care website:
http://pewfostercare.org/research/docs/Legislative.pdf
Recommended
Compilation of Titles IV- B, IV- E and Related Sections of the Social Security Act, as amended by
The Tax Relief and Health Care Act of 2006 (P.L. 109-432), Effective June 20, 2007
http://www.acf.hhs.gov/programs/cb/laws_policies/cblaws/safe2007draft.htm
Dettlaff, A., Vidal de Haymes, M., Velasquez, S., Mindell, R., & Bruce, L. (2009). Emerging issues
at the intersection of immigration and child welfare: Results from a transnational research and
policy forum. Child Welfare, 88 (2), 47-67.
Gleeson, J. P. (1999). Kinship care as a child welfare service: Emerging policy issues and trends.
In R. L. Hegar & M. Scannapieco (Eds.). Kinship Foster Care: Policy, Practice, and Research. (pp.
28-53). New York: Oxford University Press.
National Association of Public Child Welfare Administrators (NAPCWA), Child Welfare Finance
Reform Policy Proposal, http://www.napcwa.org/home/docs/NAPCWAFinancingProposal.pdf
National Child Welfare Resource Center on Legal and Judicial Issues,
http://www.abanet.org/child/cipcatalog/home.html
Session 10
10/28/10

Culture, Race, Sexual Orientation, and Policies Related to Child Placement Services.
Policy debate first hour of class
Required
Evan B. Donaldson Adoption Institute. (2008). Finding Families for African American Children:
The Role of Race and Law in Adoptions from Foster Care, New York, NY: Author. Read Executive
Summary, pp. 4-9. http://www.adoptioninstitute.org/publications/MEPApaper20080527.pdf
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Hollinger, J. (1998). A Guide to The Multiethnic Placement Act of 1994
As Amended by the Interethnic Adoption Provisions of 1996. Retrieved from
http://www.acf.hhs.gov/programs/cb/pubs/mepa94/
Morrison, C., Fox, K., Cross, T., & Paul, R. (2010). Permanency through Wabanaki eyes: A
narrative perspective from “the people who live where the sun rises.” Child Welfare, 89 (1), 103123.
Mallon, G. P. (1997). Basic premises, guiding principles, and competent practices for a positive
youth development approach to working with gay, lesbian, and bisexual youths in out-of-home
care. Child Welfare, 76 (5), 591-609.
National Indian Child Welfare Association (NICWA) (2005). Summary of the 2005 Government
Accountability Office Study of the Indian Child Welfare Act,
http://www.nicwa.org/Indian_Child_Welfare_Act/gao_study/
National Indian Child Welfare Association (NICWA) (NICWA). Indian Child Welfare Act (ICWA)
Compliance, http://www.nicwa.org/Indian_Child_Welfare_Act/
Rolock, N. (2008). Disproportionality in Illinois Child Welfare. Children and Family Research
Center, University of Illinois at Urbana-Champaign, School of Social Work
http://www.cfrc.illinois.edu/publications.php#D
Scroll down to the “D” section and select the appropriate report.
Ryan, S. D., Pearlmutter, S., & Groza, V. (2004). Coming out of the closet: Opening agencies to
gay and lesbian adoptive parents. Social Work, 49 (1): 85-95.
United States Department of Health and Human Services, Administration for Children and Families,
Children’s Bureau. (2011). ACYF-CB-IM-11-03. Retrieved from
http://www.acf.hhs.gov/programs/cb/laws_policies/policy/im/2011/im1103.htm
Recommended
Australian Human Rights Commission, http://www.hreoc.gov.au/social_justice/index.html
Government Accountability Office (GAO). (2007) African American children in foster care:
Additional HHS assistance needed to help states reduce the proportion in care- (GAO-07-816).
Retrieved from http://www.gao.gov/new.items/d07816.pdf.
Mountz, S. (2011). Revolving Doors: LGBTQ Youth at the Interface of the Child Welfare and
Juvenile Justice Systems. LGBTQ Policy Journal at the Harvard Kennedy School: 2011 Edition.
Retrieved from http://isites.harvard.edu/icb/icb.do?keyword=k78405& pageid=icb.page414421
Multi-Ethnic Placement Act and Interethnic Provisions
http://www.nicwa.org/policy/law/multiethnic/MEPA_text.pdf
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Session 11
11/4/10

Preparing Youth for Independence.
Policy debate first hour of class
Required
Dworsky, A., & Havlicek, J. (2009). Review of State Policies and Programs to Support Young
People Transitioning Out of Foster Care. Chicago: Chapin Hall at the University of Chicago, pp.
1-22. Retrieved from http://www.chapinhall.org/sites/default/files/Review_State_Policies_02_09.pdf
Courtney, M. E., Dworsky, A., Cusik, R. G., Havlicek, J., Perez, A., & Keller, T. (2007). Midwest
evaluation of the adult functioning of former foster youth: Outcomes at age 21. Executive Summary.
Chapin Hall Center for Children at the University of Chicago. Retrieved 7/15/09:
http://www.chapinhall.org/sites/default/files/ChapinHallDocument_1.pdf
Geenen, S., & Powers, L.E. (2007). “Tomorrow is another problem:” The experiences of youth in
foster care during their transition into adulthood. Children and Youth Services Review, 29 (8), 10851101.
Peters, C. M., Dworsky, A., Courtney, M. E., & Pollack, H. (2009). Extending Foster Care to Age
21: Weighing the Costs to Government against the Benefits to Youth. Chicago: Chapin Hall at the
University of Chicago, retrieved 7/15/09:
http://www.chapinhall.org/sites/default/files/publications/Issue_Brief%2006_23_09.pdf
Petr, C. G. (2008). Foster care independent living services: Youth perspectives. Families in Society,
89 (1), 100-108.
Recommended
Vulnerable Teens Transitioning From Foster Care Share Their Plight with ABA President Karen
Mathis, http://www.abanow.org/2007/08/vulnerable-teens-transitioning-from-foster-care-share-theirplight-with-aba-president-karen-mathis/

PART IV

POLICIES RELATED TO OTHER SYSTEMS AFFECTING CHILDREN AND FAMILIES

Session 12
11/11/10

Mental Health Services for Children and Adults; Special Education Services.
Interteaching—First 30-45 minutes of class
Required
Illinois State Board of Education, Special Education Services,
http://www.isbe.state.il.us/SPEC-ED/
Examine the resources on this website – take a look at the 234 page Parent Guide - Educational
Rights and Responsibilities: Understanding Special Education in Illinois,
http://www.isbe.state.il.us/SPEC-ED/pdfs/parent_guide_english.pdf.
I don’t expect you to read this, rather scan it so you know what is available for parents and where
you can go when you need to help parents understand special education in Illinois.
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Gilligan, J. (2001). The last mental hospital. Psychiatric Quarterly, 72 (1), 45-61.
		
		

Illinois Children’s Mental Health Act Public Act 93-0495 (SB 1951),
http://www.icmhp.org/aboutus/icmhact.html
Illinois Children’s Mental Health Partnership. Building a comprehensive children’s mental health
system in Illinois: FY 2010 Annual Report to the Governor,
http://www.icmhp.org/aboutus/annualreports.html
Suter, J.C., & Bruns, E.J. (2009). Effectiveness of the Wraparound Process for Children with
Emotional and Behavioral Disorders: A Meta-Analysis. Clinical Child and Family Psychology
Review, 12, 336-351.
Recommended
Atkins, M., Graczyk, P. A., Frazier, S. L., & Abdul-Adil, J. (2003). Toward a new model for promoting
urban children’s mental health: Accessible, effective, and sustainable school-based mental health
services. School Psychology Review, 32 (4), 503-514.
Lourie, I. S., & Hernandez, M. (2003). A Historical Perspective on National Child Mental Health
Policy. Journal of Emotional & Behavioral Disorders, 11 (1), 5-9.
Ustun, T. B. (1999). The global burden of mental disorders. American Journal of Public Health, 89
(9): 1315-1318.
Substance Abuse & Mental Health Services (SAMSA) website: http://www.samhsa.gov/index.aspx
UCLA School Mental Health Project http://smhp.psych.ucla.edu/

Session 13
11/18/10

Juvenile Justice and Adult Criminal Justice Systems.
Interteaching—First 30-45 minutes of class
Required
Bazemore, G., & Umbreit, M. (February 2001). A comparison of four restorative conferencing
models. Bulletin. Washington, D. C.: U. S. Department of Justice, Office of Justice Programs, Office
of Juvenile Justice and Delinquency Prevention, 20 pp. www.ncjrs.gov/pdffiles1/ojjdp/184738.pdf
Girls Incorporated (2007). Girls in the juvenile justice system fact sheet.
http://www.act4jj.org/media/factsheets/factsheet_29.pdf
Hairston, C. F. (1998). The forgotten parent: Understanding the forces that influence incarcerated
fathers’ relationships with their children, Child Welfare. 77 (5): 617-639. .
Lawrence, S., & Travis, J. (2004). The New Landscape of Imprisonment: Mapping America’s Prison
Expansion. Washington, D.C.: The Urban Institute http://www.urban.org/url.cfm?ID=410994
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Mears, D., & Travis, J. (2004). The dimensions, pathways and consequences of youth reentry.
Retrieved July 27, 2007 from http://www.urban.org/UploadedPDF/410927_youth_reentry.pdf
O’Brien, P., & Dakin, A. (2007). Mental health challenges for incarcerated African-American women
(pp. 93-111. In S. M. Logan, R. W. Denby, & Gibson, P. A. (Eds.). Mental health care in the AfricanAmerican community. Binghamton, NY: The Haworth Press.
Recommended
O’Brien, P. (2001). Making it in the “Free World”: Women in Transition from Prison. New York:
SUNY Press.
Family and Corrections Network http://www.fcnetwork.org/
Office of Juvenile Justice and Delinquency Prevention (OJJDP) website: http://www.ojjdp.gov/
Office of Juvenile Justice and Delinquency Prevention (OJJDP). Statistical briefing book,
http://www.ojjdp.gov/ojstatbb/default.asp
Ryan, J. P., Herz, D., Hernandez, P. M., & Marshall, J. M. (2007). Maltreatment and delinquency:
Investigating child welfare bias in juvenile justice processing. Children and Youth Services Review,
29, 1035-1050.
State Juvenile Justice Profiles Web site at http://www.ncjj.org/stateprofiles/.
U.S. Department of Justice, Bureau of Justice Statistics, All Key Facts,
http://bjs.ojp.usdoj.gov/index.cfm?ty=kfa.
U. S. Surgeon General. Youth violence: A report of the Surgeon General.
http://www.surgeongeneral.gov/library/youthviolence/.
11/25/10

THANKSGIVING HOLIDAY – NO CLASS

Session 14
12/2/10

Future Directions – Shaping Child and Family Policy.
Second Hour – Review of Course and Course Evaluation.

		

Final assignment due at beginning of class period (Position Paper and Cover Letter)
Recommended
McNutt, J. G., & Menon, G. M. (2008). The rise of cyberactivism: Implications for the future of
advocacy in the human services. Families in Society, 89 (1), 33-38.
Richan, op cit., Chapter 11: Lessons Learned, pp. 281-293.
The politics of poverty and social policy,
http://www.youtube.com/watch?v=7GEVU8lxEBI& feature=related

JPG & KT
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YESHIVA UNIVERSITY
WURZWEILER SCHOOL OF SOCIAL WORK
SOCIAL WORK 6281: LAW AND SOCIAL WORK
Spring 2012
COURSE DESCRIPTION: This course introduces students to the field of law as it relates to social policy and social
work practice. Students will learn both theory and practice by examining the role of law in society, and how law
affects social welfare programs and services. This course builds on the knowledge of social welfare institutions first
introduced in Social Welfare Organization. It integrates knowledge from the social policy curriculum by exploring the
role of law in the shaping of social policy. By exploring the legal environment in which clinical social work practice
takes place it also integrates knowledge from the foundation curriculum.
The first part of the course examines the role of law in social change and social justice. Through an analysis of
Supreme Court decisions, the interplay between law and social change in issues involving race, class, gender, and
sexual orientation are examined. Students will learn basic constitutional law principles, including equal protection and
due process.
The second part of the course focuses on the legal environment in social work practice, with particular emphasis
on the skills and knowledge necessary for using the law to advocate for clients. Advocacy skills in administrative
and court settings will be taught through an examination of the hearing process. Substantive knowledge in areas
of greatest relevance to social work practice, including family law, health and mental health law and professional
practice issues, will be explored. Selected court decisions will be used to illustrate various aspects of the law.
This part of the course is the application of social work to questions and issues relating to law and legal systems. It
includes social work practice, which in any way is related to law and legal systems. It includes social work practice,
which in any way is related to legal issues and litigation, both criminal and civil. Child custody issues, involving
separation, divorce, neglect, termination of parental rights, the implications of child and spouse abuse, juvenile and
adult justice services, corrections and mandated treatment all fall under this course.
It includes diagnosing, assessing, and treatment criminal and juvenile justice populations, diagnosing, treating, and
making recommendation about mental status, assessing children’s interest, incapacities, or inability to testify, and
serving as an expert witness.
LEARNING OBJECTIVES: By the end of the course, students will:
1. Understand the basic structure of the legal system, legal reasoning and basic legal and constitutional principles
2. Understand the forms and mechanisms of oppression and discrimination and the strategies and skills of change
to advance social and economic justice.
3. Understand the impact of oppression and cultural and ethnic diversity in regard to distributive justice in American
society.
4. Understand the differences and similarities in values, ethics and approaches to problem solving between the
legal and social work profession, including conflict resolution approaches.
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5. Know about substantive areas of law that directly affect the practice of social work.
6. Know how to communicate and work with lawyers to serve the best interests of their clients.
7. Know the methods of social and political actions that seek to ensure equal access for all people to the resources,
employment, services, and opportunities they require to meet basic needs.
8. Understand the importance and mechanism, of conducting forensic interview, custody evaluations, and the
incorporation of clinical assessments, psycosocial assessments, and family group interventions.
PLAGIARISM: Students should remember that the School will not condone plagiarism in any form and will sanction
acts of plagiarism. A student who presents someone else’s work as his or her own work is stealing from the authors
or persons who did the original thinking and writing. Plagiarism occurs when a student directly copies another’s work
without citation; when a student paraphrases major aspects of another’s work without citation; and when a student
combines the work of different authors into a new statement without reference to those authors. It is also plagiarism
to use the ideas and/or work of another student and present them as your own. It is not plagiarism to formulate your
own presentation of an idea or concept as a reaction to someone else’s work; however, the work to which you are
reacting should be discussed and appropriately cited. Any student who can be shown to have plagiarized any part
of any assignment in this course will automatically FAIL the course and will be referred to the Associate Dean for
disciplinary action that may include expulsion.
HIPAA ALERT: In line with the new HIPAA regulations concerning protected health information, it is important that
you understand that any case information you present from your work will need to be de-identified. What this means
is that any information that would allow another to identify the person needs to be changed or eliminated. This
includes obvious things like names and birth dates but may also contain other information that is so unique to the
person that it will allow for identification, including diagnosis, race/ethnicity, or gender. If diagnosis, race/ethnicity, or
gender is directly related to the case presentation it can be included if it will not allow for identification.
CONFIDENTIALITY: Given the nature of classroom discussion and the presentation of case materials and at times
personal revelation in class, students are reminded that the same commitment to confidentiality with clients extends
to classmates. What is shared in class stays in class.
STUDENTS WITH DISABILITIES: Students with disabilities who are enrolled in this course and who will be
requesting documented disability-related accommodations are asked to make an appointment with the Office of
Disability Services, Rochelle Kohn, Beren Campus, 917-326-4828, rkohn1@yu.edu, Abby Kelsen, Wilf Campus,
646-685-0118, akelsen@yu.edu, during the first week of class. After approval for accommodations is granted, please
submit your accommodations letter to Disability Services Office immediately.
E-RES (Electronic Reserve): Most of the articles mentioned in the curriculum are available on electronic reserve
[E-RES]. You can access the full text articles from your home or from a university computer at no charge.
How do I Use E-RES?
1. Go to the library’s online resources page: http://www.yu.edu/libraries/online_resources.asp
2. Click on E-RES. If you are off-campus, at this point you will be prompted for your Off Campus Access Service
login and password.
3. Click on “Search E-RES” or on “Course Index,” and search by instructor’s name, department, course name,
course number, document title, or document author. [All Foundations courses will be listed under Clemans, the
sequence chair.]
4. Click on the link to your course.
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5. Enter the password given to you by your instructor.
6. Locate and click on the item you wish to view. Titles beginning with “A”, “An”, or “The” are alphabetized under “A”
and “T” respectively.
7. When the article text or book record appears on the screen, you can print, email, or save it to disk.
To view documents that are in pdf format, the computer you are using must have Adobe Acrobat Reader software.
You can download it FREE at www.adobe.com/products/acrobat/readstep2.html
COURSE REQUIREMENTS:
A. Texts and Readings
Required Texts
Saltzman, A., & Furman, D. (1999). Law in social work practice. Chicago: Nelson Hall. ISBN 978-083041517
$96.08
Pollack, D. (2003). Social work and the courts. New York: Taylor & Francis. ISBN 0-415-94396-5 $28.95
B. Course Assignments
Assignment One
Due Date: Class 7
Length: 10-12 pages. Please note that the cases distributed in class are an edited version. This assignment
requires that you read the full text of the decision which can be found in a law library or on-line. Citations may be
limited to applicable class readings and the decision itself.
Assignment Two
Due Date: Class 13
In-class exam. (Learning Objectives 1-6)
C. Class Design and Attendance: The course is conducted in seminar format. Each student is expected to actively
participate in class discussions, contributing knowledge, experience and ideas. The policy of WSSW is that
absences beyond two are cause for failure.
D. Grading: The university grading system will be applied. The grade will be based on class participation. n and
quality and promptness of written assignments.
Criteria for final grades are as follows:
First assignment
40%
Second assignment
40%
Class participation
20%
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COURSE SCHEDULE:
Session 1: Introduction.
• Review of course requirements, texts, syllabus
• Comparing the legal and social work profession
Learning objectives 4, 6
Required Reading
Weinstein, J. (1999). Legal ethics: When is a social worker as well as a lawyer needed? Journal of the Institute
for the Study of Legal Ethics 2, 391-399.
Suggested Reading
Galowitz, P. (1999). Collaboration between lawyers and social workers: Reexamining the nature and potential of
the relationship. Fordham Law Review 67, 2123-2154.
Lynch, R., & Brawley, E. (1994). Social workers and the judicial system: Looking for a better fit. Journal-ofTeaching-in-Social-Work 10, 65-82.
Pollack, D. (2006). The many faces of human services lawyers. Policy & Practice, 64 (3), 26.
Session 2: An Overview of the Law and Legal System.
• What is law?
• Values and ethics in law
• Types and sources of law
• Difference between civil law and criminal law
• Structure of the court system
Learning objectives 1, 2
Required Reading
Saltzman, A., & Furman, D. (1999). Law in Social Work Practice. Chicago: Nelson Hall, Chapter 1.
Suggested Readings
Hinckley, B., & Goldman, S. (1990). American politics and government: Structure, processes, institutions, and
policies. Glenview, Il: Scott, Foresman/Little, Brown Higher Education, Chapter 10, “The judiciary,” 369-415.
Vago, Steven. (1997). Law and Society. New Jersey: Prentice-Hall, Inc. Chapter 1, “Introduction,” 1-30, Chapter
2, “Theoretical perspectives,” 31-70.
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Session 3: Locating and Using Law Sources.
• Finding statutes, regulations and cases
• Reading a court opinion
Learning objective 1
Required Reading
Pollack, D. (2003). Human services and law. Policy & Practice, 61 (1), 30.
Saltzman, A. Furman, D. (1999). Law in Social Work Practice. Chicago: Nelson Hall, Chapter 4.
Sessions 4-6: Law and Social Justice: The Role of the Constitution in Protecting Our Rights.
• Overview of the Constitution
• Due process of law
• Equal protection
Learning objectives 1, 2, 3, 5, 7
Required Readings
Saltzman, A., & Proch, K. (1999). Law in Social Work Practice. Chicago: Nelson Hall, Chapter 5.
Suggested Readings
Buttrick, S. (1995). Remedy and remorse: judicial control of social welfare. Administration in Social Work, 19 (3),
75-82.
Levy, Paul. (1992). The durability of Supreme Court welfare reforms of the 1960s. Social Service Review, 37,
215-236.
Levy, P. (1991). Social work roles in law reform litigation. Social Work, 36 (5), 434-439.
Marsh, J., & Pollack, D. (2002). Constitutional rights of foster parents to adopt foster children. Adoption &
Fostering, 26 (1), 71-73.
Pollack, D. (2005). The capacity of a mentally challenged person to consent to abortion and sterilization. Health
& Social Work, 30 (3), 253-257.
Rosenberg, G.N. (1991). The hollow hope: Can courts bring about social change? Chicago, Il: University of
Chicago Press. Part 1 - “Civil rights,” 39-169. Part 2 “Abortion and women’s rights,” 173-265.
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Sessions 7-8: Court and Administrative Hearings.
• Nature of the hearing process
• The role of the social worker
• Advocacy skills and strategies
Learning Objectives 3, 6, 7
Required Readings
Saltzman, A., & Furman, D. (1999). Law in Social Work Practice. Chicago: Nelson Hall, Chapter 2.
Suggested Reading
Gothard, S. (1989). Power in the court: the social worker as an expert witness. Social Work, 34 (1), 65-67.
Pollack, D. (2005). Informed consent is a process not just a piece of paper. NASW California News, 32 (1), 8.
Pollack, D. (2007). Youth in residential facilities: What is negligent supervision? ABA Children’s Rights Litigation
Committee, 10 (4), 8-10.
Sessions 9-10: Law and the Family.
• Protection of children
• Mandatory reporting laws
• Domestic violence
Learning Objectives 1, 2, 3, 5, 7
Required Readings
Saltzman, A., & Furman, D. (1999). Law in Social Work Practice. Chicago: Nelson Hall, Chapters 8 & 13.
Suggested Readings
Child Welfare
Agastein, D. (1989). Child abuse reporting in New York State: The dilemma of the mental health professional.
New York Law School Law Review, 34, 115-165.
Gelman, S., & Pollack, D. (2007). Correctional policies: Evolving trends. In A. Roberts (ed.) Social work in
juvenile and criminal justice settings. New York: Charles C. Thomas.
Huxtable, M. (1994). Child protection: With liberty and justice for all. Social Work, 39 (1), 60-65.
Howing, P., & Wodarski, J. ( 1992). Legal requisites for social workers in child abuse and neglect situations.
Social Work, 37 (4), 330-336.
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Hutchison, E. (1993). Mandatory reporting laws: Child protective case finding gone awry. Social Work, 38 (1),
56-63.
Johnson, P., & Cahn, K. (1995). Improving child welfare practice through improvements in attorney social worker
relationships. Child Welfare, 74 (2), 383-94.
Knepper, P., & Barton, S. (1997). The effect of courtroom dynamics on child maltreatment proceedings. Social
Service Review, 71 (2), 288-308.
Domestic Violence
Imbrogno, A., & Imbrogno, S. (2000). Mediation in court cases of domestic violence. Families in Society, 81 (4),
392-401.
Weisz, A. (1999). Legal advocacy for domestic violence survivors: The power of an informative relationship.
Families in Society, 80 (2), 138-147.
Sessions 11-12: Legal Aspects of Health and Mental Health Care.
• Mental health commitment
• Informed consent
Learning objectives 1, 2, 3, 5, 7
Required Readings
Saltzman, A., & Furman, D. (1999). Law in Social Work Practice. Chicago: Nelson Hall, Chapter 14 and Chapter
16.
Suggested Readings
Mental Illness
Belcher, J.R. (1988). Rights versus needs of the homelessly mentally ill. Social Work,33 (5), 398-401.
Husted, J., & Nehemkis, A. (1995). Civil commitment viewed from three perspectives: Professional, family and
the police. Bulletin of the American Academy of Psychiatry and the Law, 23 (4), 533-546.
Pollack, D. (Winter, 2003). Negligence and foster children—who is responsible? Fostering Families Today, 28-30.
Pollack, D. (2002). The capacity of a mentally retarded parent to consent to adoption. Child Law Practice, 21 (1),
10-12.
Pollack, D. (2005). The capacity of a mentally challenged person to consent to abortion and sterilization. Health
& Social Work, 30 (3), 253-257
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Informed Consent
Miller, P. J. (2000). Life after death with dignity; the Oregon experience. Social Work, 45 (3), 263-271.
Powell, J., & Cohen, A. (1995). The right to die. Issues in Law and Medicine, 10 (2), 169-182.
Session 13: Legal Aspects of Social Work Practice.
• Licensing and credentialing
• Privilege and Confidentiality
• Malpractice issues
Learning objectives 1, 5
Required Readings
Saltzman, A., & Furman, D. (1999). Law in Social Work Practice. Chicago: Nelson Hall, Chapters 10, 18, 19, 20.
Suggested Readings
Gelman, S., Pollack, D., & Weiner, A. (1999). Confidentiality of social work in the computer age. Social Work, 44
(3), 243-252.
Kagle, J., & Kopels, S. (1994). Confidentiality after Tarasoff. Health & Social Work,19 (3), 217-22.
Kopels, S., & Kagle, J. (1993). Do social workers have a duty to warn? Social Service Review 37, 101-126.
Lens, V. (2000). Protecting the confidentiality of the therapeutic relationship: Jaffee v. Redmond. Social Work, 45
(3), 273-276.
Gelman, S., Pollack, D., & Weiner, A. (1999). Confidentiality of social work in the computer age. Social Work 44
(3), 243-252.
Session 14: Summary and Review.
BIBLIOGRAPHY:
Agastein, D. (1989). Child abuse reporting in New York State: The dilemma of the mental health professional. New
York Law School Law Review, 34, 115-165.
Amadio, C. (1989). Wrongful adoption--a new basis for litigation; another challenge for child welfare. Journal of Law
and Social Work, 1 (1), 23-30.
Barker, R. L. (1989). Independent social workers and legal training. Journal of Independent Social Work, 3 (3), 1-5.
Belcher, J. R. (1988). Rights versus needs of homeless mentally ill persons. Social Work, 33 (5), 398-402.
Besharov, D. J. (1985). The vulnerable social worker: liability for serving children and families. Silver Springs, MD:
National Association of Social Workers.
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Braye, S., & Preston-Shoot, M. (1990). On teaching and applying the law in social work: It is not that simple. The
British Journal of Social Work, 20 (4), 333-53.
Brooks, D. (1999). Adoption and race: Implementing the Multiethnic Placement Act and interethnic adoption
provisions. Social Work, 44 (2), 167-178.
Buttrick, S. (1995). Remedy and remorse: judicial control of social welfare. Administration in Social Work, 19 (3), 7582.
Canter, J. (2005). Nonjudicial alternatives for resolving end-of-life decisions for minors. Family Court Review, 43 (3),
527-539.
Cavanaugh, K., & Pollack, D. (1998). Child support obligations of incarcerated parents. Cornell Journal of Law and
Public Policy, 7 (2), 531-553.
Dickson, D. (1997). Law, ethics, and social work with the elderly. Journal of Law and Social Work, 7 (2), 105-125.
Edelman, P. (1987). The next century of our constitution: Rethinking our duty to the poor Hastings Law Journal 39,
1-61.
Frankel, H. (1988). Family-centered, home-based services in child protection: A review of the research. Social
Service Review 62 (1), 137-157.
Galowitz, P. (1999). Collaboration between lawyers and social workers: Reexamining the nature and potential of the
relationship. Fordham Law Review 67, 2123-2154.
Gelman, S., Pollack, D., & Weiner, A. (1999). Confidentiality of social work in the computer age. Social Work, 44 (3),
243-252.
Glendon, M. (1994). A nation under lawyers : How the crisis in the legal profession is transforming American society.
New York: Farrar, Straus and Giroux.
Goldstein, J., Freud, A., & Solnit, A. J. (1973). Beyond the Best Interests of the Child. New York: The Free Press.
Gothard, S. (1989). Power in the court: The social worker as an expert witness, Social Work, 34 (1):65-67.
Gothard, S. (1989). Rules of testimony and evidence for social workers who appear as expert witnesses in courts of
law. Journal of Independent Social Work, 3 (3), 7-15.
Gregware, P., & Mannes, M. (1992). Consent decrees in child welfare. Journal of Law and Social Work, 3 (2), 97-105.
Gyurci, R. (1989). Social worker testimony in dependency and neglect cases. Journal of Law and Social Work, 1 (1),
32-37.
Hamlin, E., & Pehrson, K. (1996). Family services: A proposed model for coordinating spouse abuse services.
Journal of Family Social Work, 1 (3), 19-31.
Handler, J. (1990). Constructing the political spectacle : The interpretation of entitlements, legalization, and
obligations in social welfare history. Brooklyn Law Review, 56, 899-974.
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Hansen, M., & Pollack, D. (2005). Unintended consequences of bargaining for adoption assistance payments. Family
Court Review, 43 (3), 494-510.
Hegar, R. L. (1988). Legal and social work approaches to sibling separation in foster care. Child Welfare, 67 (2), 11321.
Hinckley, B., & Goldman, S. (1990). American politics and government: Structure, processes, institutions, and
policies. Glenview, Il: Scott, Foresman/Little, Brown Higher Education.
Howing, P., & Wodarski, J. (1992). Legal & requisites for social workers in child abuse and neglect situations. Social
Work, 37 (4), 330-336.
Husted, J., & Nehemkis, A. (1995). Civil commitment viewed from three perspectives: Professional, family and the
police. Bulletin of the American Academy of Psychiatry and the Law, 23 (4), 533-546.
Hutchison, E. (1993). Mandatory reporting laws: Child protective case finding gone awry. Social Work, 38 (1), 56-63.
Huxtable, M. (1994). Child protection: With liberty and justice for all. Social Work, 39 (1), 60-65.
Imbrogno, A., & Imbrogno, S. (2000). Mediation in court cases of domestic violence. Families in Society, 81 (4), 392401.
Jenson, J. (1998). Youth crime, public policy, and practice in the juvenile justice system: Recent trends and needed
reforms. Social Work, 43 (4), 324-334.
Johnson, P., & Cahn, K. (1995). Improving child welfare practice through improvements in attorney social worker
relationships. Child Welfare, 74 (2), 383-94.
Kagle, J., & Kopels, S. (1994). Confidentiality after Tarasoff. Health & Social Work,19 (3), 217-22.
Kan, Y., Phillips, S. (2003). Race and death penalty: Including Asian Americans and exploring the desocialization of
law. Journal of Ethnicity in Criminal Justice, 1 (1), 63-92.
Kaufman, B. (1990). Agency responsibility in client exploitation. Journal of Law and Social Work, 2 (1), 21-32.
Ketayun, G. (2000). Beyond Clinton v. Jones: sexual harassment law and social work. Social Work, 45 (3), 237-48.
Knepper, P., & Barton, S. (1997).The effect of courtroom dynamics on child maltreatment proceedings. Social Service
Review, 71 (2), 288-308.
Kopels, S., & Kagle, J. (1993). Do social workers have a duty to warn? Social Service Review 37, 101-126.
Ku, V. (2005). Intercountry adoptions: Instituting education programs in the adoption process to facilitate awareness
of cultural identity issues. Family Court Review, 43 (3), 511-526.
Lens, V. (2000). Protecting the confidentiality of the therapeutic relationship: Jaffee v. Redmond. Social Work, 45 (3),
273-276.
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Leonard, A. (1994). Lesbian and gay families and the law: A progress report. Fordham Urban Law Journal, 21, 927972.
Levy, P. (1992). The durability of Supreme Court welfare reforms of the 1960s. Social Services Review, 37, 216-236.
Levy. P. (1991). Social work roles in law reform litigation. Social Work, 36 (5), 434-39. Loffredo, S. (1993). Poverty,
democracy, and constitutional law. University of Pennsylvania Law Review, 141, 1277-1388
Lynch, R., & Brawley, E. (1994). Social workers and the judicial system: Looking for a better fit. Journal-of-Teachingin-Social-Work 10, 65-82.
Lynch, R., & Mitchell, J. (1992). Institutionalizing the roles of court social workers. Journal of Law and Social Work, 3
(2), 77-87.
Marder, R., & Linsk, N. (1995). Addressing long-term care issues through education and advocacy. Health and Social
Work, 20 (1), 75-80.
Mason, S., & Pollack, D. (2005). Legal aspects of hyperactivity in the schools: What social workers need to know.
School Social Work Journal, 30 (1), 61-74.
Mason, S., & Pollack, D. (1997). Informed consent with older clients. Journal of Law and Social Work, 7 (2), 143-157.
Mason, S., & Pollack, D. (1998). Prozac, families, and the law: Implications for social work practice. Clinical Social
Work Journal, 26 (3), 317-332.
Miller, P. J. (2000). Life after death with dignity; the Oregon experience. Social Work, 45 (3), 263-271.
Perlman G. L. (1988). Mastering the law of privileged communication: A guide for social workers. Social Work, 33 (5),
425-29.
Pollack, D. (2008). Virginity testing: International law and social work perspectives. International Social Work Journal,
51 (2), 262-267.
Pollack, D. (2008). Organ donation and transplants: Ethical and legal concerns for social workers. International Social
Work Journal, 51 (1), 103-109.
Pollack, D. (2007). Should social workers be mandated reporters of child maltreatment? An international legal
perspective. International Social Work Journal, 50 (5), 699-705.
Pollack, D. (2007). Sexual orientation and religion from the perspective of the Code of Ethics. Social Work, 52 (2),
179-180.
Pollack, D. (2007). Social workers, disasters, and international law. International Social Work Journal, 50 (3), 419424.
Pollack, D. (2007). Terminating services when a client doesn’t pay: Some legal guidelines. Alabama NASW Network
Newsletter 24 (4), 5.
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Pollack, D. (2006). A law and technology challenge for human services. Policy & Practice 64 (4), 21.
Pollack, D. (2006). Suicidal clients: Law, ethics, and documentation. Policy & Practice, 64 (2), 24, 42.
Pollack, D., & Frisino, J. (2005). Federal confidentiality laws as barriers to communication between the juvenile
justice system and the child welfare system. Social Policy Journal, 4 (2), 39-50.
Pollack, D. (2005). Individual liability of supervisors. Policy & Practice, 63 (3), 26.
Pollack, D. (2005). Ethical practice in representing immigrants. Massachusetts NASW Focus, 32 (8), 12.
Mason, S., & Pollack, D. (2005). Legal aspects of hyperactivity medication in the schools: What social workers need
to know. School Social Work Journal, 30 (1), 61-74.
Pollack, D. (2005). Financial accountability of human services agencies. Policy & Practice, 63 (2), 24.
Pollack, D. (2005). Does accreditation lead to best practice? Maybe. Policy & Practice 63 (1), 26.
Pollack, D., & Marsh, J. (2005). Social work, ethics and the law. NASW – NY Update, 29 (4), 9.
Pollack, D., & Marsh, J. (2004). Social work misconduct may lead to liability. Social Work, 49 (4), 609-612.
Pollack, D. (2004). Getting informed consent - more than just a signature. Policy & Practice, 62 (2), 28.
Pollack, D. (2004). Being deposed -- literally. Policy & Practice, 62 (3), 26.
Pollack, D. (2003). Minimizing agency and worker liability. Policy & Practice, 61 (4), 26.
Marsh, J., & Pollack, D. (2003). Recent developments in adoption law. Adoption Quarterly, 6 (3), 63-72.
Pollack, D. (2003). Participation of mentally disabled persons in experimental research. Social Work in Mental Health,
1 (3), 53-62.
Powell, J., & Cohen, A. (1995). The right to die. Issues in Law and Medicine, 10 (2), 169-182.
Reamer, F. G. (1991). AIDS, social work, and the “duty to protect.” Social Work, 36 (1), 56-60.
Reisch, C. (1964). The new property. The Yale Law Journal 73 (5), 732-787.
Rodham, H. (1974). Children Under the Law. Harvard Educational Review, Reprint Series No. 9, 1-28.
Rosenberg, G. (1991). The hollow hope: Can the courts bring about social change. Chicago, IL: The University of
Chicago Press.
Rudolph, A. (1997). Social workers and privileged communication in the federal legal system. Social Work 42, 38791.
Schweitzer, H., & Pollack, D. (2006). Ethical and legal dilemmas in adoption social work. Family Court Review, 44 (2),
258-269.
118

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

Yeshiva University: Social Work 6281: Law and Social Work

Seron, C. (1996). Law and inequality: Race, gender…and of course class. Annual Review of Sociology 22, 187-212.
Smith, S. K. (1989). Speaking up for abused and neglected children: The guardian ad litem/court appointed special
advocate. Journal of Law and Social Work, 1 (1), 6-22.
Stein, T. J. (1987). The vulnerability of child welfare agencies to class-action suits. Social Service Review, 61 (4),
636-54.
Stoner, M. (1995). The civil rights of homeless people: Law, social policy and social work practice. New York: Aldine
de Gruyter.
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BRIAR CLIFF UNIVERSITY
DEPARTMENT OF SOCIAL WORK
SWRK 94IR: INDIAN CHILD WELFARE
SPRING TERM III – HH 327
Friday 3:10-4:20 pm

Heather Craig-Oldsen, MSW, CSW
Office Heelan 320, Phone 279-5489
heather.craig-oldsen@briarcliff.edu
Office Hours: M, T, W, F 8:30-9:10 and 12:30-1:40
Tuesdays 9:20-noon and 12:30-1:50
Thursdays work at home office (available by phone)
Home: 402.755.2709

COURSE DESCRIPTION: This course is designed for the undergraduate level and presents the provisions of
the Indian Child Welfare Act of 1978 and best practices for working with Native families. The course provides an
explanation of the law in non-legal language and outlines the recommended performance steps associated with
effective social work practice. Information is provided both to support practice and to ensure appropriate case records
while working with Native children and families. This course builds on material developed by attorneys and workers in
the field of Indian Child Welfare.
COURSE OBJECTIVES: As a result of successfully completing this course, students will be able to:
1. Apply critical thinking skills within the context of professional social work practice, as evidenced by…
a. analysis of the Indian Child Welfare Act as it relates to the Adoption and Safe Families Act (ASFA) and the
Multiethnic Placement Act (MEPA)
b. analysis of the historical and current directions of Indian child welfare policy
c. analytical reflections of class presentations
2. Understand the value base of the profession and its ethical standards and principles, and practice accordingly,
as demonstrated by informed discussions of ethical and best practices with Native children and families.
TEXTBOOK: This course will not utilize a textbook but students will be required to read articles and relevant material
provided by the instructor for use in this course. “ICWA Guidelines” available at the National Indian Child Welfare
Association (NICWA) website will be used extensively.
ASSIGNMENTS:
•
•

Write a 1-2 page reflection and analysis following each class, as directed in the course schedule. See the
rubric and Angel drop box for specific requirements for each reflection.
Write a 4-5 page final paper on “Best Practices in Indian Child Welfare,” using at least five credible (peer
reviewed) sources. Present three key points from your paper during a five-minute oral presentation on 5/7.
See the rubric for specific requirements for the paper.
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ATTENDANCE POLICY:




Attendance is mandatory in this one-hour course. The only acceptable excuses for absences are personal/
immediate family member illness or hospitalization, or immediate family member death. You must provide
documentation on returning to class. One excused absence is allowed; beyond that the final grade will be
lowered.
As a courtesy, please keep all cell phones and beepers turned off during the class.

GRADING AND ASSESSMENT:					
1. Weekly reflections/analyses of guest speakers and presentations (8 @ 20 points each)

160 points

2. Paper

40 points

Total Possible Points

200 points

Scale based on percentage of total points:
A = 94-100
A- = 90-93

B+ = 88-89
B = 84-87
B- = 80-83

C+ = 77-79
C = 74-76
C- = 70-73

SCHEDULE:
DATE
TOPIC & LEARNING OBJECTIVES
3/5
Introduction to Indian Child Welfare:
Working with Native Families
• Describe the historical context of
Indian child welfare
• Explain some of the unique
characteristics of Indian child
welfare services in California, as
compared to services provided in
Siouxland
3/12

Examining Native Families through
the Framework of Race and Power
• Explain race as a social construct
• Consider implications of the social
construct of race in addressing the
needs of Native American Families

D+ = 68-68
D = 64-67
D- = 60-63

F = 59 or below

RESOURCES & POST-CLASS ASSIGNMENTS
Kathy LaPlante, MSW, Assistant Professor, University of
South Dakota Social Work Program
(Kathy worked as a children’s social worker III for the
Department of Children and Family Services American Indian
Unit in Los Angeles Country from 1993 to 2006)
Assignments: Write a one to two page reflection on Ms.
LaPlante’s presentation. Include information from one
additional source. Begin reading ICWA Guidelines. (Chapters
are available under Lessons Tab or at
http://www.narf.org/icwa/)
Video (Race: The Power of an Illusion) Episode 1: The
Difference Between Us
(Companion web site is www.pbs.org/race)
Assignments Before Next Class: Write a one to two page
reflection on the implications of the video’s key points in
addressing the needs of Native American Families. Analyze
the key points about race as introduced in the video. Be
prepared to share your thoughts on 3/19.
To prepare for next class, read the brief summaries of MEPA,
ASFA & ICWA posted under Lessons Tab.
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DATE
3/19

3/26

4/2

TOPIC & LEARNING OBJECTIVES
Introduction to MEPA and
ASFA as they relate to ICWA &
disproportionality
Students will be able to:
• Explain the history of child welfare
policy and legislation in the U.S.
including the development of the
Multiethnic Placement Act (MEPA)
and the Adoption and Safe families
Act (ASFA)
• Define the major requirements of
MEPA, ASFA and ICWA
• Explain the relationship between
MEPA, ASFA and ICWA

RESOURCES & POST-CLASS ASSIGNMENTS
No guest lecturer. Be prepared to share your reflections on
the previous video and your thoughts about the assigned
readings.
Assignments Before Next Class: Write a one to two page
reflection comparing the provisions of ICWA, MEPA, AND
ASFA (brief summaries are available under Angel’s Lessons
tab) and analyzing the major components of each policy
relative to the NASW ethical standards (available in Social
Work Student Handbook on department web site)
In preparation for next class read Overview of ICWA: The
Most Ignored Law Ever, by Sherrie Eveleth (located under
lessons tab).
http://nebar.com/associations/8143/files/TNL-0805e.pdf
Sherrie Eveleth, State of Nebraska ICWA Specialist
Policy Section, Division of Children and Family Services
Nebraska Department of Health and Human Services
209 North 5th Street
Norfolk, NE 68701
sherri.eveleth@nebraska.gov
Phone: (402) 370-4216, Fax: (402) 370-3497
Cell: (402) 750-0743

ICWA: The Most Ignored Law Ever
• Explain ways to handling an
out-of-home placement in
compliance with both ASFA and
ICWA
• Identify the rights of all parties
when an American Indian child is
placed outside the home
• Explain the optimum tribal response
at various stages of an out-of-home Assignment Before Next Class: Write a one to two page
reflection on the key points addressed by Ms. Eveleth.
placement of an American Indian
child
In preparation for next class read Send Lawyers, Experts,
and Active Efforts: Recent Developments in Nebraska Case
Law Interpreting the Indian Child Welfare Act by Sarah
Helvey & Hon. Patrick Runge. (Helvey and Winnebago Tribal
Court Judge Runge survey recent Nebraska ICWA cases.
The article is located under the lesson tab and also at http://
www.nebar.com/associations/8143/files/TNL-0110b.pdf)

Good Friday
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DATE
4/9

4/16

4/23

TOPIC & LEARNING OBJECTIVES
Working with an Appellate Case
• Explain ways to handling an
out-of-home placement in
compliance with both ASFA and
ICWA
• Identify the rights of all parties
when an American Indian child is
placed outside the home
• Explain the optimum tribal response
at various stages of an out-of-home
placement of an American Indian
child
Social Work With Native Families in
Siouxland
• Describe the services provided
through the Native Unit of DHS
• Describe the job responsibilities
of each of the employees in the
Native Unit
• Identify the relationship between
the Native Unit and the area Tribes
• Explain the challenges and
benefits of operating a Native Unit
in Siouxland
Meet at the DHS Office
Trosper-Hoyt Bldg at 822 Douglas St
Conference Room A/B on 1st floor
Working with Native Children and
Youth in a Mental Health Setting
• Explain the unique mental health
needs of Native children and
youth, especially those in out-ofhome care

RESOURCES & POST-CLASS ASSIGNMENTS
Sherrie Eveleth
Assignment Before Next Class: Write a one to two page
reflection on how your work with the presented appellate
case increased your knowledge of ICWA.

Shane Frisch, Social Work Supervisor
Native Unit
Iowa Department of Human Services
Iowa Dept of Human Services
822 Douglas 3rd Floor
Sioux City, IA 51101
255-2913 x2016
Assignment Before Next Class: Write a one to two page
reflection on how your introduction to the Native Unit
changed or reinforced your thinking about working with
Native families.

Tanya Meier, MSW, LISW
Member of Santee Sioux Tribe
Former Youth Probation Officer
Clinical Therapist
Sioux City Mental Health Center
meiert@aol.com
712-898-7761 (cell)
Assignment Before Next Class: Write a one to two page
reflection on how Tanya Meier’s presentation changed or
reinforced your thinking about working with Native children,
youth, and families.
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DATE
4/30

TOPIC & LEARNING OBJECTIVES
Resource Networking
• Describe the importance and
complexities of locating resources
for Native families
• Identify resource especially
important to Native families in
Siouxland

RESOURCES & POST-CLASS ASSIGNMENTS
Rosalie Two Bulls, MSW, CMSW
Member of Winnebago Tribe of Wisconsin
Served as Omaha Tribe Mental Health Director; Ho-Chunk
Mental Health Therapist in Tomah, Black River, and La
Crosse Wisconsin; Director of Guidance and Development
Center in Macy, NE; Clinical Social Worker for Indian Health
services in Wagner, SD, Pine Ridge, SD, and Winnebago,
NE.
Assignments Before Next Class: Write a one to two page
reflection on how Rosalie Two Bulls’ presentation changed or
reinforced your thinking about working with Native children,
youth, and families.

5/7

Best Practices in Indian Child
Welfare

Complete your 4-5 page final paper and prepare a fiveminute oral presentation.
Students present three important “best practices” during fiveminute oral presentations of their final papers (see rubrics)

RECOMMENDED REFERENCES:
Craig-Oldsen, H. (1998). A brief summary of child welfare laws important to foster parents, Foundation Training
for New Foster Care Reviewers. Atlanta, GA: Child Welfare Institute.
Craig-Oldsen, H. (1998). Indian child welfare act (ICWA), Foundation Training for New Foster Care Reviewers.
Atlanta, GA: Child Welfare Institute.
Craig-Oldsen, H. (1998). Multiethnic placement act of 1994 (MEPA) and amendment of 1996 (IEP), Foundation
Training for New Foster Care Reviewers. Atlanta, GA: Child Welfare Institute.
Native American Rights Fund (2009). A Practical Guide to the Indian Child Welfare Act. Retrieved from
http://www.narf.org/icwa/.
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Rubrics for Weekly Reflection and/or Analysis Papers for SWRK 94 IR (20 points each):
Each week students will complete a brief reflection and analysis of the class presentation. These will be due,
uploaded to the course’s Angel drop box, by Thursday noon before the next class.
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A

C

F

Convey
understanding and
critical analysis of
best practices with
Native children and
families (Indian
child welfare)
through personal
reflection on reading
assignments and
class presentations

Student conveys a clear
understanding and interpretation
of the social work profession’s
ethical standards as they apply to
child welfare best practices with
native children and families. The
paper clearly reflects at least two
key points from the presentation,
comparing and contrasting the
information with an additional
source (NASW Ethical Standards,
ICWA Guide, peer reviewed
journal, etc.). The student clearly
and succinctly compares and
contrasts multiple and complex
ideas presented in class and in
readings.
(10 points)

Student conveys a beginning
understanding and
interpretation of the social
work profession’s ethical
standards as they apply to
child welfare best practices
with native children and
families; student attempts to
compare and contrast ideas
presented in class and in
readings with an additional
source (NASW Ethical
Standards, ICWA Guide, peer
reviewed journal, etc.).
(7 points)

No evidence of
understanding
of the issues
presented in class
and in the readings;
no attempt to
compare and
contrast ideas
(0)

Organization,
correct writing and
number of pages

Student demonstrates adequate
planning and organization as
evidenced by submitting weekly
reflection/analysis on time or
early ; grammatically correct and
properly formatted according to
“The Little Brown Handbook”;
reflections may be written in first
person; 1 to 2 pages, typed,
double-spaced, 12-point font,
1-inch margins; pages are
numbered.
(10 points)

Student demonstrates
adequate planning as
evidenced by submitting
the assignment on the day
assigned but after class;
three to five grammatical or
spelling errors in an otherwise
“A” reflection paper
(7 points)

Inadequate
planning and
organization as
evidenced by
assignment being
submitted more
than 24 hours
after due date;
more than seven
grammatical and/or
spelling errors
(0)
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Rubric for Final Paper SWRK 94 IR (80 points): Write a 4 – 5 page final paper on “Best Practices in Indian Child
Welfare”, using at least five credible (peer reviewed) sources. Present three key points from your paper during a fiveminute oral presentation on 5/7. See the rubric for specific requirements for the paper.
A
Convey
understanding and
critical analysis of
best practices with
Native children and
families (Indian child
welfare)

Student conveys a clear
understanding and interpretation
of the social work profession’s
ethical standards as they apply
to child welfare best practices
with native children and families;
student clearly compares and
contrasts multiple complex ideas
presented in research, in class
and from credible sources about
ICWA, MEPA, and ASFA
(20)

Be prepared and
organized

Student demonstrates adequate
planning as evidenced by handing
in the assignment on time or
early; oral presentation is not less
than 4 minutes or more than 6
minutes; student effectively uses
Power Point and/or other visual
aids prepared in advance and
properly cited
(20)
Student does an exceptional job
of conveying understanding of
the value base of the profession
and its ethical standards and
principles (incorporate at least
three standards or principles
into the presentation); student
conveys excellent understanding
of the forms and mechanisms of
oppression and discrimination
experienced by Native families;
student describes research-based
best practices for Native families
(20)

Demonstrate
professionalism,
convey respect
of cultural
differences, and
demonstrate ability
to practice without
discrimination

National Child Welfare Workforce Institute
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C

F

Student conveys a beginning
understanding and
interpretation of the social
work profession’s ethical
standards as they apply to
child welfare best practices
with native children and
families; student compares
and contrasts ideas
presented in research, in
class and in readings about
ICWA, MEPA, and ASFA
(14)
Student demonstrates
adequate planning as
evidenced by handing in
the assignment on the day
assigned; oral presentation
is not less than 2 minutes or
more than 7 minutes
(14)

No evidence of
understanding
of the issues
presented in class
and in the readings;
no attempt to
compare and
contrast ideas
(0)

Students convey a beginning
understanding of the value
base of the profession and
its ethical standards and
principles and adequately
describes research-based
best practices for working
with Native families
(14)

Students do not
verbalize respect
for cultural
differences;
students express
prejudicial biases;
no reference to
best practices in
Indian child welfare
(0)

No indication of
planning; paper is
more than a day
late
(0)
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Proper use of
citations and
references, APA
style
(Plagiarism will
result in failure. Be
certain to properly
cite all sources.)

Correct writing and
number of pages

130

Correctly formatted “References”
page is included at the end of
the paper; five or more sources
are cited in the course of the
paper and integrated throughout
the paper; the sources are in
correct APA form; all ideas and
information derived from sources
are cited; sources are dovetailed
throughout paper (no section
comes from a single source).
(10 points)

Citations and references
written correctly in APA style,
including a “References”
page, with no more than 5
structural errors; 5 or more
sources cited with an attempt
to integrate the sources
throughout the paper.
(7)

No citations or
references
(0)
(If the paper is
plagiarized, student
will automatically
fail the course and
the Academic Dean
will be notified in
writing, per student
handbook.)

Grammatically correct and
properly formatted according to
“The Little Brown Handbook”;
written in third person; 4-5 pages,
typed, double-spaced, 12-point
font, 1-inch margins; pages are
numbered.
(10 points)

Five to seven grammatical or
spelling errors in an otherwise
A paper
(7)

More than ten
grammatical and/or
spelling errors
(0)
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MORGAN STATE UNIVERSITY
DEPARTMENT OF SOCIAL WORK
SOWK 630: URBAN CHILD WELFARE
Fall 2011
Instructor:
Office:
Office Hours:				
Phone:
Email:
PRE-REQUISITES: Students must complete all foundation courses or have advanced standing status before taking
concentration courses.
REQUIRED TEXTS:
Crosson-Tower, Cynthia (2008). Exploring child welfare: A practice perspective. Needham Heights, MA. Allyn and
Bacon.
Everett, J., Chipungu, S. & Leashore, B. (2004). Child welfare revisited: An Africentric perspective. Rutgers
University Press, New Brunswick, NJ.
RECOMMENDED TEXT:
Green, D., Belanger, K., McRoy, R., & Bullard, L. (Eds.) (2011). Challenging racial disproportionality in child
welfare: Research policy, and practice. Washington, DC: Child Welfare League of America Press.
COURSE DESCRIPTION: This course is designed to prepare students with the knowledge, skills, and ethics for
effective practice in the field of urban child welfare. The course will explore the history, evolution, and current status
of child welfare policies, the service continuum provided to families and children, and the socio-cultural context of
child welfare practice. Emphasis will be placed on culturally competent assessment, intervention, and evaluation
strategies as their relevance to poor, urban, and African American families and communities. Empowerment and
strengths base perspectives will form the theoretical framework for practice skills.
WEB RESOURCES:
1. http://nccanch.acf.hhs.gov/pubs/factsheets/childmal.cfm
2. http://www.acf.hhs.gov/programs/cb/publications
3. http://aacap.org/publications/factsfam/rspdabus.htm
4. http://www.apa.org/releases/sexabuse/protect.html
5. http://unh.edu/ccrc/pdf/declineinsexabuse.pdf
6. http://nccanch.acf.hhs.gov/index.cfm
7. http://www.aardvarc.org/child/about/emotional.shtml
8. http://www.missingkids.org
9. http://www.ama-assn.org/
10. http://www.abanet.org/child/share.html
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11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.

http://wwww.childhelpusa.org/
http://www.apa.org/pi/pii/familyvio/homepage.html
http://www.csom.org/pubs/recidsexof.html
http://www.safersociety.org/
http://naswdc.org
http://nccanch.acf.hhs.gov/pubs/reslist/rl_dsp.cfm
http://www.nccanch.acf.hhs.gov/topics/prevention
http://nccanch.acf.hhs.gov/profess/tools/othertools.cfm
http://www.aecf.org
http://www.youthlaw.org
http://www.gocwi.org/nrccm

COURSE LEARNING OBJECTIVES AND MEASURES: Specific core competencies and association practice
behaviors, per the 2008 Council on Social Work Education and Accreditation Standards (EPAS) are listed below.
Please see Attachment A at the end of the syllabus for a list of the core competencies.
This course has the following objectives and outcome measures and by the end of the semester students should be
able to:
1. Demonstrate and apply an increased knowledge of the history, evolution, and current status of child welfare
policies and services.
EP: 2.1.1, 2.1.3, 2.1.3
Outcome Measures: summary and analysis of field placement, research paper, miterm examination
2. Utilize the broad scope of services involved in public child welfare as a means for developing an appropriate
understanding of the multi-systems approach to urban child welfare practice.
EP: 2.1.1, 2.1.2, 2.1.4, 2.1.8,
Outcome Measures: summary and analysis of field placement, resource notebook
3. Understand the relationships between discerning values and ethics inherent in child welfare practice; and
develop high level of confidence in resolving ethical dilemmas and ethical decision making in the authority/helper
role in child welfare; as a means for applying the ethics embodied in the NASW and NABSW Codes of Ethics as
they guide professional and ethical practice in child welfare.
EP: 2.1.1, 2.1.2, 2.13
Outcome Measures: summary and analysis of field placement, class discussion, resources
notebook on child welfare, mid-term examination 						
4. Utilize the multi-systems approach to urban child welfare practice; as a means for developing an appropriate
understanding of the multiple roles of the social worker in child welfare practice.
EP: 2.1.1, 2.1.2, 2.1.4, 2.1.6, 2.1.7, 2.1.10
Outcome Measures: class discussion, mid-term examination, resources notebook
5. Understand relationships between poverty, race, culture, gender, class, and the dynamics of oppression
contribute to the over-representation of African American and other children of color in the child welfare system.
		 EP: 2.1.1, 2.1.4, 2.1.5, 2.1.6, 2.1.11
		Outcome Measures: resources notebook on child welfare, research paper, midterm examination
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6. Demonstrate a comprehensive knowledge base of the etiology of child maltreatment including social and
economic stressors that urban families and communities face.
EP: 2.1.4, 2.1.5, 2.1.8, 2.1.12
Outcome Measures: research paper, mid-term examination, classroom discussion/activities,
summary and analysis of field placement
7. Identify, and utilize national, state, and local policies that impact families and children; in a manner which allows
for appropriate assessment, monitoring and evaluation of theoretical and practice methodologies for urban
families, children and communities of color.
EP 2.1.3, 2.1.9, 2.1.10
Outcome Measures: research paper, summary and analysis of field placement, resources book, midterm evaluation
INSTRUCTIONAL METHODS: The course will utilize didactic and experiential methods to achieve knowledge,
skills, and values objectives listed above. Lecture, discussion, classroom exercises, audio-visuals, individual and
group presentations and examinations will be utilized to capture the diverse learning styles of students. Students are
expected to complete assigned readings prior to class time, come to class on time and remain throughout the class
(unless previously arranged with the instructor), engage with peers and the instructor in a respectful and professional
manner, and turn in all assignments when they are due.
PRINCIPLE METHODS OF INSTRUCTION:
•
•
•
•
•

Classroom lectures
Group Presentations
Policy Analysis
Role Plays
Media

PROFESSIONAL ACADEMIC BEHAVIOR: Professional classroom behavior is expected of students at all times. Everyone is
expected to be respectful of one another and to maintain a classroom environment where all persons are considered valuable
contributors to the learning process. Failure to comply with this policy will result in removal from class.
In addition, all students are expected to conduct themselves according to the highest standards of academic and
professional honesty. The MSU Policy on Academic Dishonesty and the NASW Code of Ethics will be fully enforced
in this course. The MSU Code of Student Ethics as well as the NASW Code of Ethics prohibit misconduct including
cheating (fraudulent use of the work of others), fabrication (falsification of data or information presented in papers
or reports), plagiarism (adopting the words or ideas of others without appropriate attribution), and interference
with another student’s work. Be reminded that academic dishonesty (e.g. plagiarism, stealing or mutilating library
materials, cheating on tests, etc.) is taken seriously by the university. There will be serious consequences for
students found to be academically dishonest.
METHOD OF EVALUATION: Students will be evaluated on the following course assignments:
Resources notebook on child welfare
Mid-term examination – in class
Summary and analysis of field
Research paper on state or federal child welfare policy analysis
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ATTENDANCE POLICY: The Social Work Program values attendance and punctuality. Therefore, unexcused
absences and chronic tardiness are strongly discouraged and will be used in the final evaluation of your performance
in this course. Further explanation of the university’s policy on class attendance can be located in the University
Catalog.
DISABILITY ASSISTANCE: Any student needing accommodation because of a disability or other special
circumstances should notify the instructor immediately. Please see the Graduate University Bulletin for additional
information on the University’s statement regarding disability assistance in the teaching-learning process.
ACADEMIC HONESTY: All students are expected to conduct themselves according to the highest standards of
academic and professional courtesy and honesty. The MSU Policy on Academic Dishonest and the NASW Code of
Ethics will be fully enforced in this course. The MSU Code of Student Ethics as well as the NASW Code of Ethics
prohibit misconduct, including cheating (fraudulent use of the work of others), fabrication (falsification of data or
information presented in papers or reports), plagiarism (adopting the words or ideas of others without appropriate
attribution), and interference with another student’s work.
COURSE OUTLINE:
UNIT I: OVERVIEW OF THE STUDY OF CHILD WELFARE SERVICES AND PRACTICE
Session 1

Child welfare in the urban environment
Child welfare from a generalist perspective
Utilization of the strengths based perspective in child welfare
Required Readings:
Crosson-Tower (2008). Chapter 1: Children our most important resource pp. 1-22.
Recommended Readings:
Dorch, E. L.; Bathman, J.; Foster, D.; etc. (2010). Social Service Availability & Proximity and the
Over-representation of Minority Children in Child Welfare. Journal of Health & Human Services
Administration, Dec 2010, Vol. 33 Issue 3, pp. 277-320.

Session 2

Current issues in child welfare
Current issues for African American children in child welfare
Required Readings
Everett, J. E. (1997). Introduction. In Child Welfare Revisited: An Africentric perspective.
Hill, R. (1997). Chapter 2. Institutional racism in child welfare. In Child Welfare Revisited: An
Africentric perspective.
Connolly, M.; Smith, R. (2010). Reforming Child Welfare: An Integrated Approach. Child Welfare,
May/Jun 2010, Vol. 89 Issue 3, pp. 9-31.
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UNIT II: THE HISTORY AND EVOLUTION OF CHILD WELFARE IN THE U.S.
Session 3

Rights and responsibilities of the family
Maryland laws, regulations, and policies
Required Readings:
Crosson-Tower (2008). Chapter 2. The changing family, pp 23-62.
Crosson-Tower (2008). Chapter 3. Children and poverty, pp. 63-87.
Smith, J. M. (2004). Chapter 1. The demography of African American families and children at the
end of the twentieth century. In Child Welfare Revisited: An Africentric Perspective.
Loman, T. (2007). Poverty and Neglect: Challenges, Solutions, and Opportunities. Casey Family
Services Public Policy Institute. Retrieved from www.iarstl.org (Institute for Applied Research, St.
Louis Missouri).
McCrae, J. S.; Lee, B. R.; Barth, R.; Rauktis, M. (2010). Comparing Three Years of Well-Being
Outcomes for Youth in Group Care and Nonkinship Foster Care. Child Welfare, Mar/Apr 2010, Vol.
89 Issue 2, pp. 229-249.

Session 4

Child welfare policy and policy development
Policy-practice as a social work skill
Policy analysis of MEPA, IEPA, Indian Child Welfare Act
Required Readings:
Crosson-Tower. (2008). Chapter 4. Current societal problems and their impact on children,
violence, addiction, and homelessness.
Chipungu, S. S. (2004). Chapter 3. The impact of child welfare policies on African American
families: A decade later. In Child Welfare Revisited: An Africentric perspective.
Chipungu, S. S. (2004). Child welfare policies and African American families. In Tricia BentGoodley (Ed.). African-American Social Policies and Social Policy. Binghampton, NY: Haworth
Press, Inc.
Okundaye, J. N., Lawrence-Webb, C., & Thronton, P. L. (2004), Chapter 9. Substance abuse,
homelessness, HIV/AIDS, and African American children. In Child Welfare Revisited: An Africentric
perspective.
Knitzer, J. (2007). Hearing on the Economic and Societal Costs of Poverty. Testimony of Jane
Knitzer, Ed.D., Director, National Center for Children in Poverty, House Ways and Means
Committee, U.S. Congress, January, 2007
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UNIT III: CHILD WELFARE, DIVERSITY, AND THE URBAN COMMUNITY
Session 5

Child welfare services and the changing family
Diverse families in the child welfare system
Family preservation
Prevention of placement in child welfare
Required Readings:
Crosson-Tower (2008). Chapter 7. Protecting children when families cannot: Child abuse and
neglect, pp. 184-26.
Crosson-Tower (2008). Chapter 8. Family Preservation or child placement?: Serving the child’s
best interests, pp. 228-251.
Recommended Readings:
Jordan, N.; Yampolskaya, S.; Gustafson, M.; Armstrong, M.; et al. (2011). Comparing Child
Protective Investigation Performance Between Law Enforcement Agencies and Child Welfare
Agencies. Child Welfare, Mar/Apr 2011, Vol. 90 Issue 2, pp. 87-105.

Session 6

Navigating the court system
Child welfare and the court systems
Maryland laws
Maryland court system
Required Readings:
Crosson-Tower (2008). Chapter 9. Court Services on Behalf of Children pp. 252-274.
CASE: TBA

Session 7

The urban community – needs, resources, strengths
Kinship care
Over-representation of African Americans in child welfare system
Socio-economic and socio-cultural issues in child welfare
Required Readings:
Crosson-Tower (2008). Chapter 11, Children in family foster care, pp. 303-337.
Hill, R. (2006). Synthesis of Research on Disproportionality in child welfare: An update.
http:www.cssp.org/major_ initiatives/racialEquity.html.
		
Shaw, T., et al. (2011). Chapter 4. Measuring racial disparity in child welfare. In Challenging racial
disproportionality in child welfare. Pp. 35-44.
McRoy, R. (2011). Chapter 7. Contextualizing Disproportionality. In Challenging Racial
Disproportionality in Child Welfare. Pp. 65-67.
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Hill, R. (2011). Chapter 11. Gaps in Research and Public Policy. In Challenging racial
Disproportionality in child welfare, pp. 101-108.
Recommended Reading:
Chasnoff, I. J., Anson, A. R., & Laukes, K. A. M. (1998). Section I: The research basis of
intervention strategies. Understanding the drug-exposed child: Approaches to behavior and
learning. Chicago, IL: Imprint Publications, pp. 1-22.
Session 8
		

Kinship care as a resource
Adoption
Required Readings:
Jones, E. F. G. (2003). The Kinship Care Report: Assessing the needs of relative caregivers and
the children in their care. Seattle, WA: Casey Family Programs.
Chipungu, S. S., Everett, J. E. Verdieck, M. J. (1998). Children placed in foster care with relatives.
Washington, DC: Administration on Children, Youth, and Families.
Recommended Readings:
Williams, C. A. (2011). Mentoring and Social Skills Training: Ensuring Better Outcomes for Youth in
Foster Care. Child Welfare, Jan/Feb2011, Vol. 90 Issue 1, p 59-74, 16p

Session 9

IN CLASS MID-TERM EXAMINATION

UNIT IV: CHILD MALTREATMENT, ETHICAL DILEMMAS, AND PRACTICE ISSUES
Session 10

Adoptions
Value and ethical dilemmas in child welfare
Strategic and ethical responses to discrimination
The authority/helper role of the child welfare social worker
Child welfare worker retention and burnout
Required Readings:
Crosson-Tower. (2008). Chapter 12. The Adoption of children.
McRoy, R. G. (2004). Chapter 13. African American Adoptions.
Beckett, J. O., and Lee, N. L., (2004), Chapter 4. Informing the future of child welfare practices with
African American families. In Child Welfare Revisited: An Africentric perspective.
Wilson, M. N., Woods, L. N., & Hijjawi, G. A. (2004). Chapter 5. African American families in
context: Internal and External Phenomena
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Recommended Reading:
McGowan, B. G.; Auerbach, C.; Conroy, K.; Augsberger, A.; Schudrich, W. (2010). Workforce
Retention Issues in Voluntary Child Welfare. Child Welfare, Nov/Dec 2010, Vol. 89 Issue 6, pp.83103.
Dettlaff, A. J.; Fong, R. (2011). Conducting Culturally Competent Evaluations of Child Welfare
Programs and Practices. Child Welfare, Mar/Apr 2011, Vol. 90 Issue 2, p 49-68.
UNIT V: THE CHILD WELFARE SERVICE CONTINUUM
Session 10

Children aging out of foster care
Independent living
The child welfare service continuum
CWLA standards of excellence in child welfare
Required Readings:
Crosson-Tower (2008). Chapter 13, Children in Residential Settings, pp. 385-426.
Kerman, G., & Murphy, Blair, T. (2007). Foster care alumni study. CT: Casey Family Programs.
www.caseyfamilyservices.org
Mills, C., & Usher, D. P. (2004), Chapter 10. An Africentric paradigm for child welfare practice.
Carten, A. J. & Dumpson, J. R. (2004), Chapter 11. Family preservation and neighborhood-based
services: An Africentric perspective.
Manning, M. C. (204). Chapter 12. A culturally competent system of care for addressing mental
health disparities in child welfare.
Recommended Readings:
Polinsky, M. L.; Pion-Berlin, L.; Williams, S.; Long, T.; Wolf, A. M. (2010).Preventing Child Abuse
and Neglect: A National Evaluation of Parents Anonymous Groups. Child Welfare, Nov/Dec2010,
Vol. 89 Issue 6, pp. 43-62.

Session 11

Assessment
Intervention
Evaluation of child welfare services
		
Required Readings
Ward, K. J.; Maher, E. J.; Marcynyszyn, L. A.; Ellis, M. K.; Pecora, P. J. (2011). Context Matters:
Real-World and Utilization-Focused Evaluation Strategies to Support Change and Improvement in
Child Welfare.
Child Welfare, Mar/Apr2011, Vol. 90 Issue 2, pp. 28-47.
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CASE: Diane Schuler
Retrieve and review documentary at
http://www.hbo.com/documentaries/theres-something-wrong-with-aunt-diane/index.html
BIBLIOGRAPHY:
Bending, R. L. (1997). Training child welfare workers to meet the requirements of the Indian Child Welfare Act.
Journal of Multicultural Social Work, 5, 151.
Brooks, D., Barth, R. P., Bussiere, A., & Patterson, G. (1999). Adoption ad race: Implementing the multiethnic
placement act and the interethnic adoption provisions. Social Work. Vol. 44 (2), pp. 167-179.
Bush, I. R., & Sainz, A. (1997). Preventing substance abuse from undermining permanency planning: Competencies
at the intersection of culture, chemical dependency, and child welfare. Journal of Multicultural Social Work, 5, 79.
Cahn, N., & Murphy, J. (2000). Collecting child support: A history of federal and state initiatives. Clearinghouse
Review, 34, 165.
Caliber Associates. (2004). Emerging practices in the prevention of child abuse and neglect. U.S. Department of
Health and Human Services, Children’s Bureau. Washington, DC.
Chipungu, S. S., & Everett, J.E. (1994). The power of information: Exchange patterns between African-American
foster parents and child welfare workers. Journal of Multicultural Social Work, 3, 17.
Cohen, Neil A., Editor. (1999). Child Welfare: A multicultural focus, Boston, MA. Allyn and Bacon.
DePanfilis, D., & Salus, M. K. (2003). Child protective services: A guide for caseworkers. U.S. Department of Health
and Human Services. Children’s Bureau. Washington, DC.
Fong, R. (1994). Family Preservation: Making it work for Asians. Child Welfare, 73 (4), pp. 331-341.
Hess, P. M., McGowan, B. G., & Botsko, M. A. (2000). Preventive services program model for preserving and
supporting families over time. Child Welfare, 79, 227.
Hill, R. B. (1997). Supporting African American families: Dispelling myths, building on strengths. Children’s Voice, 6
(3), pp. 4-7.
Hunt, E. E., Gooden, M., & Barkdull, C. (2001). Walking in Moccasins: Indian Child Welfare in the 21st Century.
In Sallee, A. L., Lawson, H. A., & Briar-Lawson, K. (Eds.) Innovative Practices with Vulnerable Children and
Families. Dubuque, IA: Eddie Bowers Publishing, Inc., pp. 165-187.
Johnson-Reid, M. (2000). From placement to prison: The path to adolescent incarceration from child welfare
supervised foster or group care. Children and Youth Services Review, 22, pp. 493-499.
Kelly, S., & Blythe, B. J. (2000) Family preservation: A potential not yet realized. Child Welfare, 79, 29.
Kaplan, C. (2004). Children missing from care: An issue for care. Child Welfare League of America. Washington, DC.
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Manalo, V., & Meezan, W. (2000). Toward building a typology for the evaluation of services in family programs. Child
Welfare, 79, 405.
Morgan, L. J., Spears, L. S., & Kaplan, C. (2003). A framework for community action: Making children a national
priority. Child Welfare League of America. Washington, DC.
Noble, D. N., Perkins, K., Fatout, M. (2000). On being a strengths coach: Child Welfare and Strengths Model. Child
and Adolescent Social Work Journal. 17(2), pp. 141-153.
Pecora, P., Whittaker, J., Maluccio, A., & Barth, R. (2000). The child welfare challenge: Policy Practiced Research, 2nd
Ed., New York: Walter DeGruyter, Inc.
Seita, J. R. (2000). In our best interest: Three necessary shifts for child welfare workers and children. Child Welfare.
79 (1), pp. 77-93.
Shiele, J. H. (2000). Human Services and the Afrocentric Paradigm. New York: The Haworth Press.
Smith, N. (2002). Reunifying families affected by maternal substance abuse: Consumer and service provider
perspectives on the obstacles and the need for change. Journal of Social Work Practice in the Addictions, 2 (1),
pp. 33-53.
Wiig, J., & Widom, C. S. (2003). Understanding child maltreatment and juvenile delinquency: From research to
effective program, practice, and systemic solutions. Child Welfare League of American Press: Washington, DC.
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Attachment A
Council on Social Work Education (CSWE)
Educational Policies and Practice Behaviors
Upon graduation from Morgan State University’ School of Social Work, students will master the following core
competencies:
Educational Policy 2.1.1 Identify as a professional social worker and conduct oneself accordingly.
Educational Policy 2.1.2 Apply social work ethical principles to guide professional practice.
Educational Policy 2.1.3 Apply critical thinking to inform and communicate professional judgments.
Educational Policy 2.1.4 Engage diversity and difference in practice.
Educational Policy 2.1.5 Advance human rights and social and economic justice.
Educational Policy 2.1.6 Engage in research-informed practice and practice informed research.
Educational Policy 2.1.7 Apply knowledge of human behavior and the social environment.
Educational Policy 2.1.8 Engage in policy practice to advance social and economic well-being and to deliver
effective social work services.
Educational Policy 2.1.9 Respond to contexts that shape practice.
Educational Policy 2.1.10 Engage [2.1.10(a)], assess [2.1.10 (b)], intervene [2.1.10 (c)], and evaluate [2.1.10 (d)]
individuals, families, groups, organizations, and communities.
Council on Social Work Education, 2008. Educational Policy and Accreditation Standards.
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YESHIVA UNIVERSITY
WURZWEILER SCHOOL OF SOCIAL WORK
SOCIAL WORK 6814: SOCIAL WORK PRACTICE WITH LATINO FAMILIES
Spring 2012
Instructor: Dr. G. M. Castex
COURSE DESCRIPTION: This seven-week elective course introduces the origins and history of Latinos in the
United States; profiles the Latino communities; and provides an overview of the needs, circumstances, common
strategies for survival, and services available to support Latino families. The social work practice implications of the
interelationships among demographics, history, immigration issues, and social justice and policy issues and will be
explored.
LEARNING OBJECTIVES: Upon completion of this course, students will be able:
•
•
•
•

To integrate a beginning understanding of the history of the Latino/Hispanic ethnic group in the United States into
their social work practice.
To understand the demographic makeup, strenghts and social needs of the various Latino/Hispanic groups as
they impact on social work practice.
To begin to identify significant legal, socio-economic, and political issues related to Latino immigration.
To develop an understanding of the critical role and application of culturally competent social work practice in
work with Latino/Hispanic families.

GRADING:
Assignment 1: 50%
Assignment 2: 22%
Constructive Class Participation: 14%
Attendance and Punctuality: 14%
REQUIRED TEXT:
Flores, J., and Rosaldo, R. (Eds.). (2011). A companion to Latino/a studies. Malden, MA: Wiley-Blackwell.
Gonzalez, J. (2011). Harvest of empire: A history of Latinos in America. (Rev. Edition). New York: Penguin Books.
RECOMMENDED TEXTS AND RESOURCES:
Fong, R., McRoy, R., & Hendricks, C. (Eds.). (2006). Intersecting child welfare, substance abuse, and family
violence: Culturally competent approaches. Part III Latino Populations. Alexandria, VA: CSWE Press.
Gonzalez, M. J., & Gonzalex-Ramos, G. (Eds.). (2005) Mental health care for new Hispanic immigrants:
Innovative approaches in contemporary clinical practice. Binghamton, NY: Haworth.
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The New York Times NYTimes.com
Pew Hispanic Center www.pewhispanic.org/
Santiago Rivera, A. L., Arredondo, P., and Gallardo-Cooper, M. (2001). Counseling Latinos and la familia:
Multicultural aspects of counseling and psychotherapy. Newbury Park, CA: Sage.
U.S. Bureau of the Census www.census.gov
ASSIGNMENTS: To be distributed in class.
PLAGIARISM: Students should remember that the School will not condone plagiarism in any form and will sanction
acts of plagiarism. A student who presents someone else’s work as his or her own work is stealing from the authors
or persons who did the original thinking and writing. Plagiarism occurs when a student directly copies another’s work
without citation; when a student paraphrases major aspects of another’s work without citation; and when a student
combines the work of different authors into a new statement without reference to those authors. It is also plagiarism
to use the ideas and/or work of another student and present them as your own. It is not plagiarism to formulate your
own presentation of an idea or concept as a reaction to someone else’s work; however, the work to which you are
reacting should be discussed and appropriately cited. Any student who can be shown to have plagiarized any part
of any assignment in this course will automatically FAIL the course and will be referred to the Associate Dean for
disciplinary action that may include expulsion.
HIPAA ALERT: In line with the new HIPPA regulations concerning protected health information, it is important that
you understand that any case information that you present from your work will need to be de-identified. What this
means is that any information that would allow another to identify the person needs to be changed or eliminated. This
includes obvious things like names and birth dates but may also contain other information that is so unique to the
person that it will allow for identification, including diagnosis, race/ethnicity, or gender. If diagnosis, race/ethnicity, or
gender is directly related to the case presentation it can be included if it will not allow for identification.
CONFIDENTIALITY: Given the nature of classroom discussion and the presentation of case materials and at times
personal revelation in class, students are reminded that the same commitment to confidentiality with clients extends
to classmates. What is shared in class stays in class.
STUDENTS WITH DISABILITIES: Students with disabilities who are enrolled in this course and who will be
requesting documented disability-related accommodations are asked to make an appointment with the Office of
Disability Services, Rochelle Kohn, Beren Campus, 917-326-4828, rkohn1@yu.edu, Abby Kelsen, Wilf Campus,
646-685-0118, akelsen@yu.edu, during the first week of class. After approval for accommodations is granted, please
submit your accommodations letter to Disability Services Office immediately.
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COURSE OUTLINE:
UNIT I. INTRODUCTION
(Session 1)
• Introductions and course overview
• Definitions of terms, names, and labels
• An introduction to the development of the Hispanic/Latino group in the United States
• Course assignments
Required Readings:
Castex, G. M. (1994). Providing services to Hispanic/Latino populations: Profiles in diversity. Social Work, 39,
288-296.
Portes, A. (2011). The new Latino nation: Immigration and the Hispanic population in the United States. In J.
Flores & R. Rosaldo (Eds.), A companion to Latino/a studies, 15-24. Malden, MA: Wiley-Blackwell.
Gonzalez, J. (2011). Harvest of Empire: A history of Latinos in America. Part I: Roots (Las Raíces) (Chapters
1,2,3; 3-57). New York: Penguin Books.
UNIT II. INTRODUCTION TO THE HISTORY OF LATINOS AND FORMATION OF THE GROUP IN THE UNITED
STATES
(Sessions 2, 3)
Required Readings:
Castex, G. M. (2009-2010). The Jewish communities of Latin America: A historical perspective. The Social Work
Forum, 42/43, 89-103.
Comas-Diaz, L. (2001). Hispanics, Latinos, or Americanos: The evolution of identity. Cultural Diversity and Ethnic
Minority Psychology, 7(2), 115-120.
Enloe, C. H. (1981). The Growth of the State and Ethnic Mobilization: The American Experience. Ethnic and
Racial Studies, 4, 123-136.
Fong, R., McRoy, R., & Hendricks, C. (Eds.). (2006). Intersecting child welfare, substance abuse, and family
violence: Culturally competent approaches. Part III Latino Populations. Alexandria, VA: CSWE Press.
UNIT III. EXPLORING THE DIVERSITY OF LATINO COMMUNITIES
(Session 4)
Required Readings:
Casas, J. F., & Ryan, C. (2010). How Latinos are transforming the United States: Research, theory, and policy.
Journal of Social Issues, 66(1), 1-10.
Chun, S-C. (2007). The “Other Hispanics”—What are their National Origins? Estimating the Latino-Origin
Populations in the United States. Hispanic Journal of Behavioral Sciences, 29 (2), 133-155.
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Gonzalez, J. (2011). Harvest of Empire: A history of Latinos in America. Part II: Branches (Las Ramas) (Chapters
4-9; 81-149). New York: Penguin Books.
Marsiglia, F. (2006). Processes of resiliency and vulnerability among Latinos. In R. Fong, R., McRoy, & C.
Ortiz Hendricks (eds.), Intersecting child welfare, substance abuse, and family violence: Culturally competent
approaches, pp. 187-212, Alexandria, VA: CSWE Press.
Torres-Saillant, S. (2011). Afro-Latinas/os and the racial wall. In J. Flores & R. Rosaldo (Eds.), A
companion to Latino/a studies, 363-375. Malden, MA: Blackwell.
UNIT IV. IMMIGRATION PROCESS AND ITS IMPACTS ON LATINOS
(Session 5)
Required Readings:
American Civil Liberties Union. (n.d.) Know your rights when encountering law enforcement. New York: Author.
Available at www.aclu.org
Drachman, D. (1992). A stage-of-migration framework for service to immigrant populations. Social Work, 37,
68-72.
García, M. C. (2011). Refugees or economic immigrants? Immigration from Latin America and the politics of US
refugee policy. In J. Flores & R. Rosaldo (Eds.), A companion to Latino/a studies,480-491. Malden, MA: WileyBlackwell.
Gonzalez, J. (2011). Harvest of Empire A History of Latinos in America (Chapter 11, Immigrants old and new:
Closing the borders of the mind, 199-224). New York, Penguin Books.
Suleiman, L. P. (2003). Hispanic children in foster care: State by state analysis of 1999 AFCARS Data.
Unpublished manuscript; (2003). In Creating a Hispanic child welfare agenda: A strategic framework for change.
New York: The Committee for Hispanic Children & Families, Inc.
UNIT V. SOCIAL WORK PRACTICE WITH LATINO FAMILIES
(Sessions 6, 7)
Required Readings:
Bacigulpe, G. (2000). El Latino: Transgressing the macho. In M. Fores & G. Carey (Eds.) Family therapy with
Hispanics: Towards appreciating diversity (pp.29-57). Needham Heights, MA: Allyn & Bacon.
Bailey, B. (2000). Language and negotiation of ethnic/racial identity among Dominican Americans. Language in
Society, 29, 555-582.
Bean, R., Perry, B., & Bedell, T. M. (2001). Developing culturally competent marriage and family therapists:
Guidelines for working with Hispanic families. Journal of Marital and Family Therapy, 27 (1), 43-54.
Castex, G. (2003). Hispanic-American families. In International encyclopedia of marriage and family. (Vol. 2, pp.
801-809). New York: Macmillan Reference USA.
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Cleaveland, C. “We are not criminals”: Social work advocacy and unauthorized migrants. Social Work, 55, 74-81.
Engstrom, M., et al. (August 2003). Children’s mental health needs assessment in the Bronx. New York: New
York City Department of Health and Mental Hygiene, Division of Mental Hygiene, Bureau of Planning Evaluation
and Quality Improvement.
Garcia, B., & Zuniga, M. E. (2007). Cultural competence with Latino Americans. In D. Lum (Ed.), Culturally
competent practice: A framework for understanding diverse groups and justice issues (3rd ed.) (pp. 299-327).
Belmont, CA: Brooks/Cole.
Gonzalez, J. (2011). Harvest of Empire A History of Latinos in America. (Chapter 12, Speak Spanish, You’are in
America!: El Huracán over language and culture, 224-248). New York: Penguin Books.
Suleiman, L. P. (2003). Hispanic children in foster care: State by state analysis of 1999 AFCARS Data.
Unpublished manuscript; (2003). In Creating a Hispanic child welfare agenda: A strategic framework for change.
New York: The Committee for Hispanic Children & Families, Inc.
Suleiman, L. P. (2003). Beyond cultural competence: Language access and Latino civil rights. Child Welfare, 82
(2), 185-202.
Taylor, B. A., Gamburg, M. B., Rivera, M., & Laureano, D. (2006). Constructing cultural competence:
Perspectives of family therapists working with Latino families. The American Journal of Family Therapy, 34, 429445.
Zentella, A. C. (2011). “Dime con quién hablas, y te diré quién eres”: Linguistic (in)security and Latina(o) Unity. In
J. Flores & R. Rosaldo (Eds.), A companion to Latino/a studies, 25-38. Malden, MA: Wiley-Blackwell.
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CASE WESTERN UNIVERSITY
SASS 500: SUPERVISION AND LEADERSHIP
Spring 2012
Instructor: Victor Groza, Ph.D., LISW
Beth Brindo, MSSA, LISW-S
Intensive Weekend Program
Office Phone: (216) 368-6682 		
Office Location: MSASS, Room 306 		
Class: March 23, 24, 25; April 21, 22
Email: victor.groza@case.edu
beth.brindo@case.edu
CN: 8894

Mailing Address: CWRU/MSASS
10900 Euclid Avenue
Cleveland, OH 44106-7164

COURSE DESCRIPTION: This course has two foci. First, the course focuses on the role of strength-based
supervision in improving outcomes clients served in the various social service systems, and on developing the skills
necessary for effective supervision and leadership. The course examines the context of contemporary supervision,
and presents models of supervision grounded in systems theory, developmental theory, and social justice theory.
Second, the course is also designed to build practical skills for organizational leadership, focusing on adaptive
leadership. The examples are geared toward child welfare supervision but the knowledge and skills are applicable to
a variety of human services fields. This course works if you are in a supervisory position. It was created as part of the
federally funded Child Welfare Fellows Program.
COURSE OBJECTIVES WITH ABILITIES:
1. Present theories and concepts of learning organizations and resilience as applied to social service systems
(Ability: Think Critically about Theory and Research Knowledge).
2. Present models of supervision based in systems theory, developmental theory and social justice (Ability: Apply
Social Work Methods).
3. Introduce students to the dynamics of organizational change and the role of the supervisor in leading change
and supporting workers during transformational systems change (Ability: Think Critically about Theory and
Research Knowledge).
4. Introduce students to basic skills in strength-based, reflective supervision and multiple methods of supervision
(Ability: Apply Social Work Methods).
5. Provide opportunity for hands-on practice of leadership skills relevant to supervision (Ability: Apply Social Work
Methods, Identify as a Reflective Professional Social Worker).
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6. Address ethical dilemmas and commitment to ethical decision-making in supervision at organizational and
practice levels (Ability: Uphold Social Work Values & Ethics).
7. Introduce students to a framework for supervising practice in the context of diversity, including ethnicity,
immigrant/refugee status, class, age, disability status, sexual orientation and gender (Ability: Integrate Cultural,
Economic, and Global Diversity).
8. Present the roles and functions of the supervisor across the range of domains including human resource
development, practice supervision, community and public relations, and promoting workplace resilience (Ability:
Apply Social Work Methods, Identify as a Reflective Professional Social Worker).
9. Understand Adaptive Leadership in organizations & apply the style of leadership to a concern or problem in their
agency (Ability: Apply Social Work Methods, Identify as a Reflective Professional Social Worker).
COURSE ASSESSMENTS FOR LEARNING:
A. Students will demonstrate understanding of the context of supervision.
		 Measured by short paper analyzing the context of a specific supervision issue based on student’s
experience in their field or work.
B. Students will apply knowledge of the developmental supervision model and utility of a supervision program.
		 Measured by preparation of individual and unit development plans based on their agency (or a profile of a
team).
C. Students will demonstrate the ability to think critically about ethical issues and to apply an ethical decisionmaking model to problems which arise in supervision.
		 Measured by satisfactory participation in an in-class exercise and by two reflection papers on ethical
supervision issues.
D. Students will demonstrate skill in reflective supervision of case practice, including supervision around clinical
issues.
		 Measured by a written reflection of participation or observation of supervision in their field or work.
E. Students will demonstrate skill in giving effective performance feedback.
		 Measured by written reflection from observing a colleague or fellow student.
F. Students will demonstrate knowledge and awareness of the skills needed for managing a diverse workforce and
for supervising culturally competent practice with diverse communities.
		 Measured by a paper on supervisory challenges when managing diversity.
G. Students will demonstrate an understanding of the process for leading change in an agency.
		 Measured by successfully applying principles of leading change in the paper described in A above & in a
presentation of concepts relevant to an issue at their agency.
H. Students will demonstrate an understanding of a general model of work stress, secondary trauma and the pros
and cons of critical incident debriefing.
		 Measured by a journaling about their experiences.
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COURSE ASSIGNMENTS—Late Papers Are Not Acceptable
1. Students are expected to complete all required readings and to participate in class discussions and exercises
about the readings.
2. Mandatory participation in exercises. A brief (one paragraph) written reflection will be required to be submitted
after completing each module. Inability to attend class on the days in which these exercises are scheduled will
not be excused except for illness or emergency.
3. Short papers: Students have assignments that serve as the basis for class activities; they need to turn them in at
the beginning of class for a quick review and they will be returned.
4. Completion of a project consisting of creating individual and unit development plans based on a child welfare
team (real or hypothetical). Projects will be graded based on the extent to which they reflect an understanding
of the developmental supervision model, multiple supervision methods, and supervisor strategies for developing
worker competence to achieve outcomes.
5. A plan of how you will practice adaptive leadership with reference to concepts and ideas found in the book The
Practice of Adaptive Leadership.
REQUIRED TEXTBOOKS:
Austin, Michael J., and Hopkins, Karen M. (Eds.) (2004). Supervision as Collaboration in the Human Services:
Building a Learning Culture. Thousand Oaks, CA: Sage.
Heifetz, R., Grashow, A., & Linksy, M. (2009). The Practice of Adaptive Leadership: Tools and Tactics for
Changing Your Organization and the World. Boston, MA: Harvard Business Press.
CLASS FORMAT: The format includes lectures, exercises, and experiential activities that involve all students as
active learners. Each student is expected to share experiences or ideas that will enrich class discussions, drawing on
past or current practice experiences.

Module
1

Topic(s)
Introduction to StrengthBased Supervision; The
Learning Organization;
The Systems Context of
Supervision

In Class Event
Ice-breaker
exercise
Lecture: StrengthBased Supervision

Readings
Austin & Hopkins
(A& H) Chapters
1 & 2; Leadership
Competency
Framework

Assignment
Bring to class your self
assessment and plan
for developing your
competencies.

Leadership
Self-Assessment
Inventory
Plan for developing
competencies
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Module
2

Topic(s)
The Supervisory
Relationship; Parallel
Process; Developmental
Model of Supervision

In Class Event
Lecture:
Developmental
Models of
Supervision

Readings
A & H Chapters 15, 25

Assignment
Answer question 4 in
Chapter 15 & bring to
class for review and
feedback

3

Ethical Supervision and
Legal Risk Management

Lecture: Adult
Learning lecture

A & H Chapter 9

Answer questions 2 & 3
in Chapter 9; bring your
topics, format and plan
for how the techniques
will be supervised for
integration in the work
place
Answer questions 1 & 5
in Chapter 4
Bring a case to class

Small Group:
Agency plan
4

Reflective Supervision

A & H Chapters 4

5

Clinical Supervision

6

Supervision
Programming
Evaluation: assessing
worker competence;
managing performance
problems, giving effective
feedback
Managing Diversity;
Lecture:
Supervision of Culturally Organizational life
Competent Practice
cycles & culture

Chapters 7 & 8; articles
by Strand & Giddings
and colleagues
A & H Chapter 19

7

8

9

Modern Organizations:
CFSRs, Systems of Care
philosophy, using data to
inform supervision and
practice

10

Strategies for
Recruitment and
Retention of Workers;
Research on retention

11

Leadership Skills:
Leading Change; Team
Building
Leadership Skills:
Running Meetings;
Delegation

12
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Lecture: NRC
as resources for
agencies

Answer question 5

A & H Chapters 17 &
18

In Chapter 16, answer
questions 1 & 4; in
Chapter 7, answer
questions 4 & 5

A & H Chapter 5

Answer questions 2 & 3
in Chapter 5

A & H Chapter 20

Answer question 3

Landsman, M.
(2008) Pathways
to Organizational
Commitment,
Administration in Social
Work , Vol. 32 Issue 2
pp. 105-32.
Lecture: Leadership
Styles

A & H Chapters 13 &
14
A & H Chapters 12

Answer question 4 in
Chapter 13 and questions
3 & 7 in Chapter 14
Answer questions 1 & 4
in Chapter 12
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Module
13

Topic(s)
Supervising around
evidence based clinical
practice

14

Managing Stress and
Promoting Resilience

15

Adaptive Leadership

In Class Event

Small group:
Identify sources of
stress in the field,
effects of stress/
impact on behavior
& health
Lecture: Building
resilience in child
welfare workers
Power Point
presentation on
concepts from
the book as they
related to an issue
or concern in their
agency.

Readings
A & H Chapter 22

Assignment
Choose 1 of 5 questions
in Chapter 22 and
respond to that question

2 articles: Worker
related trauma;
compassion, fatigue &
burnout

The Practice of
Adaptive Leadership

Read the entire book

Participation in a
simulation exercise
& debriefing from
the exercise
GRADING POLICY:
Grade Points Meaning
A
4
Outstanding/Superior
A3.7
Excellent
B+
3.3
Very Good
B
3
Good
B2.7
Somewhat Below
Expectations
C+
2.3
Often Below Expectations
C
2
Below Expectations
C1.7
Well Below Expectations
F
0
Fail
I

0

W

0

Incomplete

Explanation
Exceptional performance; consistently exceeds expectations
Strong performance; often exceeds expectations
Consistently meets and occasionally exceeds expectations
Meets expectations
Sometimes falls short of expectations
Often falls short of expectations
Unevenness or inconsistent in grasp of content and experience
Very inconsistent in grasp of content and experience
Complete lack of grasp of content and experience; does not
meet minimal expectations
Automatically becomes an “F” by instructor if work is not
completed within the specified time period
Official withdrawal

Late assignments will not be accepted.
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ATTENDANCE POLICY: Students are expected to attend all classes. If a student is unable to attend class, he/
she must let the instructor know in advance. A message on the instructor’s voice mail or e-mail is sufficient if it is
sent before the class meets. Attendance will be taken at all class sessions. BEING LATE WILL COUNT AS AN
ABSENCE. If the student misses a class, the student is responsible for making up any missed work and for obtaining
any other information that was disseminated in class. Students who miss more than 20% of class meetings, for any
reason, will not be eligible to receive credit for the course and will be required to withdraw from it or receive a grade
of F.
In the Intensive Weekend program, students may not miss more than one day; in the full-time program, students may
not miss more than three classes. Instructors have the discretion to establish a stricter policy and list it in the course
syllabus. Instructors may permit exceptions, with prior consultation from the Assistant Dean for Student Services and
with a written plan signed by both the student and instructor of how time missed from class will be made up. Please
note, it is not always possible to make up missed time because of the nature of some courses.
If you miss more than half of any day you will have to withdraw from the course.
CONFORMITY TO MSASS POLICIES as they pertain to the Professional Code of Conduct, Plagiarism, and
Incompletes as stated in the MSASS Student Manual.
 Professional Code of Conduct – Failure to meet generally accepted standards of professional conduct, personal
integrity or emotional stability requisite for professional practice, as well as inappropriate or disruptive behavior
toward colleagues, faculty, or staff (at school or field placement) will be the basis for nonacademic termination
policies.
 Plagiarism – The submission of work done by another with the intent that it be viewed and evaluated as one’s
own. Thus, copying on an examination, turning in a term paper or homework assignment done by someone else,
intentionally using or presenting false data, and making extensive use of sources without acknowledging them
are all interpreted as acts of plagiarism.
 Incompletes – A grade of Incomplete is given at the end of the semester only when a student has discussed the
matter with his/her instructor and there are extenuating circumstances that clearly justify an extension beyond
the requirements established for the other students in the class.
STATEMENT ON DISABILITY: Academic accommodations are available to students with documented disabilities.
In order to access the accommodations for which you may be qualified, please register with the office of Disability
Resources (ESS, Sears 470). The staff there will verify your need for specific accommodations and provide you
with a memo to inform me of your needs. Once you have received this memo, please make an appointment to see
me privately to discuss your needs. Please be aware that any needed accommodations cannot be implemented
retroactively; therefore timely notification of your needs is in your best interest.
ONLINE COURSE EVALUATIONS: You will receive an email one week prior to the last day of classes reminding
you that end-of-semester evaluations will soon be available on line. The email will also specify the timeframe for
completion. The link for completing evaluations is: https://its-services.case.edu/course-evals/evaluate
The course evaluation serves several important functions. Personally, it allows you to reflect on the course and how
it impacted your learning. Educationally, it allows the Curriculum Committee to assess the quality of the course in
the overall programming for social work practice. Administratively, faculty use the feedback to improve instruction.
Therefore, it plays a significant role in the school, and your full and careful attention is appreciated.
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ADDITIONAL READINGS:
Bernard, J. M. (1979). Supervisor training: A discrimination model. Counselor Education and Supervision, 19,
60-68.
Bernard, J. M., & Goodyear, R. K. (2009). Fundamentals of clinical supervision (4th ed.). Needham Heights, MA:
Allyn & Bacon.
Carroll, M. (2010). Supervision: Critical Reflection for Transformational Learning (Part 2). The Clinical Supervisor,
29 (1), 1-19. doi:10.1080/07325221003730301.
Chang, C. Y., Hays, D. G., & Milliken, T. F. (2009). Addressing Social Justice Issues in Supervision: A Call for
Client and Professional Advocacy. The Clinical Supervisor, 28 (1), 20-35. doi:10.1080/07325220902855144.
Collins-Camargo, C., & Royse, D. (2010). A Study of the Relationships Among Effective Supervision,
Organizational Culture Promoting Evidence-Based Practice, and Worker Self-Efficacy in Public Child Welfare.
Journal of Public Child Welfare, 4 (1), 1-24. doi:10.1080/15548730903563053.
Csiernik, R., Smith, C., Dewar, J., Dromgole, L., & O’Neill, A. (2010). Supporting New Workers in a Child Welfare
Agency: An Exploratory Study. Journal of Workplace Behavioral Health, 25 (3), 218-232. doi:10.1080/15555240.
2010.496333.
Dixon, J. (2010). Social Supervision, Ethics and Risk: An Evaluation of How Ethical Frameworks Might Be
Applied within the Social Supervision Process Britisth Journal of Social Work, first published online June 23,
2010 doi:10.1093/bjsw/bcq076.
Falender, C. A. (2010). Relationship and Accountability: Tensions in Feminist Supervision. Women & Therapy, 33
(1), 22-41. doi:10.1080/02703140903404697.
Gray, S. W., & Smith, M. S. (2009). The Influence of Diversity in Clinical Supervision: A Framework for Reflective
Conversations and Questioning. The Clinical Supervisor, 28 (2), 155-179. doi:10.1080/07325220903324371.
Haynes, R., Corey, G., & Moulton, P. (2003). Clinical supervision in the helping professions: A practical guide.
Pacific Grove, CA: Brooks/Cole.
Holloway, E. (1995). Clinical supervision: A systems approach. Thousand Oaks, CA: Sage.
Holloway, E., & Wolleat, P. L. (1994). Supervision: The pragmatics of empowerment. Journal of Educational and
Psychological Consultation, 5 (1), 23-43.
Jacquet, S. E., Clark, S. J., Morazes, J. L., & Withers, R. (2008). The Role of Supervision in the Retention of
Public Child Welfare Workers. Journal of Public Child Welfare, 1 (3), 27-54. doi:10.1300/J479v01n03_03.
Lambers, E. (2000). Supervision in person-centered therapy: Facilitating congruence. In E. Mearns & B. Thorne
(Eds.), Person-centered therapy today: New frontiers in theory and practice (pp. 196-211). London: Sage.
Lawson, G., Hein, S. F., & Stuart, C. L. (2010). Supervisors’ Experiences of the Contributions of the Second
Supervisee in Triadic Supervision: A Qualitative Investigation. The Journal for Specialists in Group Work, 35 (1),
69-91. doi:10.1080/01933920903225844.
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Lietz, C. A., & Rounds, T. (2009). Strengths-Based Supervision: A Child Welfare Supervision Training Project.
The Clinical Supervisor, 28 (2), 124-140. doi:10.1080/07325220903334065.
Littrell, J. M., Lee-Borden, N., & Lorenz, J. A. (1979). A developmental framework for counseling supervision.
Counselor Education and Supervision, 19, 119-136.
Loganbill, C., Hardy, E., & Delworth, U. (1982). Supervision: A conceptual model. Counseling Psychologist, 10,
3-42.
Redmond, D.. Measuring the influence of strength-based and normalizing statements on supervisee perceptions
of supervision. Ph.D. dissertation, University of Virginia, United States -- Virginia. Retrieved October 6, 2010,
from Dissertations & Theses: A&I. (Publication No. AAT 3238141).
Ronnestad, M. H., & Skovolt, T. M. (1993). Supervision of beginning and advanced graduate students of
counseling and psychotherapy. Journal of Counseling and Development, 71, 396-405.
Ronnestad, M. H., & Skovholt, T. M. (2003). The journey of the counselor and therapist: Research findings and
perspectives on professional development. Journal of Career Development, 30, 5-44.
Skovolt, T. M., & Ronnestad, M. H. (1992). The evolving professional self: Stages and themes in therapist and
counselor development. Chichester, England: Wiley.
Stoltenberg, C. D. (1981). Approaching supervision from a developmental perspective: The counselor complexity
model. Journal of Counseling Psychology, 28, 59-65.
Stoltenberg, C. D., & Delworth, U. (1987). Supervising counselors and therapists. San Francisco: Jossey-Bass.
Stoltenberg, C. D., McNeill, B., & Delworth, U. (1998). IDM supervision: An integrated developmental model for
supervising counselors and therapists. San Francisco: Jossey-Bass.
Ward, C. C., & House, R. M. (1998). Counseling supervision: A reflective model. Counselor Education and
Supervision, 38, 23-33.
Zarbock, G., Drews, M., Bodansky, A., & Dahme, B. (2009). The evaluation of supervision: Construction
of brief questionnaires for the supervisor and the supervisee. Psychotherapy Research, 19 (2), 194-204.
doi:10.1080/10503300802688478.
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NEW MEXICO STATE UNIVERSITY
SCHOOL OF SOCIAL WORK
MSW 551: GENERALIST SOCIAL WORK PRACTICUM
Fall 2011
Instructor:
Office:
Office Hours:
Phone:
Email:
Field Liaison:
Email:
Phone:
Seminar day of the week:
Seminar time:
Seminar place:
COURSE CATALOG DESCRIPTION: MSW 551Generalist Field Practicum - Supervised professional practice in a
community social service agency, providing experiential instruction and learning; seminar required. Evaluation criteria
for this course will include upholding social work practice standards for interpersonal and ethical conduct.
Total of 225 hours in the field each semester is required – 3 credits each semester
Pre/Co-requisite (s): MSW 505, MSW 509, MSW 510, MSW 520, Restricted to MSW Majors. Grade is S or U first
semester field.
COURSE DESCRIPTION: Supervised social work practice in a university approved agency. This course focuses on
generalist social work practice. At this level students are expected to assume substantive responsibility for
carrying out social work activities.
•
•
•
•

Students are given the opportunity to observe and assume social work activities in direct and indirect practice
under close supervision.
These field work opportunities enable students to apply and integrate previous and current learning.
Opportunities will be available for students to develop knowledge of professional practice at multiple system
levels and with a variety of cultural, ethnic, racial, gender and age groups.
The course has four equally important requirements:
1. Agency Attendance and Performance
2. Seminar Attendance and Performance
3. Documented student development of Competencies and Practice Behaviors
4. Timely submission of Competency Based Assignments in seminar
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COURSE OBJECTIVES: Upon completion of the course, students will be competent in foundation competencies:
•
•
•
•
•
•
•
•
•

Engage, assess, intervene, and evaluate individuals, families, groups, organizations, and communities.
Identify themselves as a professional social worker and conduct themselves accordingly at their agency and
in the field
Engage with diverse clients in the practice setting.
Apply critical thinking to inform and communicate professional judgments
Advance human rights and social justice in the field
Identify and engage in research-informed practice and practice-informed research in the field
Apply knowledge of human behavior and the social environment to practice in the field
Identify relevant policy in their field practicum to advance social and economic well-being and to deliver
effective social work services.
Identify the process needed to respond to contexts that shape practice in the field.

COUNCIL ON SOCIAL WORK EDUCATION EDUCATIONAL POLICY & ACCREDITATION STANDARDS (EPAS)
Practice Behaviors
Competency 10. Learn to engage, assess, intervene, and evaluate with individuals, families, groups,
organizations, and communities. Professional practice involves the dynamic and interactive processes of
engagement, assessment, intervention, and evaluation at multiple levels. Social workers have the knowledge and
skills to practice with individuals, families, groups, organizations, and communities.
ENGAGEMENT
29. Substantively and affectively prepare for action with individuals, families, groups, organizations, and
communities.
30. Demonstrate empathy and other interpersonal skills
31. Develop a mutually agreed-on focus of work and desired outcomes.
ASSESSMENT
32. Collect, organize, and interpret client data
33. Assess client strengths and limitations.
34. Develop mutually agreed-on intervention goals and objectives.
35. Select appropriate intervention strategies.
INTERVENTION
36. Initiate actions to achieve organizational goals;
37. Implement prevention interventions that enhance client capacities.
38. Help clients resolve problems.
39. Negotiate, mediate, and advocate for clients.
40. Facilitate transitions and endings.
EVALUATION
41. Critically analyze, monitor, and evaluate interventions
Course Objective: Engage, assess, intervene, and evaluate individuals, families, groups, organizations, and
communities.
Assignment:
Schedule/content:
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Competency 1. Identify myself as a professional social worker and conduct myself accordingly. Social
workers serve as representatives of the profession, its mission and core values. They know the profession’s
history. Social workers commit themselves to the profession’s enhancement and to their own professional conduct
and growth.
1. Advocate for client access to the services of social work.
2. Practice personal reflection and self-correction to assure continual professional development.
3. Attend to professional roles and boundaries.
4. Demonstrate professional demeanor in behavior, appearance, and communication.
5. Engage in career-long learning.
6. Use supervision and consultation.
Competency 2. Apply social work ethical principles to guide professional practice. Social workers have
an obligation to conduct themselves ethically and to engage in ethical decision-making. Social workers are
knowledgeable about the value base of the profession, its ethical standards, and relevant laws.
7. Recognize and manage personal values in a way that allows professional values to guide practice.
8. Make ethical decisions by applying standards of the national association of social workers code of ethics
and, as applicable, of the international federation of social workers/international association of schools of
social work ethics in social work, statement of principles.
9. Tolerate ambiguity in resolving ethical conflicts.
10. Apply strategies of ethical reasoning to arrive at principled decisions.
Competency 3. Apply critical thinking to inform and communicate professional judgments. Social workers
are knowledgeable about the principles of logic, scientific inquiry, and reasoned discernment. Critical thinking is
augmented by creativity and curiosity. Critical thinking also requires the synthesis and communication of relevant
information.
11. Distinguish, appraise, and integrate multiple sources of knowledge, including research based knowledge,
and practice wisdom.
12. Analyze models of assessment, prevention, intervention, and evaluation.
13. Demonstrate effective oral and written communication in working with individuals, families, groups,
communities, organizations, and colleagues.
Competency 4. Engage with diverse clients in the practice setting.
Social workers understand how diversity characterizes and shapes the human experience and is critical to
the formation of identity. The dimensions of diversity are understood as the intersectionality of multiple factors
including age, class, color, culture, disability, ethnicity, gender, gender identity and expression, immigration status,
political ideology, race, religion, sex, and sexual orientation. Social workers appreciate that, as a consequence of
difference, a person’s life experiences may include oppression, poverty, marginalization, and alienation as well as
privilege, power, and acclaim.
14. Recognize the extent to which a culture’s structures and values may oppress, marginalize, alienate, as
well as create or enhance privilege and power.
15. Gain sufficient self-awareness to eliminate the influence of personal biases and values in working with
diverse groups.
16. Recognize and communicate their understanding of the importance of difference in shaping life
experiences.
17. View themselves as learners and engage those with whom they work as informants.
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Competency 5. Advance human rights and social justice. Each person, regardless of position in society, has
basic human rights, such as freedom, safety, privacy, an adequate standard of living, health care, and education.
Social workers recognize the global interconnections of oppression and are knowledgeable about theories of
justice and strategies to promote human and civil rights. Social work incorporates social justice practices in
organizations, institutions, and society to ensure that these basic human rights are distributed equitably and
without prejudice.
18. Understand the forms and mechanisms of oppression and discrimination.
19. Advocate for human rights and social and economic justice.
20. Engage in practices that advance social and economic justice.
Competency 6. Identify (Engage in) research-informed practice and practice-informed research. Social
workers use practice experience to inform research, employ evidence-based interventions, evaluate their own
practice, and use research findings to improve practice, policy, and social service delivery. Social workers
comprehend quantitative and qualitative research and understand scientific and ethical approaches to building
knowledge.
21. Use practice experience to inform scientific inquiry and
22. Use research evidence to inform practice.
Competency 7. Apply knowledge of human behavior and the social environment. Social workers are
knowledgeable about human behavior across the life course; the range of social systems in which people live; and
the ways social systems promote or deter people in maintaining or achieving health and well-being. Social workers
apply theories and knowledge from the liberal arts to understand biological, social, cultural, psychological, and
spiritual development.
23. Utilize conceptual frameworks to guide the processes of assessment, intervention, and evaluation.
24. Critique and apply knowledge to understand person and environment.
Competency 8. Identify relevant policy in practice to advance social and economic well-being and to
deliver effective social work services. Social work practitioners understand that policy affects service delivery,
and they actively engage in policy practice. Social workers know the history and current structures of social
policies and services; the role of policy in service delivery; and the role of practice in policy development.
25. Analyze, formulate, and advocate for policies that advance social well-being.
26. Collaborate with colleagues and clients for effective policy action.
Competency 9. Identify the process needed to respond to contexts that shape practice. Social workers are
informed, resourceful, and proactive in responding to evolving organizational, community, and societal contexts at
all levels of practice. Social workers recognize that the context of practice is dynamic, and use knowledge and skill
to respond proactively.
27. Continuously discover, appraise, and attend to changing locales, populations, scientific and technological
developments, and emerging societal trends to provide relevant services.
28. Provide leadership in promoting sustainable changes in service delivery and practice to improve the
quality of social services.
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FIELD COURSE WORK EVALUATION CRITERIA
Used for Midterms and Finals evaluations
Your work will be evaluated using the above criteria
Practice Behaviors Competency Level Descriptions
5=A

EXCELLENT – Consistently performs above expectations in all aspects of social work practice. Critical
thinker and effective team player. Takes control of own learning. Has the discipline to complete tasks
in a timely manner, interacts with everyone in the agency in a courteous and professional manner. The
student demonstrated effective use of this practice behavior consistently and effectively. All
practice behaviors need to have examples of how you are practicing the specific skill. In addition,
items rated at a 5 need to have documentation demonstrating excellence in performance.

4 = B GOOD – Consistently performs at expected level of social work practice. Completes assigned work, is
willing to be guided and is prepared for supervisory meetings, follows agency policies and is able to work
effectively with staff and clients and keeps a regular schedule. The student demonstrates effective
use of this practice behavior most of the time. Students must include examples of how practice
behaviors are being developed and practiced in the field placement.
3=C

AVERAGE – Performs at expected level, but will focus on preferred tasks. Completes assigned work,
but the quality is inconsistent, is willing to be guided but is not always prepared for supervisory meetings,
follows agency policies when interacting with staff and clients and keeps a regular schedule most of the
time. The student demonstrated understanding of this skill and offers evidence of appropriate
use but more practice experience is required. Students must include examples of how practice
behaviors are being developed and practiced in the field placement.

2 = D BELOW AVERAGE – Barely acceptable work, fails to complete assigned work on a timely manner, has
difficulty accepting guidance, is consistently unprepared for supervisory meetings or cancels supervisory
meetings, has to be reminded of agency policies and has difficulty working with staff or clients. The
student demonstrated understanding of some aspects of this practice behavior, but shows little
ability to implement it in practice. Student, please include documentation as to how you have been
advised to address these deficiencies and what you plan to do to address them.
1=F

n/a

FAILING – Unacceptable work in all areas. Little or no initiative, fails to take responsibility for own
learning and does not take guidance graciously, Fails to follow agency policies and is unsuccessful
establishing effective work relationships with staff and clients. Unacceptable: the student demonstrated
little understanding of this practice behavior or its use in practice. Student, please include
documentation as to how you have been advised to address these deficiencies and what you plan to do
to address them.
NOT APPLICABLE – The student has not had the opportunity to work on this area – Instructor, please
include documentation as to how the student will have the opportunity develop competence in this
practice behavior.
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ACADEMIC MISCONDUCT: Any student found guilty of academic misconduct shall be subject to disciplinary action.
Academic misconduct includes, but is not limited to, the following actions:
1. Cheating or knowingly assisting another student in committing an act of cheating or other forms of academic
dishonesty.
2. Plagiarism is using another person’s work without acknowledgment, making it appear to be one’s own. Any
ideas, words, pictures, or other source must be acknowledged in a citation that gives credit to the source.
This is true no mater where the material comes from, including the internet, other student’s work, unpublished
materials, or oral sources. Intentional and unintentional instances of plagiarism are considered instances of
academic misconduct. It is the responsibility of the student submitting the work in question to know, understand,
and comply with this policy. If no citation is given, then borrowing any of the following would be an example of
plagiarism:
o An idea or opinion, even when put into one’s own words (paraphrase)
o A few well-said words, if these are a unique insight
o Many words, even if one changes most of them
o Materials assembled by others, for instance quotes or a bibliography
o An argument
o A pattern or idea
o Graphs, pictures, or other illustrations
o Facts
o All or part of an existing paper or other resource
This list is not meant to include all possible examples of plagiarism. See the University Library’s web
page on plagiarism for further examples.
3. Unauthorized possession of examinations, reserve library materials, laboratory materials, or other course-related
materials.
4. Unauthorized changing of grades on an examination, in an instructor’s grade book, or on a grade report; or
unauthorized access to academic computer records.
5. Nondisclosure or misrepresentation in filling out applications or other University records in, or for, academic
departments or colleges.
Students who engage in disruptive activities in an academic setting (e.g., classrooms, academic offices or academic
buildings) are subject to disciplinary action in accordance with Section IV-Non Academic Misconduct-All Students.
Such students are also subject to administrative actions in accordance with the NMSU Graduate and Undergraduate
Catalogs.
NMSU AMERICANS WITH DISABILITIES ACT (ADA) STATEMENT: Feel free to call Diana Quintana, Coordinator
of Student Accessibility Services at 575-646-6840 with any questions you may have on student issues related to the
American with Disabilities Act (ADA) and/or Section 504 of the Rehabilitation Act of 1973. All medical information will
be treated confidentially.
Feel free to call Gerald Nevarez, Director of Institutional Equity at 575-646-3635 with any questions you may have
about NMSU’s Non-discrimination Policy and complaint of discrimination, including sexual harassment.
Accommodations will be provided to students who provide the Liaison and Field Instructor with the official
documentation from the Student Accessibility Services Office. The document must include the specific
accommodations required as determined by that office.
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OTHER INSTUCTOR POLICIES:
DEFINITION OF GENERALIST SOCIAL WORK PRACTICE: NMSU Social Work Faculty approved 11/9/07.
Generalist social work practitioners work with individuals, families, groups, communities and organizations in a
variety of social work and host settings and apply ethical principles and critical thinking to practice.
• The generalist practitioner identifies with the social work profession and is grounded in the dual perspective of the
person and the environment.
• Utilizing knowledge of the human condition, generalist practitioners view clients and client systems from a
strengths and resiliency perspective in order to recognize, support, and build upon the capabilities of all human
beings.
• They use a collaborative process to engage, assess, and intervene (broker services, advocate, and counsel,
educate, and organize) with and on behalf of clients and client systems.
• Generalist social workers participate in community and organizational development. Generalist practitioners are
consumer informed, are involved in research-informed (evidence based) practice, and evaluate service outcomes
in order to continually improve the provision and quality of services most appropriate to client needs.
• Finally, generalist social work practice is guided by the NASW Code of Ethics, incorporating diversity in their
practice and advocating for human rights and social justice.
Code of Ethics OF THE NATIONAL ASSOCIATION OF SOCIAL WORKERS
http://www.socialworkers.org/pubs/code/code.asp (All Social Work students are required to become familiar with and
adhere to the social work professions code of ethics.)
Required Readings
•
•
•

Code of Ethics OF THE NATIONAL ASSOCIATION OF SOCIAL WORKERS
At least three field related research articles
Additional readings may be assigned by Social Work Field Liaison and/or Instructor

AGENCY PLACEMENT: Students are placed in a variety of community agencies to match their interests with agency
activities. Students are required to be in their field placement for 225 hours per semester for two semesters, totally
450 hours. See following role of Field Instructor and Field Liaison.
MANDATORY SEMINAR MEETINGS WITH LIAISON: Seminar discussions, presentations and assignments will aim
at giving students an opportunity to accomplish the following:
• Integrate and discuss knowledge from academic course work and its relationship with knowledge gained in
the field experience.
• Present and discuss field case examples.
• Share experiences, address common learning needs, and obtain consultation from peers and the field
liaison.
• Allow students to have a broader exposure to the field of social work by learning about social work practice
in other settings by listening to their peer’s field experience.
Seminar Requirements
1. Weekly Seminar attendance is mandatory. Social work practitioners should be punctual in both attendance
and in meeting deadlines. Therefore, seminar attendance is expected. Arriving late or leaving seminar early
may be counted as an absence.
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2. Social work practitioners assume responsibility for knowing and understanding the NASW Code of
Ethics. Professional ethics will be discussed throughout the semester and seminar and agency behavior is
expected to reflect a collective attempt to demonstrate ethical practice.
3. All assignments must be submitted by the deadline. Late submissions will not be graded but must be
submitted and included in the portfolio to earn a passing grade.
4. The majority of seminar time will be spent in discussions related to field experience and student presentations.
Quality of participation will be judged over quantity. All discussions must be focused on field experience
concerns, questions, insights, etc. Disagreements should be stated in a respectful manner to maintain seminar
discussions at a professional level.
5. The use of cell phones or any other electronic devise will NOT be allowed during seminar. If you have a
valid reason to keep your phone on during seminar you need to discuss the issue with the liaison, put the cell on
vibrate and sit by the door so you can exit the classroom if you receive a phone call. According to NMSU Student
Code of Conduct “It is the personal responsibility of every member of the campus community not only
to protect his/her own rights, but to respect the rights of others, and to behave in a manner conducive
to learning and/or living in an educational environment.” Therefore a student who engages in disruptive
behavior may be asked to leave the seminar session and a meeting to address the issue will be schedule
with the MSW Program Coordinator, the student, the student’s Academic Advisor and the Liaison.
6. Eating in the classrooms is not permitted per college administration policy.
7. Seminar is meant to give you the opportunity to:
• Discuss your field experience to facilitate the integration of knowledge from coursework and field
experience.
• Learn from others and develop and practice your listening skills – when others speak, make an effort to
really listen.
• Contribute by sharing what you are learning at your particular agency.
• Become aware of the different resources available in the community.
• Become aware of community needs.
• Start to understand how policies (at all levels) impact social work practice.
• Explore natural emotions related to being an apprentice (feeling inadequate, making mistakes, learning
the language of the profession, dealing with difficult clients, recognizing your learning gaps, identifying and
setting boundaries with peers, superiors, clients, etc.).
• Start developing your peer network.
8. Seminar is not meant to:
• Be a forum to discuss problems in the field – problems are best addressed with the people involved (get
familiar with the chain of command in your particular agency and read your Field Manual) usually it is best to
start with the person you are having a conflict with.
• Be a gossip session – before you speak, ask yourself if what you are going to say contributes to your own
learning and that of your peers. If not, don’t say it. Do not discuss client issues with anyone outside the
seminar setting.
• Be at your learning level at all times – everyone in the group will have different learning needs; the liaison
will attempt to help everyone but no one can successfully assist more than one person at a time.
• Be a therapy session – while feelings related to your developing competence as a social worker in training
are appropriate, issues related to your personal life need to be addressed in a different environment. A good
resource is the NMSU Counselor at the ABQ center
The seminar is an important part of the course and like all courses; you will get as much out of it as you put into it. Be
ready to listen, learn and contribute.

166

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

New Mexico State University: MSW 551: Generalist Social Work Practicum

STUDENT COMPETENCIES: The School of Social Work at New Mexico State University incorporates competencies
developed by the Council on Social Work Education. The Field Contract and evaluation are based on these
competencies. Successfully completing this course will entail developing and practicing the following competencies:
•
•
•
•
•
•
•
•
•
•

Engage, assess, intervene, and evaluate individuals, families, groups, organizations, and communities.
Identify myself as a professional social worker and conduct myself accordingly.
Apply social work ethical principles to guide professional practice.
Apply critical thinking to inform and communicate professional judgments.
Engage with diverse clients in the practice setting.
Learn about the role of social work in advancing human rights and social justice.
Incorporate research-informed practice and practice-informed research.
Apply knowledge of human behavior and the social environment.
Identify relevant policy in practice to advance social and economic well-being and to deliver effective social
work services.
Identify the process needed to respond to contexts that shape practice.

See next pages for description of competencies and required behaviors.
DUTIES AND RESPONSIBILITIES OF THE SOCIAL WORK FIELD EXPERIENCE TEAM:
THE SOCIAL WORK STUDENT: Students are required to successfully complete two semesters of social work field
experience under the supervision of a social work field instructor and a field liaison. In some agencies such as CYFD
a site based supervisor will be assign to provide the day to day supervision of student social workers. Students are
expected to be receptive to guidance and work with supervisors, staff, peers and clients in a professional manner.
The Student will complete all agency and seminar assignments and take personal responsibility for developing the
following competencies:
1. Engage, assess, intervene, and evaluate individuals, families, groups, organizations, and communities within the
auspices of the agency.
2. Develop a professional social work identity reflected in daily conduct (to include timeliness, proper attire, and
respectful demeanor towards everyone in the agency, initiative and willingness to accept redirection).
3. Apply social work ethical principles to guide professional practice (by following the NASW Code of Ethics).
4. Apply critical thinking to inform and communicate professional judgments (by integrating and articulating
coursework knowledge to field practice experience).
5. Engage with diverse clients in the practice setting (focusing on attempting to understand different perspectives
without imposing own world view as the “correct” or “best” way to manage behavior.
6. Learn about the role of social work in advancing human rights and social justice by evaluating the services the
clients receive and the social circumstances that create the need for those services.
7. Incorporate research-informed practice and practice-informed research by reading current research articles
related to the clients and services offered at the field agency.
8. Apply knowledge of human behavior and the social environment by evaluating the client’s needs and the relation
of those needs to the client’s developmental stage as well as the environmental conditions that might exacerbate
those needs.
9. Identify relevant policy in practice to advance social and economic well-being and to deliver effective social work
services by becoming familiar with agency policies as well as relevant local, state and national policies that
shape, limit or mandate client services and or modalities of service.
10. Identify the process needed to respond to contexts that shape practice by evaluating the social conditions that
contribute to the client’s need for services and or limits the services that are available to clients.
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STUDENTS SHOULD READ THE FIELD CONTRACT CAREFULLY TO UNDERSTAND THE EXPECTATIONS OF
SOCIAL WORK STUDENT.
THE FIELD INSTRUCTOR: Students are assigned to a Social Worker who has agreed to serve as the field instructor
and provide field supervision and/or instruction. All approved agencies either have a licensed social worker on staff or
arrangements have been made for a social worker to provide supervision and instruction. The field instructor utilizes
a combination of teaching strategies that may include role modeling, case assignments, documentation assignments,
reading materials, and small group instruction.
The Field Instructor will:
1. Orientation: Insures that the student receives an orientation to the agency that helps the student understand the
expectations for student performance, purpose, policies, and procedures of the agency to include issues related
to agency safety plans, sexual harassment, and grievance procedures.
2. Assignments:
• Prepare and assign projects, cases and reading materials that will assist the student with the understanding,
development and practice of field competencies.
• Review and comment on two process recordings each semester.
3. Individual Educational Instruction: Provide individual educational instructions to the each student at least once
a week, for one hour, or small group instruction for a minimum of two hours a week, with individual
sessions with students as needed. This instruction will assist the student in integrating social work knowledge,
skills and values with practice with individuals, families, groups, and/or communities
• Provide on-going performance feedback and instruction to student utilizing the SUPERVISORY AGENDA
and the TIME AND ACTIVITIES REPORT. Sign the weekly Supervisory Meeting Agendas and Time and
Activities Reports.
4. Evaluation: Assist the student in completing the Field Learning Contract and Evaluation document that identifies
the social work competencies and practice behaviors the student will be developing during field work.
5. Meeting with Field Liaison: Participate in periodic meetings as needed with the field liaison to review student
progress, as well as review student performance during mid-term and final exams.
• Communicate with the student and with the faculty liaison regarding any unusual opportunities, conditions,
or concerns as soon as they become evident.
• Complete a plan of action with the student and Field Liaison concerning these opportunities, conditions or
concerns.
6. Communicate with the University: Facilitate a positive, cooperative working relationship between the agency and
the university, including informing the department of any agency or organizational problems that would affect
student learning such as Field Instructor will be unavailable to student, major change in agency administration, or
any agency disruption that affects continuation of student in the placement.
7. CEU’s: Field Instructors will receive 15 CEU’s per semester from the School of Social Work for providing field
instruction and additional CEU’s for participating in field instructor training events, continuing education offerings,
and/or other support services available for field faculty.
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FACULTY FIELD LIAISON: Students are assigned to a faculty field liaison that oversees the learning experience and
assists the student and field instructor in designing appropriate learning activities and in integrating practice theory
and practice skills.
The Field Liaison will:
1. Group Seminar: Conducting weekly group seminar meetings and provide instruction and feedback to students
regarding all field expectations such as Learning Contract and Evaluation, assignments, process recordings and
portfolio.
• Assisting students in integrating classroom and field experience learning.
• Providing instruction regarding cases, agency activities, and field concerns,.
• Teaching students to use the CHAIN OF COMMAND for problems
STUDENT ► FIELD INSTRUCTOR ► FIELD LIAISON ► FIELD COORDINATOR (or Associate Field
Coordinator)
• Conferring with the student regarding field performance and evaluation, and final grade.
2. Visiting the Agency and Field Instructor: A MINIMUM OF TWO VISITS PER SEMESTER IS REQUIRED. Visiting
the agency assists in maintaining an ongoing relationship with the student and agency field instructor for the
purposes of:
• Serving as an Educational Consultant to student and field instructor and/or Field Based Site Supervisor
regarding the curriculum and transferring the practice behaviors required by the School of Social Work
Competencies into the daily activities in the field.
• Making available necessary curriculum materials to the agency field instructor.
• Evaluating Student progress at Mid-Term and Final:
• Giving everyone an opportunity to meet, review the field mid-term and final, discuss student
progress, answer any educational questions related to the student’s development, and at end of
semester suggest grade.
• All Midterms must be completed prior to the last date to drop with a W for the current semester.
3. Resolving Field Situations
• Meeting with student and Field Instructor to resolve problem situations that are still concerns after the
student and Field Instructor have discussed it.
• Assuring that the field placement provides the appropriate educational experience for the student consistent
with School policy.
• Mediate any issues that may arise between, or among, the student, agency, Field Instructor, and/or Field
Based Site Supervisor and the school to develop a PLAN OF ACTION to resolve the Field Situation.
• Participating with the Director of Field Education or appropriate Field Coordinator, student, and field
instructor if a change of field placement or departmental action such as a counseling-in is determined
necessary.
4. Meet monthly with the Field Coordinator/Associate Field Coordinators to discuss field issues.
5. Documentation:
• Collects Original Field Contract, Mid-term and Final Evaluation forms, and Student Participation Tracking
Form and return these documents to the field office.
• Submits grade to Field Office by meeting with appropriate Field Coordinator
• Fills out School of Social Work Evaluation
6. Required to attend field orientation day and specific trainings during the academic year
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THE AGENCY BASED DIRECT SUPERVISOR: The field based site supervisor will provide guidance and
supervision to assist the student successfully complete the field experience.
The Agency Based Direct Supervisor will:
1. Provide guidance, assign and monitor day to day student activities in the field setting.
2. Document and report student performance to field site social work instructor.
3. Communicate with the field instructor on a regular basis to make sure day to day activities are appropriate
for student level and learning goals.
4. Assist with the student performance evaluation at mid-term and final exams.
5. Communicate any concerns regarding student progress to the rest of the field instructional team (student,
field instructor, field liaison, and field office as needed) as soon as a concern arises to provide the student
with the opportunity to take corrective action.
OVERVIEW OF FIELD COURSEWORK REQUIREMENTS:
1. Students are required to complete a Field Learning Contract and Evaluation Document. The first part of
the Learning contract has to be signed by all people working with the student. The midterm and final evaluations
are developed with the Field Instructor and discussed with the Field Liaison.
2. Field Experience Portfolio: Each student is required to put together a Field Experience Portfolio to maintain
all MSW 551 field course work assignments organized and available for review. We suggest the student buy a 3
inch 3 ring binder and 10 dividers for the different parts of the Portfolio. The field Liaison will check the students’
portfolios at midterm and during the final to make sure the student has completed all required assignments. Field
liaisons may require students to bring portfolios to seminar every week and may require students to rewrite any
assignment that is not up to standard.
3. Assignments, Evaluations and grades: The student is required to actively participate in the evaluation of
their performance throughout the field practice experience. The seminar assignments and evaluation is part of
field learning, as this will allow the student to periodically review field work expectations and evaluation criteria
to make sure learning progress is being made. In the case that a competency area cannot be met, it is very
important to discuss the issue with both the field instructor and field liaison. The final grade (for 551 only) will
be an S/U grade. Please note that a “U” grade will result in the student being dismissed from the MSW
program.
ATTENDANCE POLICY: Students must strive for punctuality; attend all seminar meetings, and regard the schedule
negotiated with the agency as a professional commitment. The field schedule at the agency should be one that
provides the student with opportunities to take on the social work role under the supervision of an experienced social
worker at the agency. The practicum should not be completed in fewer than 15 weeks.
Students are required to complete 225 clock hours in the field setting per semester.
• Time spent in meetings with field instructor outside the regular agency schedule count as practicum hours.
• Seminar hours also count as field hours.
• With prior approval from the agency field instructor, students may also count as field hours time spent
attending conferences, workshops, or other training programs. Participation in training and educational activities
should have relevance to the field placement and student’s learning objectives.
• Absences due to illness or agency holidays must be made up and documented on the TIME AND ACTIVITIES
REPORT.
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MSW 551 – SEMINAR SCHEDULE
WEEKLY ACTIVITIES (FALL 2011 – August 18 – December 9, 2011)
Week #1
INTRODUCTION TO THE FIELD SEMINAR
August 22 - 26
• Review MSW 551 Syllabus
• Review FIELD LEARNING CONTRACT
• Discuss Agency Presentation and Client Case presentation
• Discuss Field Experience Portfolio
• Set group rules
Week #2
FIELD LEARNING CONTRACT PART 1 MUST BE SUBMITTED WITH ALL
August 29 SIGNATURES
September 2
• Discussion of agencies
Week #3
• First Assignment due “Professional Identity”
September 5 - 9
• Agency Presentation
• Discussion
Week #4
FIELD LEARNING CONTRACT PART 2 (AGENCY INFO) MUST BE SUBMITTED
September 12 - 16
• Second Assignment due “Engagement skills”
• Agency Presentation
• Discussion
Week #5
• Third Assignment due “Assessment and Treatment Planning”
September 19 - 23
• Agency presentation
• discussion
Week #6
• Fourth Assignment due “Ethics”
September 26 - 30
• Agency Presentation
• Discussion
• AGENCY VISITS FOR MID-TERM BY FIELD LIAISON next two weeks
FIELD LEARNING CONTRACT WITH MID-TERM EVIDENCE FOR EACH PRACTICE
BEHAVIOR IS DUE AT FIELD MEETING AT AGENCY
Week #7
• Mid Terms Report Due to field office – any student failing the field at this point
October 3 - 7
in the semester must participate in a “Counseling-In” with field coordinator,
academic advisor, MSW Coordinator, Liaison and Field Instructor if possible)
• Fifth Assignment due “Critical Thinking”
• Agency Presentation
• Discussion
Week #8
• (Last day to withdraw with a “W” October 11)
October 10 - 14
• 1st Process Recording due
• Client Case Presentation
• Discussion
Week #9
• Process Recording Discussion continued
October 17 - 21
• Client Case Presentation
Week #10
• Sixth Assignment due “Diversity”
October 24 - 28
• Client Case Presentation
• Discussion
Week #11
• Last day to withdraw from University (November 11)
October 31 • Client Case Presentation and Discussion
November 4
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Week #12
November 7 - 11

Week #13
November 14 - 18
Week #14
November 21 - 25
Week #15
November 28 December 2
Week #16
December 5 - 9

•
•
•
•
•
•
•

2nd Process Recording due
Discussion about the difference between the first and second process
recording and how you will be using what you learned through this process.
Client Case Presentation
Discussion
Seventh Assignment due “Human Behavior and the Social Environment”
Client Case Presentation
Discussion

THANKSGIVING HOLIDAY NO CLASSES ALL WEEK
FIELD LEARNING CONTRACT WITH FINAL EVIDENCE FOR EACH PRACTICE
BEHAVIOR IS DUE AT FIELD MEETING AT AGENCY WITH LIAISON THIS WEEK
• Client Case Presentation
• Review of Portfolio for final grade
• Discussion
EXAM WEEK
Final Field Evaluations with Practice Behaviors and Grades Due to the Field Office
Final seminar discussion

Note: The Field Experience Learning Assignments are meant to provide comprehensive evidence of the student’s
ability to competently perform in each skill area. All Field Experience Learning Assignments will be used to collect
evidence of practice behavior competency for program evaluation purposes.
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THE SEMINAR ASSIGNMENTS GRADING CRITERIA****

Points

The Assignment addresses all parts of the assignment, the quality of writing is evident, ideas are
clearly stated and author used appropriate academic style. All details are relevant to the practice
behaviors and reader is able to assess the student’s competency in the skill area presented in the
Assignment. Student was able to use the assignment as a reflective tool to create learning goals relevant to the Practice Behaviors discussed in the Assignment and it is clearly evident that the student
is gaining competency in the practice behaviors described in this assignment.
The Assignment addresses all parts of the assignment, the quality of writing is evident, ideas are
clearly stated and author used appropriate academic style. All details are relevant to the practice
behaviors and reader is able to assess the student’s competency in the skill area presented in the
Assignment. Student was able to use the assignment as a reflective tool to create learning goals
relevant to the Practice Behaviors discussed in the Assignment.
The Assignment was completed accurately and addresses each part of the Assignment and reader
is able to assess competency in the Practice Behaviors presented in the Assignment. Student needs
to work on quality of writing, clarity in the integration of academic learning with practice experience
or the use of the assignment as a reflective tool.
The Assignment is completed with some prose errors, addresses each part of the Assignment in
general terms and it was difficult for the reader to assess competency in the Practice Behaviors
presented in the Assignment.
The Assignment lacks completeness, contains major prose errors, lacks clarity and it is so poorly
written that the reader has difficulty evaluating the students competency in the Practice Behaviors
assigned for this Assignment.
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The Assignment was not submitted, was submitted late, or was so poorly written that the reader
could not assess the student’s competency in the relevant practice behaviors in this assignment.

0

****If you have not had the opportunity to experience a field practicum situation to adequately answer any part of
the competency based assignment sections, you may elect to submit your assignment by the deadline but label that
section of the assignment with the word “incomplete”. Include your plan to gain the knowledge and experience you
need to complete that particular section of the assignment, or discuss with liaison why it is not possible to have it
completed in two weeks. However, you will need to resubmit the assignment within two weeks to earn full credit.
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ASSIGNMENT #1: Professional Identity
Name: ___________________________

Date________________

Please use the boxes to provide your answers and email to your liaison 48 hours prior to your seminar. Print for your
portfolio.
Competency 1: Identify myself as a professional social worker and conduct myself accordingly. Social
workers serve as representatives of the profession, its mission and core values. They know the profession’s history.
Social workers commit themselves to the profession’s enhancement and to their own professional conduct and
growth.
Competency 1 –
Professional Identity:

Answer the questions
and give an example of
what you did.

Evaluate your
current level of
competency in this
Practice Behavior.

Discuss your
improvement plan
regarding this Practice
Behavior or explain your
reason for not needing
to improve in this social
work skills area.

Pts

How did you act like a social
worker this week? Can you
think of a way you might
advocate for a client in this
agency?
What did you learn about
yourself this week? Have
you had any boundary
issues yet?
How do you think your
appearance and interaction
with the agency affected
your work?

What did you learn about
supervision this week?
Describe how you prepared
to effectively use supervision with your supervisor.
Restate Competency 1 in your own words:
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ASSIGNMENT #2: Engagement
Name: ___________________________

Date________________

Please use the boxes to provide your answers and email to your liaison 48 hours prior to your seminar. Print for your
portfolio.
Competency 10 –
Engagement:
Practice Behaviors

Answer the questions and
give an example of what
you did.

Evaluate your
current level of
competency in this
Practice Behavior.

Discuss your
improvement plan
regarding this Practice
Behavior or explain your
reason for not needing
to improve in this social
work skills area.

Pts

Describe your process
for preparing to see a
client: What questions
did you plan to ask?
What questions did you
ACTUALLY ask?
Describe your process
for preparing to see a
client: How did you get
background information
about the client?

Describe the process
you will use to establish
rapport with clients in
your practicum setting. If
you saw a client (talked
on phone, face to face,
etc.), what engagement
techniques and skills did
you use?
How did you use
empathy and other
interpersonal skills when
establishing rapport with
a client?
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ASSIGNMENT #3: Assessment and Planning
Name: ___________________________

Date________________

Please use the boxes to provide your answers and email to your liaison 48 hours prior to your seminar. Print for your
portfolio.
Competency 10: Learn to engage, assess, intervene, and evaluate with individuals, families, groups,
organizations, and communities. Professional practice involves the dynamic and interactive processes of
engagement, assessment, intervention, and evaluation at multiple levels. Social workers have the knowledge and
skills to practice with individuals, families, groups, organizations, and communities.
Restate Competency 10 in your own words:
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Competency 10 –
Assessment and
Treatment Planning

Answer the questions
and give an example of
what you did.

Describe the process
you will use to collect,
organize, and interpret
client data from a client.

Give an example of
doing this.

Discuss how you use
client data about to
interpret and to assess
the client’s strengths and
weaknesses.

Give an example of
doing this.

How do you develop a
treatment plan with a
client?

Give an example of this.

National Child Welfare Workforce Institute
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Evaluate your current
level of competency in
this Practice Behavior.

Discuss your
improvement plan
regarding this Practice
Behavior or explain
your reason for not
needing to improve in
this social work skills
area.
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ASSIGNMENT #4: Ethics
Name: ___________________________

Date________________

Please use the boxes to provide your answers and email to your liaison 48 hours prior to your seminar. Print for your
portfolio.
Competency 2: Apply social work ethical principles to guide professional practice. Social workers have
an obligation to conduct themselves ethically and to engage in ethical decision-making. Social workers are
knowledgeable about the value base of the profession, its ethical standards, and relevant law.
Restate Competency 2 in your own words:

Competency 2 –
Apply social work
ethical principles to
guide professional
practice:
Describe the difference
between your personal
and professional
values.

Answer the questions and
give an example of what
you did. You can also use
an assignment from MSW
505 or MSW 520 regarding
ethical dilemmas and apply
it to your agency.
Use the NASW Code of
Ethics.

Evaluate your current
level of competency
in this Practice
Behavior.

Discuss your
improvement plan
regarding this Practice
Behavior or explain your
reason for not needing
to improve in this social
work skills area.

Pts

Describe one area
where there may
be conflict between
your personal and
professional values.
How are you able
to put your personal
values aside and
focus on the needs
of the client without
judgment?
Describe a situation
that is ethically
ambiguous.
What strategy would
you use to solve this
ethical dilemma?
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ASSIGNMENT #5: Critical Thinking
Name: ___________________________

Date________________

Please use the boxes to provide your answers and email to your liaison 48 hours prior to your seminar. Print for your
portfolio.
Competency 3: Apply critical thinking to inform and communicate professional judgments. Social workers are
knowledgeable about the principles of logic, scientific inquiry, and reasoned discernment. They use critical thinking
augmented by creativity and curiosity. Critical thinking also requires the synthesis and communication of relevant
information.
Explain Competency 3 in your own words:
Competency 3 – Apply
critical thinking to
inform and communicate
professional judgments:

Answer the
questions and give
an example of what
you did.

Evaluate your
current level of
competency in this
Practice Behavior.

Discuss your improvement
plan regarding this Practice
Behavior or explain your
reason for not needing to
improve in this social work
skills area.

Pts

What forms of assessment,
prevention, intervention
and prevention are used in
your agency and how have
you used them?
What opportunity have
you had to communicate
orally in your agency? Staff
meeting, case conference,
and presentation?
Discuss the opportunities
you have had to
communicate using your
written skills.
Discuss your limitations
regarding oral and written
communication skills
What are you curious about
in your field practicum?
How can you find
information about this and
how will you use it?
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ASSIGNMENT #6: Diversity
Name: ___________________________

Date________________

Please use the boxes to provide your answers and email to your liaison 48 hours prior to your seminar. Print for your
portfolio.
Competency 4: Engage diversity and difference in practice. Social workers understand how diversity
characterizes and shapes the human experience and is critical to the formation of identity. The dimensions of
diversity are understood as the intersectionality of multiple factors including age, class, color, culture, disability,
ethnicity, gender, gender identity and expression, immigration status, political ideology, race, religion, sex, and sexual
orientation. Social workers appreciate that, as a consequence of difference, a person’s life experiences may include
oppression, poverty, marginalization, and alienation as well as privilege, power, and acclaim.
Explain Competency 4 in your own words:

Competency 4 –
Answer the questions
Engage with diverse and give an example of
clients in the practice what you did.
setting:

Evaluate your
current level of
competency in this
Practice Behavior.

What personal biases
might interfere with
your ability to work
with some clients in
your agency who are
very different than
yourself?

Give an example of
a client experience
where that bias may be
challenged.

How do you practice
self awareness?

How can you “View
yourself as a learner”
and engage the clients
at your agency as
informants?”

Give examples

What agency policy or
training have you had
that addresses cultural
competency?

Summarize assignment
from MSW 509 or
discuss how you
used that training or
understanding of policy in
your work at the agency

National Child Welfare Workforce Institute
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Discuss your improvement
plan regarding this Practice
Behavior or explain your
reason for not needing to
improve in this social work
skills area.
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ASSIGNMENT #7: HBSE
Name: ___________________________

Date________________

Please use the boxes to provide your answers and email to your liaison 48 hours prior to your seminar. Print for your
portfolio
Competency 7: Apply knowledge of human behavior and the social environment. Social workers are
knowledgeable about human behavior across the life course; the range of social systems in which people live; and
the ways social systems promote or deter people in maintaining or achieving health and well-being. Social workers
apply theories and knowledge from the liberal arts to understand biological, social, cultural, psychological, and
spiritual development.
Explain Competency 7 in your own words:

Competency 7 – Apply
knowledge of human behavior
and the social environment:

Answer the
Evaluate your current
questions
level of competency in
and give an
this Practice Behavior.
example of
what you did.

Discuss your
improvement plan
regarding this Practice
Behavior or explain your
reason for not needing
to improve in this social
work skills area.

Pts

Give an example of a conceptual
framework/theory you learned in
your HBSE class that has helped
you assess your clients?
How have you applied this
conceptual framework/theory to
clients in your field practicum?
How has that helped you to
understand clients’ biological,
social, cultural, psychological, and
spiritual development?

What is your learning plan to
continue developing skills in
assessing human behavior in a
client’s social environment?
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FORMS FOR THE FIELD
FIELD FORMS - OVERVIEW
FORMS
1. PORTFOLIO OUTLINE: Student maintains a portfolio and has it
ready for review at midterm and final.

PERSON RESPONSIBLE
Student

2. STUDENT PARTICIPATION TRACKING FORM - This is a check
list with dates. Students are required to keep track of all of their
assignments, seminars attended, hours in the field on a summary
sheet to be added to their Portfolio

Student – signed by Field Liaison end
of semester

3. WEEKLY TIME AND ACTIVITIES REPORTS This is a form to help
the student keep track of what they are doing each day and the
hours they are in the field. It is essential that the Field Instructor
comment on this form and sign it.

Student - Field Instructor needs to
comment and sign (at supervisory
meeting)

4. WEEKLY SUPERVISORY MEETING AGENDAS (one per week)
This is a form to help the student keep track of what they are doing
each day and the hours they are in the field. It is essential that the
Field Instructor comment on this form and sign it.

Student and Field Instructor

5. LEARNING CONTRACT, MID-TERM AND FINAL EVALUATIONS
signed by everyone in the field practicum team. Student does selfevaluation, field instructor completes evaluation with COMMENTS,
negotiate, signed by student, Field Instructor, (field Supervisor if
applicable) and Field Liaison

Completed by student, Field Instructor
and Field Liaison. Liaison returns to
Field Office at end of the semester.

6. AGENCY PRESENTATION OUTLINE – FOR SEMINAR
DISCUSSION: Use of Agency Description created for Learning
Contract and presentation to seminar
7. CASE PRESENTATION OUTLINE: Student prepares a case to
present in their seminar.

Student

8. PROCESS RECORDING: TWO PER SEMESTER This is a vital
form of evaluation the students’ progress in competency 10 –
engagement, assessment, intervention, and evaluation.

Student - Field Instructor comments.
Given to Field Liaison

9. FIELD TEAM MEMBERS 2011-2012 Student should fill this out for
Portfolio and give to Field Liaison

Student – handed into Field Liaison

10. BSW/MSW STUDENT EVALUATION OF FIELD AGENCY, FIELD
INSTRUCTOR & LIAISON: Student should fill this out at the end of
every semester.

Student
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FIELD EXPERIENCE PORTFOLIO OUTLINE
Must be reviewed at mid-term & final by Field liaison
1. Section one
a. FIELD EXPERIENCE PORTFOLIO TABLE OF CONTENTS
b. STUDENT PARTICIPATION TRACKING FORM
c. RECORD OF ASSIGNMENT COMPLETION AND SELF ASSESSMENT WORKSHEET
2. Section two
a. Summary of your reasons for choosing social work as a profession
i. How will your practicum influence your future social work performance?
ii. What is your professional development goal for this semester?
3. Section three
a. Field Course Syllabus (MSW 551)
b. Agency policies
i. Related to client services
ii. Related to your as a social work practicum student
4. Section four
a. Field Learning Contract (Part 1 & 2)
b. Mid-term & Final evaluations with evidence for each practice behavior
c. Mid-term and final evaluations signed by everyone in the field practicum team
5. Section five
a. Social Work Field Competency Assignments (submit to your Field Liaison and keep a copy in your
portfolio)
6. Section six
a. Examples of client assessment – how does the agency assess client/program fit & progress?
b. TWO PROCESS RECORDINGS – with comments from field instructor
7. Section seven
a. WEEKLY SUPERVISORY MEETING AGENDAS (signed by field instructor)
b. Time and activities reports (signed by field instructor – one per week)
8. Section eight
a. Research articles related to an issue you are dealing with at your agency (at least 3 articles)
b. Summary of how you selected the topic to research and how you will use the information you
gained from the articles you found.
9. Section nine
a. Values and Ethics:
i. One page summary of the relevant values and ethics important in this setting
b. End of Semester Summary of Field Experience
i. What did you accomplish in this field placement this semester?
ii. What did you learned from supervision?
iii. Summary of leaning gains and your next steps for continuous professional growth.
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STUDENT PARTICIPATION TRACKING FORM
The student maintains this record throughout the semester in the portfolio. It is the summary of the time the
students spent in the field, the weekly activities with their supervisor and the seminar attendance and field
experience assignments.
Student Name: _______________________
BSW Semester q Fall q Spring		

MSW 1st Year Field
MSW 2nd Year Field

q Fall
q Fall

q Spring
q Spring

Filed Instructor Name: _________________________ Field Liaison Name: ______________________
Learning Contract and Evaluation Document Submitted: 		
Mid Term Evaluation Meeting					
Final Evaluation Meeting						
Time and Activities Reports Submitted
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Week of _________ time accrued _______
Total Time _____________

Date: ____________
Date: ____________
Date: ____________

Signed Weekly
Supervisory Agenda
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________

Seminar Attendance
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________
Date: __________

Evidence of Learning
1.
2.
3.
4.
5.

Competency Based Assignments
Date________
6. Date_________
Date________
7. Date_________
Date________
8. Date_________
Date________
9. Date_________
Date________
10. Date_________

Recommended Grade for MSW 551

Sq

1.
2.

Process Recordings
Date________
Date________

Agency Presentation
Date________
Mid-term & Final
Date________
Date________

Uq

Liaison Signature _______________________________________

Date_______________

This form should be maintained in the student’s Portfolio and a copy submitted to the Field Office at end of the
semester along with the original copy of the final Signed Learning Contact and Evaluation Document
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NMSW SCHOOL OF SOCIAL WORK
TIME AND ACTIVITIES REPORT MSW 551
Student Name _________________________
Week of: ___________________________
Name of Supervisor _________________________
DATE

ACTUAL
HOURS

DESCRIBE ACTIVITIES IN DETAIL
Example: Conducted a client intake, attended a staff meeting, completed an intake
interview, called clients, call agency X to make a client referral, etc.

Total Hours Accrued this week: ________ Remaining Hours to be completed: _______________
(A minimum of 225 is needed)
SUPERVISOR/INSTRUCTOR COMMENTS REGARDING STUDENT WEEKLY ACTIVITIES
Are student’s field activities appropriate for his/her learning needs? Yes ____ No ____
If not, what can the student do differently next week?
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
What is the student doing particularly well?
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
Additional Comments: ___________________________________________________________________________
___________________________________________________________________________________________
Field Instructor Signature: __________________________________

Date: _________________

Student’s Signature: _______________________________________ Date: _________________
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MSW 551 – WEEKLY INSTRUCTIONAL MEETING AGENDA
Student must have one signed Supervisory Meeting Agenda per week in Student Field Portfolio
Week: q1 q2 q3 q4 q5 q6 q7 q8 q9 q10 q11 q12 q13 q14 q15 q16
q I did not meet with social work instructor this week – Date: _____________
Student Name: _________________________ Name of Supervisor: _________________________
Name of Agency: ________________________________Week of: ________________________
Date of meeting: ______________________ Time of meeting: _____________________
Student’s Summary Report on the status of tasks assigned during last supervisory meeting:
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________________________________________________
Issue or issues student wants to discuss during this instructional meeting:
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________________________________________________
Issue or issues social work instructor wants to discuss during this instructional meeting:
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________________________________________________
How does the main issue or issues discussed in this week’s instructional meeting relate to the Social Work
Competencies?
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________________________________________________
Learning tasks assigned during this instructional meeting to be completed by next week:
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________________________________________________
If instructional meeting did not take place this week, please notify field liaison through email.
Student’s Signature: _________________________________________ Date: ______________
Field Instructor Signature: ___________________________________ Date: _____________
If student has been advised to work on any social work competency and there is concern that the student is not
working towards meeting course requirements, the Field Instructor must include a recommendation for improvement
and explicitly inform the student of any danger of failing the course. The Field Instructor must also notify the Liaison
as soon as these issues occur. (Use back of form if necessary) __________________________________________
____________________________________________________________________________________________
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NMSW SCHOOL OF SOCIAL WORK
LEARNING CONTRACT, MID-TERM AND FINAL EVALUATIONS
PART 1: CONTAINS THE ROLES AND RESPONSIBILITIES of student, Field Instructor, Agency Field Supervisor (if
needed), and Field Liaison. It should be read carefully and signed by all.
PART 2: DESCRIPTION OF THE AGENCY: Students will be given an outline in their field syllabus that needs to be
completed within the first 2 weeks of field. There will be questions that only the Field Instructor can answer.
PART 3: FIELD COURSEWORK EVALUATION CRITERIA: This outlines the criteria used to compute student
scores. It should be read carefully so that students receive the best feedback possible.
PART 4: MSW FIELD LEARNING CONTRACT & MID TERM AND FINAL EVALUATION
Student and supervisor complete an evaluation independently at midterm and final.
1. The student must document the evidence for each behavior evaluated. The student can use information from
Field Semester assignments to document these behaviors.
2. The supervisor should gather data from agency staff that have worked with the social work student and include
obtained data.
3. The student and supervisor compare and discuss their independent assessments and complete an evaluation
that represents their combined input prior to the mid-term and final meetings with the Liaison.
4. The joint evaluation is reviewed and discussed with the Field Liaison during mid-term and final meetings.
5. The Liaison takes into consideration the student and instructor’s input and assigns the grade at the end
of the semester.
6. The original evaluation is maintained by the student in the portfolio to be submitted at the final exam to the Field
Liaison who will send it to the Field Office.
PART 5: GLOBAL STUDENT PERFORMANCE EVALUATION: Part A of this evaluation is completed by the Field
Instructor and Part B is completed by the Field Liaison.
PART 6: WORKSHEET MID TERM AND FINAL EVALUATION GRADING:
• This worksheet is a summary of all of the points given to the student and is the basis for giving a grade.
• This document is signed by all parties at midterm and final.
AGENCY PRESENTATION OUTLINE – FOR SEMINAR DISCUSSION
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This is intended as a brief simulation of a community presentation a social worker in your agency might do to recruit
clients or get other professionals to refer clients to your agency. This is a required seminar presentation.
1. MSW Student Information.
• Student’s name: ______________________________________
• Date of seminar presentation: _____________________
1. Agency structure:
a. Description of the agency; historical background – date started and reason started and current main
activities.
b. Mission statement of this agency.
c. If the agency has several units, give an overview of the agency as a whole and explain how your unit fits
with the agency’s mission.
d. Sources of agency financial support.
e. Executive Director or CEO and names of Board members (if a non-profit).
f. Provide an organizational chart for your Portfolio.
Describe the relevance of this information in the development and practice Competency #10, Practice Behaviors 34
and 36.
2. Clients:
a. Describe client demographics: ages, ethnicity, income, etc.
b. Describe the issues that are most salient in this client population.
c. Agency’s relationships to clients and community:
• Do they do field visits or is work mainly in the office?
• What community is served by agency, what neighborhood or region?
• What other networking agencies work with the agency?
How might you use client demographics to develop an understanding of diversity? (Competency #4)
How might you use this information to develop and practice Competency #9?
How might you use this information to develop and practice Competency #6?
3. Agency policies:
a. Describe agency policies regarding clients
b. Describe agency policies related to employees, volunteers and social work practicum students.
How might you this information be relevant to the development and practice of Competencies #1, 2, 3 and 8?
4. Type of Practice:
a. What forms of Micro Practice (direct service – individual, family and/or group methods) does the agency
use?
b. Is the agency involved in Macro practice? If yes, describe.
c. What social work theories are used in this agency?
d. What kind interventions does this agency apply? If not explicit evaluate what the agency does and describe
the interventions in terms of social work practice.
How might you connect the type of practice used in this agency with Competency #7?
5. Provide a brief summary of your learning experience at this point.
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Case Presentation Outline – for Seminar Discussion
This is intended as a brief simulation of a staffing that might occur in an agency. It may be possible to “staff” several
cases in one hour seminar. There will be a required presentation.
1. MSW student information.
• Student’s name:
• Date of seminar presentation:
2. Case background information.
• Referral sources:
• Reason for referral:
• Number and types of contacts you have had with the client(s):
3. General information about client/s.
• Client’s fictitious name:

Sex:

Age:

•

Race/ethnicity:		Immigration status (culturegram):
Locate a model for diversity assessment and apply it to this case.

•

Summary of client’s background including any significant people in person’s life

•

Life stage of individual and family development

•

Any significant intergenerational connections from genogram

•

Significant community connections (ecomap)

•

Information from any diagnostic tools used - Locate a comprehensive assessment outline in a practice
course textbook and use it to summarize what you know about this case.

•

Treatment plan and theories used in selected interventions.

4. Brief summary of work to this point.
Summarize and analyze the interview focusing on the skills you used and how effective they were in helping a
client or family gain clarity, develop a commitment to change, gain new perspectives, or accomplish the purposes
of your contact with the client.
5. Issues related to this case you want to discuss.
6. How did you practice and develop the ten competencies while working in this case?
7. What parts of your portfolio are relevant to this case?
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PROCESS RECORDING
Students will conduct two process recordings each semester. The process recording is a learning tool that is
meant to allow students to record an interaction with a client and evaluate their actions, social work skills used in
the interaction, feelings related to the situation or client and thinking process. The Field Instructor reads the process
recording and provides the student with feedback, questions or makes observations to help the student further
develop their social work skills.
DEMOGRAPHICS:
1. Identifying information.
• Social work student’s name: 				
• Date of recording: 					

Date of session:
Field instructor’s name:

2. Background information.
Include any information necessary to understand the interaction described in the recording. This includes any
information you know about the client.
•
•
•
•
•
•

Client’s initials or fictitious name: 		
Gender :
Age:
Referral source:
Reason for referral:
Family Background: Any significant intergenerational connections from genogram?
Number and types of other contacts you have had with the client(s):
Describe setting - who is present:

A brief summary of your work with this client to this point: In the case of a Group, describe how the group was
formed, how recent is its formation, and what are the characteristics of those who make up the group. Use additional
sheet.
•

In the case of Macro Practice, identify your client system (s), provide background information about the agency
and/or community and about the project itself including any needs assessments that have been done, committee
work done or ongoing, etc. Additionally, review your involvement in the project and specify your roles as the
social worker involved in the project.

Relevant practice behaviors that should be reflected in the PROCESS RECORDING:
1. How do you demonstrate empathy and other interpersonal skills
2. How do you collect, organize, and interpret client data
3. How did you practice personal reflection and self-correction with this client
4. Were you aware of professional roles and boundaries?
5. How did you demonstrate professional demeanor in behavior, appearance, and communication
6. Did you use supervision and consultation as needed?
7. Did you recognize and manage personal values in a way that allows professional values to guide practice.
8. Did you demonstrate effective oral and written communication in working with individuals, families, groups,
communities, organizations, and colleagues?
9. Did you gain sufficient self-awareness to eliminate the influence of personal biases and values in working
with diverse groups?
10. Did you view yourself as a learner and engage those with whom they work as informants.
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PROCESS RECORDING FORMAT
TO RECORD AND ANALYZE A 15 MINUTE INTERACTIONS WITH A CLIENT
REMOVE THE DIRECTION ROWS WHEN YOU ARE HANDING IN THIS PROCESS RECORDING
Interview interaction
What social work
Feelings – What
Your thoughts
Field
(Replace the word
skills did you use?
is your emotional
(Hint, what do
Supervisor’s
student with your name (Hint, when client
reaction?
you think about
comments
and & client with initials speaks one skill you (Hint, what is
the words,
and record exact words could be using is
your internal
gestures,
spoken by both you and listening)
reaction during the silences, etc. that
the client during the 15
interaction)
occurred both
minute interaction)
when the client
spoke and when
you spoke.)
EXAMPLE:
Maria: Hello, how are
Tried to engage the
I am excited about
I think this will be
you today?
client
my first interview
easy.
with a client.
P.A. Fine, but I would be I am listening to the
I am a little
I wonder why this
better if I did not have to client.
disappointed about
client doesn’t want
be here.
I am evaluating the
having to work with
to be here.
client’s perception of
a client that does
I wonder what
“need” to be here.
not want to be here, made him come in.
yet there is hope
because he is here.
Student
Client
Student
Client
Student
Client
Student
Etc.

Note: each line should be a short sentence. Add lines as needed. If an interruption occurs describe it in the line
where the conversation was interrupted.
FIELD TEAM MEMBERS 2011-2012
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Student:
Email:
Phone:
Schedule at agency:
(16 hours per week)

Example: Monday 8:00-12:00 Wednesday 8:00-12:00 & 1:00-5:00 and Friday
1:00-5:00 PM

Field Liaison:
Email:
Phone:
Office:
Seminar classroom, day,
time & location:

Example: Every Tuesday (August to December) from 5:00 to 6:00 PM Room 218

Social Work Field
Instructor:
Email:
Phone:
Office:
Instructional meeting day,
time & location:

If you are placed at CYFD in Las Cruces your social work field instructor will be
Madeline Gillette

Agency based direct
supervisor:
Email:
Phone:
Office:
Instructional meeting

If you are placed at CYFD in Las Cruces your agency based direct supervisor will
be the social worker you will be working with on a daily basis.

Example: Every Wednesday (August to December) from 1:00 to 2:00 PM
Instructor’s office.

Ongoing guidance

Field Coordinator:
Email:
Phone:
Office:
Office Hours:

By appointment

Assistant Field Coordinator:
Email:
Phone:
Office:
Office Hours:

By appointment
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BSW Check one: SWK 401 □
SWK 402 □
MSW Check one: 1st year: MSW 551 □ MSW 552 □ ++++

2nd year: MSW 554 □

MSW 555 □

Date: __________________
*THIS IS AN ANONYMOUS EVALUATION - PLEASE DO NOT WRITE YOUR NAME.
Agency Name:		
______________________________________________
Field Instructor’s Name:
______________________________________________
Field Liaison’s Name:		
______________________________________________
Please circle the most appropriate number that represents your self evaluation:
(1) Does not meet expectations – Unsatisfactory 		
(4) Exceeds expectations
(2) Barely meets expectations 				
(5) Surpasses all expectations
(3) Meets expectations					
I/O Insufficient opportunity
A. STUDENT EVALUATION OF FIELD AGENCY
I was given an orientation to the agency and I understand the purpose, policies and
procedures of the agency. I know the agency safety plans, sexual harassment, and
grievance procedures.
The agency made its expectations for my performance clear.
This placement has given me opportunities to develop and practice Social Work
skills.
I had the opportunity to participate in training events offered by the agency.
OVERALL, I WOULD RATE THIS FIELD PLACEMENT:
I would recommend this placement to other students because…. (please give
written comments)
I would not recommend this placement to other students because…. (please give
written comments – use back of page if needed)

1

2

3

4

5

I/O

1
1

2
2

3
3

4
4

5
5

I/O
I/O

1
1
1

2
2
2

3
3
3

4
4
4

5
5
5

I/O
I/O
I/O

1

2

3

4

5

I/O

1

2

3

4

5

I/O

1
1
1

2
2
2

3
3
3

4
4
4

5
5
5

I/O
I/O
I/O

1
1

2
2

3
3

4
4

5
5

I/O
I/O

B. STUDENT EVALUATION OF FIELD INSTRUCTOR
I received individual educational supervision/instruction for one hour per week, or
two hours in small group supervision/instruction with individual sessions as needed.
My field instructor helped me develop the Learning Contract.
I received on-going performance feedback.
My supervisor communicated with me and with the faculty liaison regarding any
unusual opportunities, conditions, or concerns as soon as they become evident.
My supervisor had appropriate expectations of me.
Overall, I would rate this FIELD INSTRUCTOR because…. (please give written
comments – use back of page if necessary)
C. STUDENT EVALUATION OF FIELD LIAISON

192

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

New Mexico State University: MSW 551: Generalist Social Work Practicum

My liaison served as a resource person to me and field instructor regarding
university expectations.
My liaison met with me and my field instructor in person a minimum of 2 visits per
semester. Comment
My liaison was able to mediate any issues that arose between me, agency,
instructor, or school.
My liaison discussed with me and my field instructor my level of performance in
meeting educational objectives.
My liaison conducted weekly group seminar meetings/discussions.
My liaison gave me consistent feedback on my journals.
The group seminars/discussions were useful. Comment
Blackboard was used for seminar, but we had at least 2 face to face meetings
Overall, I would rate this FIELD LIAISON because…. (please give written comments
– use back of page if necessary.
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1

2

3

4

5

I/O

1

2

3

4

5

I/O

1

2

3

4

5

I/O

1

2

3

4

5

I/O

1
1
1
1
1

2
2
2
2
2

3
3
3
3
3

4
4
4
4
4

5
5
5
5
5

I/O
I/O
I/O
I/O
I/O
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SALEM STATE UNIVERSITY
SCHOOL OF SOCIAL WORK
SWK 342-01: SYSTEMS OF CARE FOR CHILD WELFARE
Spring 2011
ONLINE and Wednesday 4:30 – 6:00 / AB 301
Instructor: Lisa M. Johnson, MSW, PhD		
Office: Academic Building 001-B
Phone: 978-542-2299 (office)
E-mail: lisa.johnson@salemstate.edu
Office hours: MWF 1:00-4:00 p.m., or by appointment
COURSE DESCRIPTION: The Systems of Care (SOC) approach has been implemented by a variety of human
services systems because of its potential to support efforts to improve these systems in ways that lead to better
services and more positive outcomes for individuals and families. This course will focus on skill building in areas such
as writing, public speaking, and family assessment as related to utilizing the SOC perspective to improve outcomes
for children and families involved in the child welfare system. Students will be able to define the SOC framework
and guiding principles; demonstrate the ability to apply the SOC principles to child welfare practice; identify the SOC
infrastructure needs of their respective communities; and demonstrate the ability to work collaboratively to provide
services to children and families under a SOC framework.
GLOBAL GOALS:
1. Provide students with in-depth information about the Systems of Care approach and how it relates to child
welfare.
2. Provide opportunities for students to apply their knowledge about the SOC approach to real-life and case
examples.
3. Prepare students to apply SOC principles to professional child welfare practice.
STUDENT LEARNING OBJECTIVES: Upon completion of this course the student should be able to:
1. Define the Systems of Care approach and utilize it to address the challenges of serving children in the child
welfare system.
2. Demonstrate how the provision of culturally competent care impacts clients and families.
3. Complete a strengths-based child and family assessment.
4. Demonstrate skills related to interdisciplinary cooperation, coordination, and collaboration using a Systems of
Care approach.
5. Examine theories related to systems and change as a basis for the understanding of family dynamics.
6. Develop communication and conflict resolution skills to be an effective helper.
7. Utilize reflection and self-analysis to enhance critical thinking, insight, and empathy when working with families
and their children at risk.
8. Develop a comprehensive view of a community and the agencies available to children and families.
9. Critically examine (assess) the presence and/or effectiveness of Systems of Care in the community in which the
student practices.
10. Identify the skills necessary to engage youth, families, and communities in Systems integration.
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METHODS USED: The course objectives will be accomplished through the use of readings, videos, lectures, case
material, discussion, group and individual exercises, and quizzes/exams.
ATTENDANCE AND PARTICIPATION POLICIES: It is understood that individuals learn at different paces and
respond differently to a variety of learning methods and experiences. Individual learning needs might be in variance
with the organization of the course and the student is invited to discuss this with the instructor. However:
1. Each student is expected to be responsible for his/her learning.
2. Each student is responsible for completing all reading and work assignments, as well as conscientious online
and class attendance and participation.
3. Regular attendance and participation will be considered in the final grade. Students missing more than 20% of
the course (in this case, three in-class sessions) may be asked to repeat the course. Students are required to
attend and be on time for class and stay for the duration of each class. Attendance will be taken at the beginning
of every class session and it is each student’s responsibility to sign the attendance sheet. Students should
contact the instructor at least 24 hours prior to class if they are unable to attend, will be late for class, or must
leave class early. If this is not possible due to an emergency situation, students should contact the instructor
as soon as possible after missing a class. Such “excused” absences should be kept to a minimum. If students
do not contact the instructor, this will be considered an “unexcused” absence. One point will be deducted from
the final grade for each unexcused absence. One-half point will be deducted from the final grade for each
unexcused late arrival.
4. Each student is expected to communicate to the instructor her/his individual learning needs, feeling free
to request conferences to discuss course material and/or assignments about which the student has some
questions. The instructor will request conferences with the student if there is concern about the student’s
comprehension of material, meeting of assignment standards, or a related issue.
5. Between classes, I will communicate with you via your student e-mail account and Blackboard. You are
responsible for checking both of these accounts on a regular basis (at least three times per week).
CLASSROOM CONDUCT: Social work is a professional degree and as such you are expected to conduct yourself
in a professional manner in social work courses. Professional behavior is an integral part of your attendance and
participation. Social work majors are held to the Professional Standards of the School of Social Work as outlined in
the BSW Student Handbook.
The classroom is a learning environment enhanced by the interactions of the students and instructor. It is a place
where ideas and knowledge are shared through various learning modalities including lecture, role plays, videos, and
discussion.
In order to maintain an environment conducive to this leaning process, a certain decorum and professionalism must
be agreed upon by both the students and the instructor. Examples include, but are not limited to the following:
1. Punctuality – It is important that classes begin and end on time. Faculty and students need to arrive to class
before it begins. Late arrivals are disruptive to the continuity of instruction.
2. Cell Phones – Cell phones must be turned off or put into vibrate mode (if you are on-call). Under no
circumstances are students allowed to text message or IM during the class.
3. Computer use – Computers can be used for note taking and Web searches associated with classroom
discussion. E-mailing and random web searches are not permitted and can be disruptive to the class process.
4. Cross talk – Everyone needs to be respectful of the person who is talking. Cross talk or talking over someone is
disrespectful to your fellow student and the instructor. If you have a question or need clarification, please ask the
instructor.
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5. Mutual respect – Everyone has an opinion and it’s important to respect each others’ opinions regardless of how
much we may disagree. The classroom is a place where pluralistic ideas need to be presented and discussed.
6. Food and drinks – If students bring in food or beverages you must thoroughly clean up after yourself. In addition,
please be mindful of others around you who may not have the opportunity to obtain food before they arrive to
class.
7. Posture – It is not appropriate to sleep in class or lie across the desks. This behavior indicates that you are not
prepared for class and need to make other arrangements.
EXPECTATIONS FOR THE INSTRUCTOR: You can expect the following from me:
1. I will support your learning to the best of my ability by creating relevant and interesting course sessions,
preparing fully for each session, providing written and oral feedback, facilitating and spurring on discussion,
and encouraging you to continually assess your own learning.
2. Equity
3. Prompt return of assignments and tests
4. Enthusiasm and passion for this course and for my interactions with you
5. I will share my professional and personal experiences as a social worker and my understanding of the
course material.
6. I will engage you as partners in the learning process and respect your expertise, experience, and opinions.
COURSE REQUIREMENTS: Through readings, class discussion, class presentations and the journaling experience,
students will develop competencies in Systems of Care delivery. Given that this course is designed to enhance
leadership and collaboration skills, face-to-face meetings will include seminar style discussions and student
presentations. The instructor will serve as a facilitator and encourage experiential and peer learning. Students are
expected to have access to a computer and software which supports Microsoft Office 2007, Adobe Acrobat Reader,
and streaming video playback.
This is a hybrid course, which requires students to be personally responsible for much of their own
knowledge gain through the use of on-line materials and participation in activities outside of the structured
classroom meetings. Students are expected to meet for class as the syllabus outlines as well as complete all
online and out-of-class activities each week.
Tech Requirements (you should own or have regular access to the following):
• a reliable computer, either a PC running Windows 2000 or later, or a Mac running OS X or later
• a sound card and speakers
• a computer printer
• a hi-speed modem (Cable or DSL strongly recommended to download audio and video without delays)
• a dependable Internet Service Provider (ISP)
• for PC users a recent version of Internet Explorer or Firefox
(free download at http://www.microsoft.com/downloads)
(free download at http://www.mozilla.com/en-US/products/firefox/)
• for Mac users a recent version of Safari or Firefox
(free download at http://www.apple.com/support/downloads/safari.html)
(free download at http://www.mozilla.com/en-US/products/firefox/)
• browser preferences set to enable Java and JavaScript and to accept cookies
• Adobe Flash Player (free download at http://www.adobe.com/downloads)
• Adobe Acrobat Reader (free download at http://www.adobe.com/downloads)
• QuickTime Player (free download at http://www.apple.com/quicktime/player/)
• RealPlayer 8 Basic Player (free download at http://www.real.com)
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Technical Assistance:
• The Information Technology department offers 24-hour assistance n Blackboard. You can find more
information at http://www.salemstate.edu/Blackboard/.
• 24-hour Support
o 888-301-5003
o Email: salemstatehelpdesk@perceptis.com
o Online Chat
o Ask the lab attendant in these I.T. Computer Labs (HB118, MH201, SB111, and CC129)
ASSESSMENT OF THE COURSE: Students are encouraged to provide oral/written feedback to instructor about
their assessment of the course during the semester. The instructor may periodically solicit oral/written feedback about
the course as well. All students will have the opportunity to evaluate the course via final course evaluations at the end
of the semester.
REQUIRED READING: Students are not expected to purchase a book for this course, but will be required to read
selected articles, book chapters, and online resources as indicated in the course outline.
ASSIGNMENTS AND GRADING SYSTEM: Achievement of course objectives will be assessed using the student
assignments listed below. Each assignment will be worth a percentage of the final grade.
Assignments
Percentage of Grade
Estimated Due Dates
Online Journals/Discussions
20%
Ongoing
Experiential Learning Options
15%
2/16 debate, 3/2 role play, 4/13 agency visit
Scavenger Hunt
Systems of Care Brief
Developing and Implementing a
Strengths-Based Assessment
(Local) System of Care Community
Assessment and Proposal
Total

10%
10%
20%

1/28
2/18
4/6

25%

4/27 (presentation/discussion)
5/6 (paper)

100%

Grade Computation: Students may earn up to 100 percent on each assignment listed above. To compute your final
grade, I will multiply the number of points you earn for each assignment by the percentage weight of that assignment.
I will then add the scores and compare your total points to the total points possible to determine your final grade. For
example:
Assignment

Online Journals/Discussions
Experiential Learning Options
Scavenger Hunt
Systems of Care Brief
Developing and Implementing a
Strengths-Based Assessment
(Local) System of Care Community Assessment and Proposal

Points Rec’d

Multiplied By

Weighted Score

Possible Weighted Score

90
86
90
80
90

0.20
0.15
0.10
0.10
0.20

18
12.9
9
8
18

20
15
10
10
20

88

0.25

22

25

=87.9
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Grading Scale:
A = 100-95; A- = 94-90; B+ = 89-87; B = 86-84; B- = 83-80
C+ = 79-77; C = 76-74; C - = 73-70; D = 69-60; F = 59 and below
I = Incomplete
GRADING: Grading in the course will be given on the basis of points to be earned on the semester’s work. Papers
and examinations will be graded on the following criteria: (a) accuracy of information, (b) use of readings and
sources, (c) ability to critically analyze materials and to use theory appropriately, (d) the ability to organize and
present materials clearly and coherently, (e) use of correct spelling and grammar, and (f) accurate use of current
APA manual formatting guidelines. Note: A helpful resource may be found at the following website: http://owl.english.
purdue.edu/owl/resource/560/01/. However, the final word on APA formatting is the sixth edition of the manual,
published in July, 2009. Additional information on grading criteria will be provided for each assignment.
Assignments are due on the dates designated and will be marked down 2 points for each day they are late (including
weekends) unless alternative arrangements have been made with the instructor at least 48 hours in advance of the
due date or the student provides evidence of extenuating circumstances. Make-up exams will be given only under
dire circumstances. The student must telephone the instructor or BSW program administrative assistant prior to the
exam and must produce a doctor’s note before a make-up exam will be scheduled.
ASSIGNMENTS:
Online Journals/Discussions
Students will complete online journal entries detailing their reflections about the course (e.g., regarding class
sessions, selected in-depth activities that are designed to extend their learning, or assigned readings).
Interdisciplinary Panel
A major emphasis in this course is for students to develop collaborative skills that foster positive interdisciplinary
interactions. Students will observe a small group of professionals from a variety of fields (e.g., social work, education,
criminal justice, healthcare) discuss an issue from their own perspectives. In addition to observation, students
will develop and pose questions to the panel. Learners will consequently develop unique insights about their
professional similarities and dissimilarities with other disciplines. In an interdisciplinary practice environment, these
understandings truly promote development of a “culture of collaboration.”
Parent Advocate Presentation
Students will engage in an in-class conversation with a parent advocate and/or community activist focusing on
families involved in the child welfare system. Students will prepare questions for the presenter (s) based on
information gathered from readings.
Experiential Learning Options
Students will be randomly selected to participate in ONE of three experiential learning tasks:
1. SOC Issue Debate. This debate will be between two opposing teams consisting of three students per team.
You and two other students will be on one side of a debate regarding a child welfare issue related to systems of
care. You will prepare for the debate by gathering pertinent information to support your argument and refute the
other team’s argument. Preparation will also require strategizing with your teammates to ensure best use of time,
resources, and information during the debate.
2. Mock Child and Family Team Meeting. You will participate in a mock child and family team meeting. You may
be assigned a role as a youth, a parent, a family member, a community support person, or a professional. Based
on your assigned role and the description of the case situation, you will prepare to respond and behave as you
believe your role allows. Your preparation will be based on information gathered in readings, class discussions,
and personal experiences. A guest professional will serve as the facilitator for the child and family team meeting.
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3. Visit Food Stamp/WIC Offices. On your own, walk, ride a bus, or secure transportation (other than your
personal vehicle) to the local WIC and food stamp offices. For this exercise, you will need to determine the
eligibility requirements for WIC and food stamps, fill out the necessary application forms, and visit the offices
in person. You are not expected or required to submit the application forms, but when you visit the offices, you
should find out how long you may have to wait (to see a case manager and to find out if you would receive
services) if you were to submit the forms. You will discuss with the larger class your experiences related to this
exercise.
Each student will prepare an individual report regarding his/her experience.
Scavenger Hunt
Students will respond to questions about child welfare and child maltreatment issues by locating this information in
the assigned readings.
Systems of Care Brief
Students will prepare an issue brief outlining Systems of Care and its relationship to social work, specifically child
welfare that is around three pages in length.
Developing and Implementing a Strengths-Based Assessment
Learning to conduct and use strength-based assessments is central to Systems of Care practice. These
assessments can promote partnerships with families and collaboration among members of child and family
teams. Examples of strengths-based assessment tools will be provided. Students will complete a strengths-based
assessment of a family and complete a brief report for class. The report will describe the process and outcomes of
the assessment, the perceived value of the assessment, and future plans for use of such an assessment.
Local System of Care Community Assessment and Proposal
Each student will be required to complete a community assessment of the System of Care for children and
adolescents in a local community. Worksheets will be provided to guide students’ assessments. The student will
then complete a report, which compares and contrasts the current service system (based on the SOC Community
Assessment) to the conceptual, philosophical, operational, structural, and procedural mechanisms suggestive of a
system of care model. In contrasting the real and ideal service models, students are to provide possible improvement
strategies that may assist in the development of a system of care within their assigned locality. Portions of this
assignment will be completed with a group.
SUCCESS IN THIS COURSE: In order to be successful in this course you must:
•
•
•
•
•
•
•
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Be responsible for your own learning.
Come to class and be on time.
Keep track of your own grade.
Follow all the guidelines described in the syllabus and on Blackboard.
Complete all the required readings the week they are being discussed in class.
Turn in all work on time and follow the appropriate writing guidelines.
Participate in class by contributing what you know or have experienced and by asking relevant and
appropriate questions.
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COURSE OUTLINE: The following outline is intended to serve as a guide for the progression of the course. The
instructor reserves the right to make changes to the course design and due dates based on students’ needs and to
ensure optimal use of time and resources.
Opening
Objectives:

Time Period:
Outline:
Opening
Questions:
Readings:
Discussion:

Activity:

Unit Resources:

“Start Here” Module
1. Students demonstrate that they have their logins and passwords, that they are entered
in the course and that they know how to connect to the course on Blackboard
2. Demonstrate ability to use the core tools of Blackboard
a. Discussion
b. Assignment
c. Navigation
d. Mail
3. Determine interest in the course
Prior to first class
Wednesday 1/19 (in-class), Friday 1/21
Introduction
Foundation: Child Welfare
Is this course for me? How do I get started?
Course overview in Start here folder; Class organization, structure and communication
guidelines in the Start-Here module
Welcome forum – Introductions: Explain what interests you about this course. What excites
you? What makes you a bit anxious? What do you expect to gain from participating in this
course? Please feel free to add additional information about yourself.
DUE FRIDAY 1/21, 5pm
Watch the video: “The Child Welfare Choice: The Colorado Realistic Job Preview Video”
http://www.thebutlerinstitute.org/projects_wrrrp.cfm (scroll down the page to access the
video)
Write a personal journal post describing your reaction to this video and your current
understanding of child welfare.
DUE MONDAY 1/24, 5pm
http://www.salemstate.edu/Blackboard/ for help with Blackboard
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Unit #1
Objectives:

Time Period:
Outline:
Opening
Questions:
Activity:
Readings:

Foundation: Child Maltreatment and Child Welfare
1. Outline the history of the provision of services for children and their families in the
United States. Understand the social context of abuse and neglect through an historical
overview of child maltreatment.
2. Demonstrate an understanding of how such social issues as poverty, violence, drug
abuse and homelessness impact children and their families. Understand the contributing
factors that lead to child maltreatment and its relationship to other social welfare
problems including poverty, substance abuse, and domestic violence.
3. Understand the complexities involved in defining abuse and neglect.
4. Acquire knowledge about the service delivery system designed to protect maltreated
children (CPS) and the process of reporting and investigation.
5. Learn about the Child and Family Services Reviews (CSFRs).
6. Identify key resources to learn more about child welfare and child maltreatment.
Monday 1/24, Wednesday 1/26 (in class), Friday 1/28
Monday 1/31, Wednesday 2/2 (in class), Friday 2/4
Introduction
Foundation: Child Welfare
Foundation: Child maltreatment and protection
How much do you already know about child maltreatment and child welfare? How do social
issues such as poverty impact child maltreatment?
Video: How to utilize the Child Welfare Information Gateway (4 min.)
http://www.childwelfare.gov/about/whatisvideo.cfm
How the Child Welfare System Works:
http://www.childwelfare.gov/pubs/factsheets/cpswork.pdf
What is Child Abuse and Neglect:
http://www.childwelfare.gov/pubs/factsheets/whatiscan.pdf
Child Abuse and Neglect Risk Factors:
http://www.childwelfare.gov/pubs/usermanuals/foundation/foundatione.cfm
A Child’s Journey through the CW system:
http://pewfostercare.org/docs/index.php?DocID=24

Activity:
Activity:
Discussion:
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Child and Family Services Reviews (CFSRs):
http://www.acf.hhs.gov/programs/cb/cwmonitoring/recruit/cfsrfactsheet.htm
Scavenger Hunt – students will respond to questions about child welfare and child
maltreatment issues by locating this information in the assigned readings.
DUE FRIDAY 1/28, 5pm
Case study exercise in class – January 26
Small-group discussions online regarding the case study
DUE FRIDAY 2/4, 5pm
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Readings:

Activity:
Unit Resources:

How to Construct a Concept Map (Prof. Hal White, Univ. of Delaware): http://www.udel.edu/
chem/white/teaching/ConceptMap.html
Portions of The Theory Underlying Concept Maps and How to Construct and Use Them:
Read the “Introduction” (pp. 1-3) and “Constructing Good Concept Maps” (pp. 11-14)
http://cmap.ihmc.us/Publications/ResearchPapers/TheoryUnderlyingConceptMaps.pdf
In-class: In small groups, create a concept map utilizing concepts related to child welfare
and child protective services.
Massachusetts Department of Children and Families (DCF) homepage: http://www.mass.gov
/?pageID=eohhs2agencylanding&L=4&L0=Home&L1=Government&L2=Departments+and+
Divisions&L3=Department+of+Children+and+Families&sid=Eeohhs2
Child Welfare Information Gateway (U.S. Government website): www.childwelfare.gov
State Statutes Search: http://www.childwelfare.gov/systemwide/laws_policies/state/
New and Revised CA&N User Manuals: http://www.childwelfare.gov/pubs/umnew.cfm
Child Welfare League of America: www.cwla.org
Recognizing and preventing child abuse and neglect: http://www.helpguide.org/mental/
child_abuse_physical_emotional_sexual_neglect.htm
Brown, J., & Calder, P. (1999). Concept-mapping the challenges faced by foster parents.
Children and Youth Services Review, 21 (6), 481-495. http://www.socialresearchmethods.
net/research/cmliterature/Brown,%201999,%20Concept-mapping%20the%20challenges%20
faced%20by%20foster%20parents.pdf
Novak, J. D., & A. J. Cañas, The Theory Underlying Concept Maps and How to Construct
and Use Them, Technical Report IHMC CmapTools 2006-01 Rev 01-2008, Florida Institute
for Human and Machine Cognition, 2008, available at: http://cmap.ihmc.us/Publications/
ResearchPapers/TheoryUnderlyingConceptMaps.pdf

Unit #2
Objectives:

Time Period:

Systems of Care
1. Define the Systems of Care approach.
2. Demonstrate an understanding of how the Systems of Care approach may be applied to
child welfare.
3. Understand the connection between the Systems of Care philosophies and the CFSRs
as well as the NASW Code of Ethics.
4. Understand how systems theory informs the Systems of Care approach.
5. Understand systems of care in Massachusetts for children’s behavioral health:
Children’s Behavioral Health Initiative.
Monday 2/7, Wednesday 2/9 (in class), Friday 2/11
Monday 2/14, Wednesday 2/16 (in class), Friday 2/18
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Outline:

Opening
Questions:
Readings:

An Overview of SOC
Defining SOC
SOC in CW
Connection between SOC philosophies and:
• MA CBHI principles
• Massachusetts DCF core values
• CFSR practice principles
• NASW Code of Ethics
• Systems Theory
What does “Systems of Care” mean?
Child Welfare Information Gateway. (February 2008). Systems of Care: Bulletin for
Professionals. http://www.childwelfare.gov/pubs/soc/soc.pdf
National Child Welfare Resource Center for Organizational Improvement. (Spring/Summer
2008). Systemic reform: using the system of care approach. http://muskie.usm.maine.edu/
helpkids/rcpdfs/cwmatters7.pdf
Stroul, B. (2002). Issue Brief—System of care: A framework for system reform in children’s
mental health. Washington, DC: Georgetown University Child Development Center, National
Technical Assistance Center for Children’s Mental Health.
http://www.chhs.ca.gov/initiatives/CAChildWelfareCouncil/Documents/SOCbrief.pdf
Stroul, B., Blau, G., & Friedman, R. (2010). Updating the system of care concept and
philosophy. Washington, DC: Georgetown University Center for Child and Human
Development, National Technical Assistance Center for Children’s Mental Health.

http://gucchdtacenter.georgetown.edu/resources/Call%20Docs/2010Calls/SOC_Brief2010.pdf

Children’s Bureau. (April 2009). A closer look: An overview of systems of care in child
welfare. http://www.childwelfare.gov/pubs/acloserlook/overview/overview.pdf
Pires, S. A. (2008). Building systems of care: Critical processes and structures. In B. A.
Stroul & G. M. Blau (Eds.), The System of Care handbook: Transforming mental health
services for children, youth, and families (pp. 97-126), Baltimore, MD: Brookes.
List of Massachusetts DCF Core Values: http://www.mass.gov/?pageID=eohhs2terminal&L=
4&L0=Home&L1=Government&L2=Departments+and+Divisions&L3=Department+of+Childr
en+and+Families&sid=Eeohhs2&b=terminalcontent&f=dss_g_welcome&csid=Eeohhs2
Children’s Behavioral Health Initiative: http://www.mass.gov/?pageID=eohhs2subtopic&L=4&
L0=Home&L1=Government&L2=Special+Commissions+and+Initiatives&L3=Children%27s+
Behavioral+Health+Initiative&sid=Eeohhs2
http://www.masspartnership.com/provider/index.aspx?lnkID=CBHI.ascx
Guide to Services Implemented due to the Rosie D. Litigation: http://www.clcm.org/cbhi.pdf
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Readings
continued:

Discussion:

Activity:

Activity:
Discussion:
Resources:

CBHI Services Overview:
http://www.masspartnership.com/provider/pdf/CBHIservicesOnePagerFinal.pdf
The Children’s Behavioral Health Initiative (CBHI) Helpful Information for Parents: http://
www.familycontinuity.org/downloads/CBHI_fact_sheet.pdf
Post a response to the following questions: What is your initial reaction to the Systems of
Care framework? What is the significance of the connection between the SOC philosophies,
the DCF core values, the CFSR principles, and the NASW Code of Ethics? Respond to at
least two other posts.
DUE FRIDAY 2/11, 5pm
You work in a public child welfare agency. Your agency director heard about Systems of
Care in a meeting she attended recently. She knows that you’re currently a social work
student and thinks you will be able to help her understand the SOC framework much better.
She asks you to write a brief outline of Systems of Care and its relationship to social work,
specifically child welfare. It’s also important to know that she’s really impressed when people
use a theoretical perspective to help explain something. Prepare an issue brief for your
agency director that is around three pages in length. Submit this via Blackboard.
DUE FRIDAY 2/18, 5pm
Systems of Care Issue Debate (2/16): Selected students will argue opposing sides of an
argument about a child welfare issue related to SOC. Students in “the gallery” should be
prepared to ask questions of those debating.
Post a reaction to your experience during the SOC issue debate. Respond to at least one
other post.
DUE FRIDAY 2/18, 5pm
Stroul, B. A., Blau, G. M., & Sondheimer, D. L. (2008). Systems of Care: A strategy to
transform children’s mental health care. In B. A. Stroul & G. M. Blau (Eds.), The System of
Care handbook: Transforming mental health services for children, youth, and families (pp.
3-23), Baltimore, MD: Brookes.
Review CSFRs: http://www.acf.hhs.gov/programs/cb/cwmonitoring/
NASW Code of Ethics: http://www.socialworkers.org/pubs/code/code.asp
Systems of Care Resource Library:
http://www.childwelfare.gov/management/reform/soc/library.cfm
Child Welfare Information Gateway – Systems of Care:
http://www.childwelfare.gov/management/reform/soc/
Rosie D. website: http://www.rosied.org/
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Unit #3
Objectives:

Time Period:
Outline:
Opening
Questions:
Readings:

Communication and Collaboration
1. Demonstrate skills related to interdisciplinary cooperation, coordination, and
collaboration using a Systems of Care approach.
2. Develop communication and conflict resolution skills to be an effective helper.
3. Understand the various perspectives that may influence a child and family team
meeting.
Monday 2/21 (holiday), Wednesday 2/23 (in class), Friday 2/25
Monday 2/28, Wednesday 3/2 (in class), Friday 3/4
Interagency Collaboration
Communication skills
Conflict resolution skills
What fosters interdisciplinary communication and collaboration?
National Child Welfare Resource Center for Organizational Improvement (NRCOI) Fact
Sheet Developing Community Partnerships in Child Welfare (PDF) http://muskie.usm.maine.
edu/helpkids/rcpdfs/CWPartners.pdf
Children’s Bureau. (September 2008). A closer look: Interagency Collaboration. http://www.
childwelfare.gov/pubs/acloserlook/interagency/interagency.pdf
Julie Collins and Anita Marshall (July 2006). Collaboration Between System of Care
Communities and the Child Welfare System: Creative Ideas for How to Make it Work (PDF)
http://www.tapartnership.org/docs/SOC_childWelfare_collaboration.pdf
Center for Mental Health Services. (October 2005). Eval brief: Systems of care. Interagency
collaboration among systems of care participants. (Vol. 7, Issue 1).

Activity:
Activity:
Discussion:
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DeChillo, N., Koren, P. E., & Mezera, M. (1996). Families and professionals in partnership. In
B. A. Stroul (Ed.), Children’s mental health: Creating systems of care in a changing society
(pp. 389-407), Baltimore, MD: Brookes.
Center for the Study of Social Policy, Center for Community Partnerships in Child Welfare
(March 2002) Bringing Families to the Table: A comparative guide to family meetings in child
welfare http://www.cssp.org/publications/child-welfare/child-welfare-misc/bringing-families-tothe-table-a-comparative-guide-to-family-meetings-in-child-welfare.pdf
Interdisciplinary panel invited to class on 2/23
Students will prepare questions for panel members based on readings
Child and family team meeting role play (3/2): Selected students will engage in a mock child
and family team meeting to be facilitated by a guest professional.
Post a description of your experience at the child and family team meeting. Discuss issues
of collaboration and communication that you noticed. Respond to at least two other students’
postings.
DUE FRIDAY 3/4, 5pm
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Unit #4

Partnering with Families

Objectives:

1. Examine theories related to systems and change as a basis for the understanding of
family dynamics.
2. Utilize reflection and self-analysis to enhance critical thinking, insight, and empathy
when working with families and children at risk.
3. Identify the skills necessary to engage youth, families, and communities in Systems
integration.

Time Period:

Monday 3/7, Wednesday 3/9 (in class), Friday 3/11
[March 14-18 Spring Break]
Monday 3/21, Wednesday 3/23 (in class), Friday 3/25

Outline:

Child, Youth, and Family Involvement
Family-centered approach / team-centered
approach
Parent partners programs (parent advocates and community activists)

Opening
Questions:

What role should families play in implementing the Systems of Care approach?

Readings:

Children’s Bureau (February 2008). A closer look: Family involvement in public child welfare
driven systems of care.
http://www.childwelfare.gov/pubs/acloserlook/familyinvolvement/familyinvolvement.pdf
Dokken, D., & Ahmann, E. (2006). The many roles of family members in “family-centered
care: Part I. Pediatric Nursing, 32 (6), 562-565.
Dokken, D., Simms, R., Cole, F. S., & Ahmann, E. (2007). The many roles of family members
in “family-centered care: Part II. Pediatric Nursing, 33 (1), 51-70.
National Resource Center for CBCAP. (July 2008) Friends Fact Sheet #17: The role of
parent mutual support. https://www.kcsl.org/%28S%28gkmnvi55jfb3gj55tn5eyr55%29%29/
PDFs/The_Role_of_Parent_Mutual_Support_FRIENDS_Factsheet.pdf
Osher, T. W., Penn, M., & Spencer, S. A. (2008). Partnerships with families for familydriven systems of care. In B. A. Stroul & G. M. Blau (Eds.), The System of Care handbook:
Transforming mental health services for children, youth, and families (pp. 249-273),
Baltimore, MD: Brookes.
Tannen, N. (1996). A family-designed system of care: Families First in Essex County, New
York. In B. A. Stroul (Ed.), Children’s mental health: Creating systems of care in a changing
society (pp. 375-388), Baltimore, MD: Brookes.

Activity:

Write a brief essay comparing the family-centered to the team-centered approach in child
welfare.
DUE FRIDAY 3/11, 5pm

Activity:

Parent advocate panel invited to class 3/23
Students will prepare questions for panel members based on readings

Discussion:

Submit an online post summarizing the discussion with the parent advocate. What key
issues did you learn that impact a social worker’s partnership with a family? Respond to at
least two other posts.
DUE FRIDAY 3/25, 5pm
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Resources:

Parent/Professional Advocacy League (Massachusetts):
http://ppal.net/default/Home/tabid/68/Default.aspx
National Coalition for Parent Advocacy: http://www.parentadvocacy.org/index.html
The many roles of family members in “family-centered care” (parts III through VI); in Pediatric
Nursing
New York Child Welfare Fund:
• Stories of Parent Advocates: http://www.nycwf.org/documents/
StoriesofParentAdvocates.pdf
•

Parent Advocate Video: http://www.nycwf.org/Parent%20Advocate%20Video.htm

•

“Take our poverty, not our children” A Summary of the Gathering of Grassroots Family
Advocacy Organizations: http://www.nycwf.org/ConferenceSummary.pdf

SOC Community Assessment:
Activity:

In-class discussion of SOC Community Assessment/Proposal assignment (3/9)

Activity:

Individually complete SOC Community Assessment Worksheets A, B, and C
DUE TUESDAY 3/22, 5pm

Resources

U.S. Census Bureau: http://www.census.gov/
Census Bureau American Fact Finder:
http://factfinder.census.gov/home/saff/main.html?_lang=en
Kids Count (Annie E. Casey Foundation):
http://www.aecf.org/MajorInitiatives/KIDSCOUNT.aspx
Kids Count Data Center:
http://datacenter.kidscount.org/
How to use the Kids Count Data Center:
http://datacenter.kidscount.org/DataBook/2010/Videos.aspx

Unit #5
Objectives:
Time Period:
Outline:
Opening
Questions:
208

Strengths and Empowerment
1. Acquire knowledge about strengths-based child and family assessment.
2. Differentiate between a needs (or risk) assessment and a strengths-based assessment.
3. Complete a strengths-based family assessment.
Monday 3/28, Wednesday 3/30 (in class), Friday 4/1
Monday 4/4, Wednesday 4/6 (in class), Friday 4/8
Individualized, Strengths-Based Care
Models of Strengths-Based Assessment
Empowerment
How does the Systems of Care approach support assessment of a family’s strengths?
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Readings:

Children’s Bureau. (March 2008). A closer look: An individualized, strengths-based approach
in public child welfare driven systems of care.
http://www.childwelfare.gov/pubs/acloserlook/strengthsbased/strengthsbased.pdf
Rudolph, S., & Epstein, M. H. (2000). Empowering children and families through strengthbased assessment. Reclaiming Children and Youth, 207-232 (PDF)
Cowger, C., & Snively, C. A. (2001). Assessing client strengths: Individual, family and
community empowerment. In D. Saleebey (Ed.) The strengths perspective in social work
practice. White Plains, NY: Longman.
Graybeal, C. (2001). Strengths-based social work assessment: Transforming the dominant
paradigm. Families in Society (82) 3, 233-242.

Discussion:

Activity:

Resources:

Rotto, K., McIntyre, J. S., & Serkin, C. (2008). Strengths-based, individualized services
in systems of care. In B. A. Stroul & G. M. Blau (Eds.), The System of Care handbook:
Transforming mental health services for children, youth, and families (pp. 401-435),
Baltimore, MD: Brookes.
Engage in an online conversation about needs/risks assessments versus strengths
assessments. Based on the readings, post your thoughts about the differences and
similarities between these assessments. How does the strengths-based assessment fit into
the Systems of Care framework? Respond to at least two other posts.
DUE FRIDAY 4/1, 5pm
Complete a strengths-based family assessment. You may interview a family you are working
with in your field placement or you may interview a family you know personally. Another
option would be to complete a strengths-based assessment of a family from a film or book
(confirm choice with instructor). Complete a brief report describing the process, the family’s
(likely) response, the perceived value of the assessment, and future plans for use of such an
assessment.
Example films:
“To Render a Life”
“What’s Eating Gilbert Grape”
“The Kids are All Right”
“Prodigal Sons”
DUE FRIDAY 4/8, 5pm
Strengths-based assessment models

SOC Community Assessment:
Activity:

Group members each choose an agency from Worksheet C (3/30). Contact the agency by
phone and complete Worksheet D. Also obtain information about one agency that contracts
with the agency and complete Worksheet D for this contract agency.
DUE FRIDAY 4/8, 5pm
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Unit #6
Objectives:
Time Period:
Outline:

Opening Questions:
Activity:

Readings:

Cultural Competence
1. Understand the importance of cultural competence.
2. Demonstrate how the provision of culturally competent care impacts clients and
families.
Monday 4/11, Wednesday 4/13 (in class), Friday 4/15
Monday 4/18 (holiday)
Cultural and Linguistic Competence
-Disproportionality and disparity
Policy related to Cultural Competence in Public Child Welfare
Challenges and Strategies in Achieving Cultural Competence in Child Welfare
Driven Systems of Care
How can professional cultural competence make a difference for families and children?
Selected students will complete the following activity: On your own, walk, ride a bus, or
secure transportation (other than your personal vehicle) to your local WIC and food stamp
offices.
In class on 4/13 present a summary of your experience getting to the social service
agencies. Include a discussion of your reaction and your thoughts about the experiences of
families who utilize these services.
Children’s Bureau. (March 2009). A closer look: Cultural competency.
http://www.childwelfare.gov/pubs/acloserlook/culturalcompetency/culturalcompetency.pdf
Dettlaff, A. J., & Rycraft, J. R. (2009). Culturally competent systems of care with Latino
children and families. Child Welfare, 88 (6), 109-126.
Briggs, H. E., Briggs, A. C., & Leary, J. D. (2005). Promoting culturally competent systems
of care through statewide family advocacy networks. Best Practices in Mental Health, 1 (2),
77-99.

Discussion:

Resources:

Davis, T. S. (2009). Diversity in social work: Examining theory in practice. Journal of Ethnic
& Cultural Diversity in Social Work, 18, 40-69.
Post a reaction essay to one of the assigned journal articles (Dettlaff and Rycraft, 2009;
Briggs, Briggs, and Leary, 2005; or Davis, 2009). Respond to at least one other post in your
discussion group.
DUE FRIDAY 4/15, 5pm
Johnson, L. M., Antle, B. F., & Barbee, A. P. (2009). Addressing disproportionality and
disparity in child welfare: Evaluation of an anti-racism training for community service
providers. Children and Youth Services Review, 31 (6), 688-696.
http://www.antiracistalliance.com/Article-ImpactURWinChildWelfare.pdf

Articles on Disproportionality: http://www.childwelfare.gov/systemwide/cultural/disporp/
related.cfm
SOC Community Assessment:
Activity:
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Complete Worksheet E for each community agency and contract agency contacted.
DUE FRIDAY 4/15, 5pm

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

Salem State University: SWK 342-01: Systems of Care for Child Welfare

Unit #7
Objectives:

Time Period:
Outline:

Opening Questions:
Readings:

Community-Based Practice and Accountability
1. Develop a comprehensive view of a community and the agencies available to children
and families.
2. Critically examine (assess) the presence and/or effectiveness of Systems of Care in
the community in which the student practices.
3. Describe the importance of evaluation for systems and practice improvement.
Wednesday 4/20 (in class), Friday 4/22
Monday 4/25, Wednesday 4/27 (in class), Friday 4/29
Monday 5/2
Community-Based Approaches
Innovative service delivery
Accountability (Research and Evaluation)
The Experience of CW Driven SOC Grant Communities
How effective is the Systems of Care approach in improving outcomes for children and
families?
Osher, T. W. (2001). Family participation in evaluating systems of care: Family, Research,
and Service System.... Journal of Emotional & Behavioral Disorders, 9 (1). (Word
document)
Bickman, L., Noser, K., & Summerfelt, W. T. (1999). Long-term effects of a system of care
on children and adolescents. The Journal of Behavioral Health and Services Research, 26
(2), 185-202. (PDF)
Sheehan, A., Manteuffel, B., Stormann, C., & King, T. (2008). Evaluation and continuous
quality improvement. In B. A. Stroul & G. M. Blau (Eds.), The System of Care handbook:
Transforming mental health services for children, youth, and families (pp. 329-358),
Baltimore, MD: Brookes.
Hernandez, M., Vergon, K. S., & Mayo, J. (2008). Monitoring fidelity to system of care
principles in service delivery. In B. A. Stroul & G. M. Blau (Eds.), The System of Care
handbook: Transforming mental health services for children, youth, and families (pp. 359379), Baltimore, MD: Brookes.

Friedman, R. M., & Israel, N. (2008). Research and evaluation implications: Using research
and evaluation to strengthen systems of care. In B. A. Stroul & G. M. Blau (Eds.), The
System of Care handbook: Transforming mental health services for children, youth, and
families (pp. 689-705), Baltimore, MD: Brookes.
SOC Community Assessment:
Activity:

Based on information gathered in Worksheets A – E, complete the Systems of Care
Assessment Questionnaire. This may be done as a group and we will work on this in class
on 4/20. DUE FRIDAY 4/22, 5pm
Develop and present a brief report detailing your group’s suggestions/plan for creating or
improving the Systems of Care in your community. DUE WEDNESDAY 4/27, in class

In the event of a University declared critical emergency, Salem State University reserves the right to alter this course plan.
Students should refer to www.salemstate.edu for further information and updates. The course attendance policy stays
in effect until there is a University declared critical emergency. In the event of an emergency, please refer the alternative
educational plans for this course that are located on Blackboard. Students should review the plans and gather all required
materials before an emergency is declared.
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WRITTEN WORK:
A) WRITING COUNTS: Sentence structure, grammar and spelling matter. Watch out for the following common
errors: run-on sentences, subjects and predicates that do not agree, misuse or overuse of commas, use of
contractions (e.g., don’t), incorrect choice of homonyms (e.g. there, their), and spelling errors and typos. Clarity
of the organization of the paper matters. Up to three points will be added to the final grades of papers
submitted with evidence of being reviewed by the writing center. The number of points will vary based on
the assignment, but students will be notified of this for each assignment.
B) ACCURACY OF QUOTATIONS AND CITATIONS COUNTS: It is preferable to paraphrase your explanation
and discussion of the theory that you are referring to, but paraphrases MUST use YOUR OWN WORDS. It is
NOT paraphrasing if most of the words are the same as in your source or the overall structure of your sentence/
paragraph is the same as your source. All quotations from the text or readings must be accurate (word for
word, comma for comma, or if changed using correct format) and enclosed in quotation marks. All quotations
must be followed by a citation (Author, year, page number – if direct quote), which must also be included in the
reference page. If you use a website, that website must be cited in full in the reference page. The social work
profession uses the APA format for scholarly writing. Students are responsible for being aware of and following
the guidelines as set forth in the sixth edition of the APA manual.
STUDENT RESPONSIBILITY & INCOMPLETES: Students are responsible for turning in work that meets the AllUniversity Writing Standards. Students are responsible for completing all course requirements and for keeping
up with all that goes on in the course, whether or not they are present. Incompletes will be given in the course only
under the following circumstances: 1) a substantial portion (usually at least 80%) of the course work has been
completed; 2) the student’s record in the course is such that a passing grade can still be earned; 3) the student has
made arrangements with the instructor prior to the time that final grades will be assigned; and 4) the instructor is
satisfied that circumstances beyond her/his control prevented the student from completing the required work. A grade
of Incomplete turns into F after a given period of time.
NOTICE OF NON-DISCRIMINATION: Salem State University is committed to providing equal access to educational
opportunities for all students regardless of race, color, religion, gender, sexual orientation, creed, national origin, age,
or disability in compliance with Federal and State laws and regulations. All benefits, privileges, and opportunities
offered by the University are available to all students and employees on a non-discriminatory basis in accordance
with Federal and State legislation. Affirmative action is taken by the University in its recruitment of students and
employees.
With regard to disabilities, the University complies with Section 504 of the Rehabilitation Act of 1973 and the
Americans with Disabilities Act in providing all reasonable academic accommodations, aids, and adjustments.
Any student with a disability that has been documented by the Salem State University Disability Services Office
should speak with the instructor immediately. An instructor is not allowed to provide accommodations, aids, and/or
adjustments without receiving proper documentation from the Disability Services Office. Students who have special
needs but do not have documentation from SSU Disability Services may wish to schedule an appointment with the
office, which is located in Meier Hall (Room 102). Students may also call (978) 542-6217 or TTY (978) 542-7146 or
send email to disability-services@salemstate.edu
ACADEMIC INTEGRITY: Salem State University assumes that all students come to the University with serious
educational intent and expects them to be mature, responsible individuals who will exhibit high standards of honesty
and personal conduct in their academic life. All forms of academic dishonesty will be considered serious offenses
against the University community. Students who engage in academic dishonesty will find themselves facing serious
penalties that can include: assignment of “F” as a course grade, report to Vice President of Academic Affairs,
suspension or expulsion from the University.
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Definitions of academic dishonesty include: submitting another author’s work as one’s own; copying another’s work
during an examination; purchasing papers; copying papers or portions of papers, reports, journal articles or portions
thereof; copying material from a website; copying laboratory or computer results; and in general presenting material
from another course or paper without proper acknowledgment, citations, and references.
STUDENT ABSENCES FOR RELIGIOUS BELIEFS: Chapter 151C of the General Laws of Massachusetts permits
any student in an educational institution, who because of his/her religious beliefs, is unable to attend classes or
to participate in any examination, study, or work on a particular day to be excused and to be provided with an
opportunity to make up such examination, study, or work requirement, provided, however, that such makeup
examination or work shall not create an unreasonable burden upon the College. No fees of any kind shall be charged
by the institution for making this opportunity available to the student. No adverse or prejudicial effects upon a student
shall result from following the provisions of this section. If you are denied this right, contact the Office of Equal
Opportunity and Human Rights, (978) 542-6106.
INCLEMENT WEATHER: Announcements of college closings, delayed openings, early closings, or class
cancellations will be available immediately at 978.542.6000 and at www.salemstate.edu. Notification will also
be made on the following radio/television stations. Please note: It will take time for these stations to air the
announcements. WRKO (AM 680), WBZ (AM 1030), WBOQ (FM 104.9), WHDH-TV (Channel 7), WCVB-TV
(Channel 5), WBZ-TV (Channel 4), WLVI-TV (Channel 56), and WFXT-TV (FOX25).”
BIBLIOGRAPHY:
Bickman, L., Noser, K., & Summerfelt, W. T. (1999). Long-term effects of a SOC on children and adolescents. The
Journal of Behavioral Health and Services Research, 26 (2), 185-202.
Conley, A. (2007). Differential response: A critical examination of a secondary prevention model. Children and Youth
Services Review, 29, 1454–1468.
Deborah Dokken & Elizabeth Ahmann. (December 2006). The many roles of family members in “family-centered
care” PEDIATRIC NURSING/November-December 2006/Vol. 32/No. 6
DeChillo, N., Koren, P. E., & Mezera, M. (1996). Families and professionals in partnership. In B. A. Stroul (Ed.),
Children’s mental health: Creating systems of care in a changing society (pp. 389-407), Baltimore, MD: Brookes.
Epstein, M. H. (1999). Development and validation of a scale to assess the emotional and behavioral strengths of
children and adolescents. Remedial and Special Education, 20 (5), 258-262.
Friedman, R. M., & Israel, N. (2008). Research and evaluation implications: Using research and evaluation to
strengthen systems of care. In B. A. Stroul & G. M. Blau (Eds.), The System of Care handbook: Transforming
mental health services for children, youth, and families (pp. 689-705), Center for the Study of Social Policy,
Center for Community Partnerships in Child Welfare (March 2002) Bringing Families to the Table: A comparative
guide to family meetings in child welfare
Hernandez, M., Vergon, K. S., & Mayo, J. (2008). Monitoring fidelity to system of care principles in service delivery.
In B. A. Stroul & G. M. Blau (Eds.), The System of Care handbook: Transforming mental health services for
children, youth, and families (pp. 359-379), Baltimore, MD: Brookes.
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Isaacs, M. R., Jackson, V. H., Hicks, R., & Wang E. K. S. (2008). Cultural and linguistic competence and eliminating
disparities. In B. A. Stroul & G. M. Blau (Eds.), The System of Care handbook: Transforming mental health
services for children, youth, and families (pp. 301-328), Baltimore, MD: Brookes.
Osher, T. W. (2001). Family Participation in Evaluating Systems of Care: Family, Research, and Service System...
Journal of Emotional & Behavioral Disorders, 9 (1), pp?
Koroloff, N. M., Friesen, B. J., Reilly, L., & Rinkin, J. (1996). The role of family members in systems of care. In B. A.
Stroul (Ed.), Children’s mental health: Creating systems of care in a changing society (pp. 409-426), Baltimore,
MD: Brookes.
Rudolph, S., & Epstein, M. H. (2000). Empowering children and families through strength-based assessment.
Reclaiming Children and Youth, 207-232
McCarthy, J., Rider, F., Fawcett, C. M., & Parks, S. (2008). Services for youth in the child welfare system and their
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UNIVERSITY OF MARYLAND
SCHOOL OF SOCIAL WORK
SOWK 777: RESEARCH IN CHILD WELFARE
Fall 2011
Instructor: Elizabeth J. Greeno, PhD, LCSW-C
Office: 550 W. Baltimore Street, Room 510
Office Phone: 410.706.4259
Email: egreeno@ssw.umaryland.edu
Office Hours: Thursdays 4-6 pm or by appointment
Class Time: Thursdays 6-9 pm
Classroom: TBD
COURSE DESCRIPTION: The purpose of this advanced research course is to provide the student with an
opportunity to explore critical research questions, methods, and results that are related to the child welfare service
delivery system. Under federal requirements to report on outcomes of child welfare programs, social workers face
a persistent challenge to improve the scientific knowledge that guides practice and policy in this field. This course
focuses on the evaluation of interventions in child welfare, by measuring outcomes of child welfare programs. A goal
of this course is to draw the logic between research findings and the development and evaluation of child welfare
programs, practice, and policy. As such, the course is intended for students who are interested in discovering ways
to use research to answer critical child welfare questions and to integrate empirical findings in their practice. This
course fulfills the advance research requirement for the families and children specialization. Prerequisite: SOWK
670. In addition, it is expected that students who enroll in this class do so because of a sincere interest in evaluating
the impact of child welfare services and to develop competent child welfare practice skills. In order to be successful
in this course, students should have practice experience in child welfare and/or either past or current enrollment in
SOWK 715 or SWCL 727.
NOTE: This SOWK 777 course does not teach child welfare practice and policy. It teaches the evaluation of
outcomes of public child welfare programs therefore students must have prior knowledge about public child
welfare policies, programs, and services.
COURSE OBJECTIVES:
Knowledge
1. Students will develop an understanding of how to use a logic model to describe the purposes of public child
welfare programs, the outputs of the programs, and the outcomes the program achieves.
2. Students will identify and define key child welfare outcomes established through consensus and federal policy.
3. Students will develop approaches for measuring levels of achievement of outcomes of child welfare programs
and related services.
4. Students will demonstrate an understanding about how to critically review scholarly papers, employing the
process of evidence based practice when appropriate.
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5. Students will demonstrate an understanding about how to select evidence-based and/or promising programs/
practices to target key child welfare program outcomes. In addition, students will gain knowledge about how to
integrate their social work practice experience with research evidence about social work practice in child welfare
programs.
6. Students will improve their understanding about how to use existing data to answer research questions about
child welfare programs and practice.
7. Students will build their understanding of the use of technology to identify and measure child welfare outcomes
and to present their findings to others.
Attitudes
1. Students will demonstrate a commitment to using research to strengthen their social work practice in public child
welfare agencies.
2. Students will demonstrate increased awareness of how family structure, race, ethnicity, gender, sexual
orientation, and social class status impact families served by the child welfare system and how to examine these
effects with social work research.
3. Students will demonstrate an awareness and sensitivity to evidence based practice and how research and
quality assurance may be used to inform social work practice and policy decisions in child welfare.
Skills
1. Students will demonstrate a proficiency to define child welfare related problems and programs and design and
implement academic and professional search mechanisms to conduct a professional literature review using
professional databases and the Internet.
2. Students will develop skills in developing logic models to guide their examination of the purposes of child welfare
related programs, to describe the services and quality of services of child welfare programs, and to make the
connection about how these services eventually lead to child welfare program outcomes.
3. Students will develop skills in analyzing existing data to answer critical child welfare research questions.
4. Students will demonstrate the ability to apply an outcomes measurement framework to a public child welfare
related program, (e.g., family preservation, child protective services, foster care services, kinship care services,
adoption services, independent living services).
5. Students will demonstrate a beginning ability to apply the steps of the process of evidence-based practice.
6. Students will demonstrate the ability to professionally and succinctly present their ideas about outcome
measurement to others.
TEACHING METHODS: This course includes a variety of teaching methods: class lectures and discussions, problem
based learning, individual and group learning activities, hands-on computer exercises, web-based discussions
between class participants, analysis of existing data, and individual student poster presentations. The course
is designed to maximize self-directed learning by applying course concepts in individually focused study about
particular public child welfare programs and issues. Content will be presented each week and students will have
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opportunities to interact with course materials through completing required reading, asking questions during class,
and participating in in-class learning activities designed to apply course concepts to individual or small-group tasks.
The in-class course is supported through the Blackboard Course Management system. Online discussions are
available for asking questions and suggesting additional resources or opportunities to apply course concepts in realworld child welfare practice. Handouts or PowerPoints from each weekly session are posted on Blackboard at least
three days prior to class and all graded assignments are submitted through this system. PowerPoints posted by the
instructor are not to be modified.
COURSE MATERIALS:
Required Texts: There is no required text for this course.
Recommended Text:
American Psychological Association (APA). (2009). Publication manual of the American Psychological
Association (6th Edition). Washington, DC: Author. [APA style is required for all assignments.]
Other Supplies: In lieu of a required text, students are encouraged to budget expenses towards course supplies
that may include: purchasing on-line articles pertinent to project topics, expenses related to printing and copying,
and poster materials. Most students should expect to spend about $40 for course supplies; however, students
that plan ahead and maximize freely available resources are likely to incur fewer costs.
COURSE EXPECTATIONS: This is an advanced graduate course and the capstone class for the research sequence
in the MSW program. As such, it requires a skill set that differs somewhat from MSW practice classes. Sometimes
students who have been quite adept at other MSW courses struggle in this class. To be successful in this course,
students must allocate sufficient time to attend class, complete all required readings and plan ahead several weeks
in tackling course assignments. Students are expected to complete the assigned readings prior to class and be
prepared to actively engage in critical thinking and sharing of their ideas.
TECHNOLOGY POLICY: Class is a time for immersion in the course content, class activities, and interaction with
your classmates and the instructor. Use of any electronic device during class time should be restricted to educational
purposes related to the class itself. Laptops may be used for note taking during class time with instructor permission.
The instructor reserves the right to request all notes being typed on laptop in class to be sent at the end of class to
the instructor. And, the instructor reserves the right to check laptop usage (during class). Students should not use
their devices to make calls, text message, search the Internet, read email, or conduct other personal business not
related to the class. Cell phones should be turned off or set on vibrate during class time. Personal calls or messages
should not be initiated during class time and should be responded to only in the case of an emergency. Students
are asked to inform the instructor if they anticipate the need to respond to an emergency call during class and
should leave the classroom to take care of personal business. Consequences to these behaviors include but are not
limited to: Asking students to turn off equipment or move to another location, asking students to leave the class, and
reducing classroom assignment grades or lowering of the final grade. For each occasion the instructor finds a
student using any type of technology inappropriate for class (i.e., texting, AIM, facebook) two (2) points will
be deducted from the final paper. In addition, any student who engages in this type of behavior will not be
eligible for extra credit.
Class Attendance and Participation: The instructor expects students to: attend each class on time; complete
all assignments in a timely manner; come to class prepared, having read all assignments; participate in class
discussions; seek any necessary clarification regarding course expectations from the instructor; and provide the
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instructor with feedback about the effectiveness of the course. Attendance at each class session is required.
Attendance will be tracked by the instructor.
Classroom Etiquette: Students are asked to refrain from knitting, needlework, personal grooming, laptop use (other
than note-taking), text messaging, participating in any social networking activities, or other distracting personal
behaviors during class. Cell phones should remain off or on vibrate only. Students are asked to arrive at class on
time, as latecomers are a distraction. If you arrive late to class, please check with other students about missed
announcements and course material.
While adult learners have many demands on their time, students are expected to allocate uninterrupted time to
attending and participating in each class session. A break halfway through the session will be offered each week.
At all other times, sending or receiving telephone calls, text messages or emails is not allowed. If there is an
exceptional situation where you need to be on-call during the class session, please let the instructor know at the
start of that session. If you do need to send or receive a message during the class, please step out of the classroom
discretely to minimize interruption to other students. Students who do not comply with this courtesy will be asked to
leave the class and will be considered absent for the week. See the Technology Policy Section for a description of
consequences for the violation of technology usage during class.
Writing Style Requirements: Clarity in written expression and the ability to communicate ideas are key skills for
social work practice. In this course, the APA publication style manual should be followed for all written assignments.
Students will use the 6th APA edition. The APA manual is available at the campus bookstore and in the library. Avoid
colloquial expressions, proof-read all documents and employ correct grammar and standard English. All written
assignments must be completed using a word processing program. Students are encouraged to utilize available
writing instruction at the SSW as well as through the UMB Writing Center.
Computer Proficiency: Students must possess basic computer skills in order to completely achieve course
objectives and must have access to: (1) Microsoft Word; (2) PowerPoint or PowerPoint Viewer files; (3) the Internet,
and (4) download Acrobat Adobe reader files to facilitate the learning process. If you need extra assistance to
strengthen your basic computer skills, contact the Computer Lab at 410- 706-5112 to find out how to enroll in a
computer skills class available on campus. If you are unfamiliar with the use of computers, it is NOT recommended
that you attempt to learn while enrolled in this course. This course depends on the use of technology for teaching and
learning. If you are not a proficient computer user, you may have difficulty achieving course objectives.
Responsible Computing: Students are expected to exercise responsible computing including protecting others from
computer viruses.
Honor system: Students are expected to demonstrate the values and ethics of social work professionals throughout
the course. Of special concern are issues related to plagiarism, whether by using work as one’s own and/or without
citation regardless if taken from the WEB, printed materials, or work produced by others. Re-using your work or
work of another student is allowed only with permission of the instructor. If students follow APA guidelines, they will
understand how to appropriately cite other work. If a student is suspected of engaging in plagiarism, this conduct will
be considered academic dishonesty and the student may earn a failing grade for the assignment and/or course and
will be referred to Student Review per the Student Handbook.
ACADEMIC INTEGRITY: Academic integrity is a central value of the School of Social Work. Therefore, all
academic dishonesty will be treated seriously, as described in the MSW Student Handbook.
Students are expected to be informed of and abide by the University of Maryland Honor System. Academic honesty
in the composition of the assigned papers is expected.
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ADA DISCLOSURE AND ACCOMDATION REQUESTS: If you would like to request classroom accommodations for
a disability, please immediately contact the UMB Office of Student Services, at 410-706-7117, or the School of Social
Work’s Office of Student Affairs at 410-706-5100, for additional information. Both offices have staff who will explain
the ADA process and the required documentation. It is important that you follow through with this process if you
believe you are eligible for accommodations; accommodations may not be made retroactively.
For detailed information pertaining to ADA Affairs (policies and procedures), students can access the Student
Handbook on the SSW web-site and access the Appendices Link and then click onto the documents titled Policy &
Procedures for Students with Disabilities and UMB Guidelines for Documenting a Disability.
Instructor Availability: I am available and enjoy meeting with students outside of the classroom. Students are
encouraged to meet with me during office hours or at other arranged times to 1) ask questions about the course
material or assignments, 2) review graded work, 3) obtain suggestions for additional reading, and 4) discuss other
topics related to the course. Outside of class, the best way to contact me is via email. To improve efficiency, email
should state clearly the question you need answered and/or if a meeting time is requested, please suggest some
times you are available. During the work week, I will generally respond to email within a few hours. On weekends,
responses may take more than 24 hours. Please plan accordingly.
Inclement Weather/ Campus Emergency: All students are encouraged to subscribe to UMBAlerts to stay up to the
minute regarding any campus closures due to inclement weather or other issues. If class is cancelled unexpectedly,
this announcement will be posted on Blackboard and sent out via e-mail. If there have been no cancellations reported
through UMB alerts or posted on the course Blackboard site, assume that class will take place as scheduled.
COURSE REQUIREMENTS: Graded course requirements consist of: an intervention paper, a permanency
assignment, a child well-being assignment, a poster presentation, and small group activities.
Graded course requirements, due dates, and their contribution to the final grade are summarized below. Additional
information about course assignments and grading criteria are presented in the Assignment & Grading Criteria
Supplement document. Both the syllabus and assignment document are also available on Blackboard.
Schedule of Assignments:
Assignment
Intervention Paper
Permanency Research Paper
Child Well-Being Measurement Paper
Poster Presentation
Small Group Activity Participation

Due Date
10.13.11
11.17.11
12.8.11
12.8.11
Throughout Semester
Total

Points Worth
30
30
20
10
10
100

Assignment Overview:
Assignment 1: Identifying Interventions and Evaluating Evidence (30% of grade)
Guidelines: Select an intervention with some evidence of promoting safety, permanency, or well-being for children
or youth involved in the child welfare system (we will discuss in class how to locate possible interventions/programs
that would best fit this assignment). Describe the program, who it serves (target population), and the underlying
assumptions that promote its effectiveness. Evaluate the research evidence for the effectiveness of this intervention
for a child welfare population. Develop a Logic Model that communicates what the program involves and which child
welfare outcomes would be impacted.
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Assignment 2: Permanency Review: Using data to make decisions (30% of grade)
Guidelines: Find and review a study that examines a research question related to permanency in the child welfare
system. This question should be examined using administrative data (where possible). Present findings in narrative
and table or chart. Discuss findings and limitations.
Assignment 3: Selecting and evaluating measures (20% of grade)
Guidelines: Identify a standardized measure that is currently being used or could be used to measure a dimension
of safety or well-being. Note that you must be able to have access to the measure and how it is scored. Describe the
measure, with whom it should be used, how it is administered and scored. Critique the measure for its validity (does
it really measure what it purports to measure?), reliability (would two different people at two different time points draw
the same conclusions?), utility, and applicability to the child welfare system.
Assignment 4: Poster Presentation (10% of course grade)
Guidelines: Students can choose to assemble a presentation for either Assignment 1 (Introducing an intervention
and its evidence) or Assignment 2 (Permanency findings). The presentation will be organized using a poster format
(described in class). Students will be required both to assemble the poster and participate in a poster session during
class 15. At the poster session, students will need to articulate their key findings to poster session attendees, --this
may include other MSW students, staff, and faculty.
Small Group Activity Participation: Throughout the semester (10% of course grade)
Throughout the semester we will break into groups and work on group assignments pertinent to the lecture topic.
Group assignments are meant to enhance critical thinking for the application research in child welfare practice. There
are three graded group exercises that are not announced before class. If you miss a class the professor will email
you the assignment; the assignment will be emailed the day of class. The assignment may be turned in for half credit.
You have one week from the date of the emailed assignment to turn in the makeup work for half credit. Two graded
group assignments are worth 3 points each with one group assignment worth 4 points (for a total of 10 points for this
section of the grading rubric).
GRADING: Grades will be constructed as follows:
Grade
A+
97-100 points
A
93-96.9 points
A90-92.9 points
B+
87-89.9 points
B
83-86.9 points
B80-82.9 points
C+
77-79.9 points
C
73-76.9 points
C70-72.9 points
D+
67-69.9 points
D
63-66.9 points
D60-62.9 points
F
59 points and below
For final grades, any grade below C- is registered as “F”.
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The following point equivalency is in effect:
A+= 4.33, A= 4.0, A-= 3.67, B+= 3.33, B= 3.0, B-=2.67, C+= 2.33, C= 2.0, C-= 1.67 (F= failure/need to repeat
class)
For the first two assignments, any student who earns a B- (80%) or below on one of these assignments may
revise and resubmit the assignment within one week after it is returned by the instructor. The grade on the second
submission paper will be averaged with the first grade. Because the last assignment is submitted at the end of the
semester, the deadline for submission of final grades will not permit revising and resubmitting the final assignment.
The nature of the
poster session also does not accommodate revisions.
Late Graded Assignments: For all graded assignments, 3 percentage points will be taken off it the assignment
is not handed in by 9pm the day it is due. Five percentage points will be deducted for every 24 hours that an
assignment is late. No assignment will be accepted if it is submitted more than 7 days late. Posters must be complete
at the START of the poster session. No late posters will be accepted from any student. Because of final grade due
dates, no extensions or resubmissions will be accepted for the final paper.
E-Mail Requirements: All students are required to use their official University of Maryland, Baltimore e-mail account.
This is your UmNet account. You may use this account by following procedures established on the UMB campus or
you may forward your email from this account to another account that you prefer. The instructor will only respond to
messages sent from the UmNet account. These procedures are in place for security and confidentiality purposes.
COURSE SCHEDULE & READINGS:
WEEK 1: NO CLASS DUE TO GRAND PRIX (WEEK 1 WILL BE PRESENTED IN WEEK 2)
WEEK 2: INTRODUCTION TO THE COURSE AND THE USE OF BLACKBOARD
CONCEPTS:
• Course expectations and requirements
• Review Syllabus and Assignment Supplement
• Use of the Blackboard Course Management system
AND
CHILD WELFARE POLICY AND SERVICE OVERVIEW
CONCEPTS:
• What makes a competent child welfare worker?
Overview of the following:
• Child welfare related Federal laws and policies
• Federal Child and Family Services Review Process
• Maryland Laws and Policies
• Maryland Child and Family Services Review
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Required Reading:
Garfat, T. (2008). Wonderings about being a competent practitioner. Relational Child & Youth Care Practice, 21
(3), 72-75.
Overview of the following readings:
Child and Family Service Reviews. Onsite Review Instrument and Instructions. [Available in the Week 2
Required Reading tab].
Child Welfare Accountability Act of 2006. Unofficial copy of House Bill 799. [Available in the Week 2 Required
Reading tab].
Department of Human Resources (2009). Maryland CFSR Statewide Assessment 2009. [Available in the Week 2
Required Reading tab].
Department of Human Resources (2004). Putting children first, Program Improvement Plan, Child and Family
Services Review. Baltimore, MD: Author. [Available in the Week 2 Required Reading tab].
U.S. DHHS, Administration for Children and Families, Children’s Bureau (2004). Summary of the results of the
2001-2004 Child and Family Services Reviews. Washington, DC: Author. Retrieved August 2, 2010 from the
Children’s Bureau web site at http://www.acf.hhs.gov/programs/cb/cwmonitoring/results/index.htm
RECOMMENDED REVIEW of FEDERAL LAWS/POLICIES: As identified on page 1 of the syllabus, students are
expected to have an understanding of child welfare related policies, programs, and services prior to enrollment in
this course. As part of this understanding, students must understand federal requirements for measuring outcomes
of child welfare services as specified in these federal laws/policies. It is strongly recommended that all of these laws/
policies be reviewed early in the semester.
•
•
•
•

•
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Adoption and Safe Families Act of 1997. (Public Law105-89). Enacted January 7, 1997. Retrieved August 2,
2010 from http://www.childwelfare.gov/systemwide/laws_policies/federal/index.cfm.
Child Welfare Final Rule (Executive Summary). Retrieved August 2, 2010
from http://www.acf.hhs.gov/programs/cb/cwmonitoring/legislation/index.htm
Corrected Federal Register Announcement (Data indicators for the second round of CFSRs). Retrieved
August 2, 2010 from http://www.acf.hhs.gov/programs/cb/cwmonitoring/legislation/index.htm
Department of Health and Human Services, ACF. (August 2, 2010). Title IV-E Foster Care Eligibility Reviews
and Child and Family Services State Plan Reviews, Final Rule. Federal Register, 65 (16), 4020-4093).
Retrieved August 18, 2007 from
http://www.acf.hhs.gov/programs/cb/laws_policies/cblaws/fed_reg/fr012500.htm
Foster Care Independence Act of 1999. H.R. 3443 enacted January 6, 1999. Retrieved August 2, 2010 from
http://frewebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=106_cong_bills&docid=f:h3443enr.pdf or
http://www.cwla.org/advocacy/indlivhr3443.htm.
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WEEK 3: EVIDENCE BASED PRACTICE – THE PROCESS OF SEARCHING FOR EVIDENCE
WHAT IS AN INTERVENTION?
CONCEPTS:
• Evidence Based Practice vs. Evidence supported interventions
• Practice Guidelines
• Standards of evidence- review of Research Design principles
• Systematic Reviews
• Locating information about evidence supported interventions
• Intervention development
• Findings-Core child welfare outcomes
• Review of research methods terminology
• Critical thinking as a research consumer
Required Readings:
Courtney, M. (2000). What outcomes are relevant for intervention? In H. Dubowitz and D. DePanfilis (Eds).
Handbook on child protection practice (pp. 371-376). Thousand Oaks, CA: Sage.
Foster Family-Based Treatment Association (2008). FFTA Evidence Based Practice Resource Guide.
Hackensack, NJ: Author. (Overview of but also concentrate on, pp. 16-24).
Gibbs, L., & Gibbs, B. M. (2007). Evidence-based practice as if your life depended on it.
Littell, J. (2008). Evidence-based or biased? The quality of published reviews of evidence-based practices.
Children & Youth Services Review, 30 (11), 1299-1317.
Price, J., Chamberlain, P., Landsverk, J., Reid, J., Leve, L., & Laurent, H. (2008). Effects of a foster parent
training intervention on placement changes of children in foster care. Child Maltreatment, 13 (1), 64-75.
Recommended Reading:
Littell, J. H. (2005). Lessons from a systematic review of effects of multisystemic therapy. Children and Youth
Services Review, 27 (4), 445-463.
Resources for Class Learning:
The websites below can serve as guides for identifying interventions for Paper 1: California Evidence Based
Clearinghouse for Child Welfare, http://www.cebc4cw.org/
Campbell Collaboration - The international Campbell Collaboration (C2) is a non-profit organization that aims
to help people make well-informed decisions about the effects of interventions in the social, behavioral and
educational arenas. http://www.campbellcollaboration.org/
University of Maryland, School of Social Work Evidence Based Practice Blog. You can access this from the SSW
web page at http://www.ssw.umaryland.edu
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WEEK 4: CHILD WELFARE OUTCOMES & ASSESSING EMPIRICAL EVIDENCE
CONCEPTS:
• Assessing Empirical Evidence
• Synthesizing Empirical Articles
• Writing the Prevalence/Significance Section for Paper #1
• Overview of child welfare outcomes
Required Readings: AT LEAST ONE OF THE FOLLOWING EMPIRICAL ARTICLES (TBD):
Barth, R. P., Wildfire, J., Green, R. L. (2006). Placement into foster care and the interplay of urbanicity, child
behavior problems, and poverty. American Journal of Orthopsychiatry, 76, 358-366.
DePanfilis, D., & Zuravin, S. J. (2002). The effect of services on the recurrence of child maltreatment. Child
Abuse & Neglect, 26, 187-205.
Dickinson, N. S., & Perry, R. E. (2002). Factors influencing the retention of specially educated public child
welfare workers. Journal of Health & Social Policy, 15, 89-103.
Ryan, J. P., Garnier, P., Zyphur, M., & Zhai, F. (2006). Investigating the effects of caseworker characteristics in
child welfare. Children and Youth Services Review, 28, 993-1006.
WEEK 5: LOGIC MODELS & PROGRAM EVALUATION
CONCEPTS:
• Designing a logic model
• Defining inputs, outputs, and outcomes
• Measuring outcomes- SMART
• Program evaluation
Required Readings:
W.K. Kellogg Foundation (1998). W.K. Kellogg Foundation evaluation handbook. Battle Creek, Michigan: author.
(Read pages 35-43 on logic models). Retrieved January 21, 2005 from the W.K. Kellogg Foundation web site:
http://www.wkkf.org/Pubs/Tools/Evaluation/Pub770.pdf
W.K. Kellogg Foundation (2001). W.K. Kellogg Foundation logic model guide. Battle Creek, MI: author. Retrieved
January 21, 2005 from the W.K. Kellogg Foundation web site: http://www.wkkf.org/Pubs/Tools/Evaluation/
Pub3669.pdf
WEEK 6: OVERVIEW OF INTERVENTIONS AND PAPER ASSIGNMENT; SPECIAL TOPIC DISCUSSION
Required Reading: NONE
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WEEK 7: DISPARITIES & DISPROPORTIONALITY IN CHILD WELFARE; INTERVENTION PAPER DUE
Required Readings:
Hines, A. M., Lemon, K., Wyatt, P., & Merdinger, J. (2004). Factors related to the disproportionate
involvement of children of color in the child welfare system: A review and emerging themes. Children and Youth
Services Review, 26, 507-527.
Lu, Y. E., Landsverk, J., Ellis-Macleod, E., Newton, R., Ganger, W., & Johnson, I. (2004). Race, ethnicity, and
case outcomes in child protective services. Children and Youth Services Review, 26, 447-461.
Smith, C. J., & Devore, W. (2004). African American children in the child welfare and kinship system: From
exclusion to over inclusion. Children and Youth Services Review, 26, 427-446.
WEEK 8: PERMANENCY, LAB
CONCEPTS:
• Evidence-based decision-making
• Matching youth to interventions
• Clinical judgment
Required Readings:
Wulczyn, F. (2007). Monitoring child welfare programs: Performance Improvement in a CQI Context. Chicago:
Chapin Hall Center for Children at the University of Chicago.
Wulczyn, F., Chen, L., & Hislop, K.B. (2007). Foster care dynamics 2000–2005: A report from the Multistate
Foster Care Data Archive. Chicago: Chapin Hall Center for Children at the University of Chicago.
Shaw, T. (2008). Chapin Hall User Manual. Baltimore: Ruth H. Young Center for Families and Children at the
University of Maryland School of Social Work.
WEEK 9: PERMANENCY LAB AND ADMINISTRATIVE DATA
CONCEPTS:
• Definitions
• Measures of permanency
• Numeric counts
• Secondary data analysis
Required Readings: Same as WEEK 7
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WEEK 10: PERMANENCY LAB; MAKING SENSE OF RESULTS
CONCEPTS:
• Identifying administrative data sources & limits
• Communicating data results
• Interpreting Findings
Required Readings:
Drake, B., & Jonson-Reid, M. (1999). Some thoughts on the increasing use of administrative data in child
maltreatment research. Child Maltreatment, 4, 308-315.
WEEK 11: RESEARCH TO PRACTICE; WELL-BEING DEFINITIONS AND MEASUREMENT
CONCEPTS:
• Demographic issues in child welfare
• Research work products: policy briefs, final reports, presentations
• Research posters
• Communicating findings to different audiences
• Defining well-being
• Review of measurement, reliability and validity
• Assessing dimensions of child well-being
Required Readings:
Foster Family-Based Treatment Association (2008). FFTA Evidence Based Practice Resource Guide.
Hackensack, NJ: Author. (Overview of but also concentrate on, pp. 10-15). [Blackboard WEEK 3 Tab].
Smith, M. K., & Brun, C. F. (2006). An analysis of selected measures of child well-being for use at school and
community-based Family Resource Centers. Child Welfare, 85, 985-1010.
WEEK 12: LAB; CRITICAL ANALYSIS OF WELL-BEING MEASUREMENT; PERMANENCY PAPER DUE
CONCEPTS:
• Child welfare system’s role in well-being
• Challenges to measuring well-being
• Critiquing standardized measures of well-being
Required Readings:
Monette, D., Sullivan, T., & DeJong, C. (2011). The process of measurement. In Applied social research: A tool
for the human services (8th Edition) (pp.103-133). Belmont, CA: Brooks/Cole.
WEEK 13: THANKSGIVING BREAK-NO CLASS & NO ASSIGNMENTS

226

National Child Welfare Workforce Institute
www.ncwwi.org

A Service of the Children’s Bureau, a member of the T/TA Network
© September, 2012

University of Maryland: SOWK 777: Research in Child Welfare

WEEK 14: WELL-BEING OF SPECIAL POPULATIONS
Review of course & integration with your practice
Required Readings : None
WEEK 15: POSTER SESSION, WELL-BEING PAPER DUE
CONCEPTS:
• Presenting findings professionally—Posters Due 5pm
Required Readings: None
REQUIRED RESOURCE PROGRAMS:
Microsoft WORD and POWER POINT required. To succeed in this course, students will need to have access to
Microsoft WORD, PowerPoint, and Excel. A complete version of Microsoft Office 2000 is available to students at
the UMB, HSHSL. You may also obtain the viewers for Microsoft products at: http://www.microsoft.com/downloads/
search.asp.This will work if you only intend to view files from home and to develop your documents in the School of
Social Work lab or elsewhere.
ADOBE Acrobat files required. Some documents will be formatted in Adobe pdf files. To obtain a free viewer to
read these files, go to: http://www.adobe.com/products/acrobat/readstep.html
Internet Access. To access the multi-site data archive (to complete the Permanency
Assignment), you will need access to the internet. This assignment may be completed on campus but you should
plan accordingly to assure you have sufficient time to complete it.
CAMPUS Computer Help
CITS Assistance and Service Center Help Desk is available Monday to Friday between the hours of 8:00 AM and
5:00 PM at 410-706-HELP (x6-4357) or send e-mail to help@umaryland.edu.
You may also visit the Help website at www.umaryland.edu/helpdesk and click on UMnet Help.
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WELL-BEING

PERMANENCE

CW PROGRAMS &
EVALUATION

INTRO TO EVALUATION &
PROGRAM DEVELOPMENT

COURSE AGENDA AT-A-GLANCE*
Date
Week Topic
9/1
1
CLASS CANCELLED DUE TO
GRAND PRIX
9/8
2
Course Overview; What makes a
competent child welfare worker?; Child
welfare policy and service overview
9/15

3

Evidence-based practice- what is it?
Review research design issues; What
is an Intervention?; Intervention &
Program Development
Child welfare outcomes; Assessing
empirical evidence; overview of
empirical articles

9/22

4

9/29

5

Logic models & Outcome
measurement, program evaluation

10/6

6

10/13

7

Overview of interventions and paper
assignment; Special Topics—Lost
Leavers
Disparities & Disproportionality

10/20

8

Permanency—Computer LAB

10/27

9

11/3

10

11/10

11

11/17

12

11/24

14

12/1

14

12/8

15

Computer LAB- Permanency
definitions, data
Interpreting Findings & limits of
administrative data; Computer LAB
Research to Practice; Well-being
definitions & measurements
Computer Lab; Anna Tatro
Presentation; Critical analysis of wellbeing and measurement
Thanksgiving
No Class
Well-being of special populations/
Review of course & integration with
your practice
POSTER SESSION at 5 PM

Required Reading due (before class):
None
Garfat, 2008; Overview of the following:
2009 State Assessment; CWAA (2006);
CFSR Review Instructions; MD PIP; CFSR
Summary Results 2001-2004
Courtney, 200; Gibbs & Gibbs, 2007; Littell,
2008; Price et al. 2008 article; OVERVIEW
OF FFTA EBP Resource Guide, 2008
CHOOSE ONE: Barth et al, 2007;
DePanfilis & Zuravin, 2002; Dickinson &
Perry, 2002; Ryan et al., 2006 IN-CLASS
ASSIGNMENT
Kellogg Foundation, 1998, 2001 (review
both handbooks)
No required reading
INTERVENTION PAPER DUE!
Hines et al., 2004; Lu et al., 2004; Smith &
Devore 2004
Wulczyn, Chen & Hislop, 2007; Wulczyn,
2007; Chapin Hall User’s Manual
Same as Week 7
Drake & Jonson-Reid, 1999.
Smith & Brun, 2006; FFTA Measures (pp.
10-16)
PERMANENCY PAPER DUE!
Monette, Sullivan, & DeJong Chapter
Holiday Break—Enjoy!
No required reading
WELL-BEING PAPER DUE!

Please note that the instructor reserves the right to make changes to the syllabus based on the changing needs of the class,
emerging issues, and unexpected scheduling issues.
*
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UNIVERSITY OF MONTANA
SW495: TRAUMATIC STRESS AND SOCIAL WORK
Fall 2009
Instructor: James Caringi, PhD, MSW

Contact Information:
Phone: 406-243-5548 (office)
406-529-2839
Email: james.caringi@umontana.edu
Virtual Office Hours in Bb: Thursday 9-11am

Class Dates & Location:
The online course runs from 8/31/09 to 12/14/09.
It is taught online, through Blackboard
(http://courseware.umt.edu).
Office Hours:
By appointment or via phone, email. I will respond to calls, emails,
and General Discussion posts within a 24 hr. period, M-F.
Tech Support:
UMOnline: 406.243.4999;
courseware-support@umontana.edu; or http://umonline.umt.edu
(Contact Us tab)

COURSE OVERVIEW: This course examines best practices in the rapidly evolving field of trauma and traumatic
stress. Developmental factors, trauma growth, cultural differences, memory, pharmacology and social worker
self-care are also discussed. The course is rooted in emerging research and theoretical perspectives regarding
biological, cognitive, behavioral and relational dimensions of trauma expression. Specific and integrated methods
for assessment, intervention and measurement are covered. For your final project, you will expand your learning by
focusing on an intervention method with a specific focus of your choice.
As this course is listed as an undergraduate / graduate course (U/G) there will be different requirements depending
on your registration status. In addition, course assignments are structured to provide MSW students with options for
portfolio projects.
The nature of learning in this course requires regular, active participation, in which you are engaged in the online
learning environment. You are largely responsible for keeping up, although I am here to help you along the way.
Target Student: This course is appropriate for BSW and MSW students or those from a related discipline interested
in learning about the impact of trauma on individuals, families, and communities. In particular, this course is designed
for those in the FVCC / UM “Two Plus Two” program.
Prerequisite Skills and Knowledge: Students should have a basic understanding of human development and
behavior from previous coursework and life experiences. Many courses may provide you with this knowledge. As
such, students will be allowed to register at my discretion after an individual discussion between us.
COURSE IMPORTANCE AND RELEVANCE: This course builds on all foundation courses especially SW practice
courses and practicum. You will gain a beginning understanding of the impact of traumatic stress on individuals,
families, and communities. The content maintains the ecological perspective and is an integral part of a mental
health approach to the integrated practice focus, and is generalizable across settings, life situations and agency
environments. An integrated practice model approach provides the framework for examining all course content. As
we all live and work in a State that has many examples of traumatic events such as domestic violence, child abuse,
factors related to substance use, and historical trauma, you will gain valuable knowledge and skills that you can apply
in direct practice, policy, and research endeavors in Montana and the surrounding Rocky Mountain West.
National Child Welfare Workforce Institute
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EXPECTED STUDENT LEARNING OUTCOMES:
Learning Outcome
1. Demonstrate knowledge of the historical evolution of traumatic
stress research and treatment.

2. Provide examples of how trauma impacts normal personal and
social development throughout the lifespan.

3. Incorporate an understanding of how oppression creates
traumatic stress for populations at risk.

4. Identify the systems of the brain that are related to trauma,
and how the brain processes trauma via the central nervous
system, including the structure and functioning of the limbic
system.
5. Understand and apply acute traumatic reactions and the
psychobiology of the stress response.

6. Critically analyze contemporary cognitive, behavioral, and
relational interventions for assessing and treating traumatic
stress-related disorders.
7. Critically analyze and evaluate the major controversies in
current traumatic stress research and theory building.

8. Build self-awareness and self-care skills for performing
traumatic stress-related social work practice.
9. Apply an integrated practice perspective inclusive of etiology,
assessment, and treatment of traumatic stress.
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Assessment
Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus
Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus
Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus
Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus
Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus
Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus
Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus
Discussion board
Annotated Bibliography
Self-care plan
Discussion board
Presentation
Paper
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10. Identify traumatic stress issues that are unique to the State of
Montana and Rocky Mountain West.

•
•
•
•
•

Discussion board
Presentation
Annotated Bibliography
Paper
Individual Syllabus

PARTICIPATION AND GRADING CRITERIA:
Participation Expectations:
• Complete all course reading/viewing assignments, activities, and assessments.
• Thorough, thoughtful and timely participation in asynchronous discussions (see grading rubric for
discussions).
• You are expected to log on a minimum of three times each week (seven days).
Assignments and Assessments:
UG = Undergraduate Students
G = Graduate Students
Assignments/Assessments
Introductory Activity / Word Journal
Discussion #1
Discussion #2
Discussion #3
Discussion #4
Discussion #5
Discussion #6
Discussion #7
Discussion #8
Discussion #9
Discussion #10
Discussion #11
Discussion #12
Discussion #13
Discussion #14
FINAL Learning activity
“Brain Facts” Self Evaluation
Annotated Bibliography
Online presentation
Paper
Masters students only: Development of
Individual Syllabus

2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
none
none
UG – 5 / G - 10
UG - 30/ G - 25
UG - 35/ G - 30
G-5

TOTAL POINTS

100 points total

National Child Welfare Workforce Institute
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Total Possible Points

Due Date
9/7
9/7
9/14
9/21
9/28
10/5
10/12
10/19
10/26
11/2
11/9
11/16
11/23
11/30
12/7
12/15
9/14
11/9
11/16
12/7
9/28
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REQUIRED ASSIGNMENTS:
1. Discussion Board Posts: Participation in discussion forums is required weekly. I will present a question or topic
to respond to in the “discussion board” each week. There may be up to three discussion threads each week that
you are required to participate in. These may be related to the topic of the week, development of assignments, or
assessment of how the course is going for you. You are required to contribute to each discussion forum.
EVALUATIVE CRITERIA: SEE RUBRIC. You will be graded weekly for your discussion posts.
2. Annotated Bibliography: You must prepare an annotated bibliography including readings you identify based on
your individual interests regarding traumatic stress and social work. Follow this online guide: http://www.library.
cornell.edu/olinuris/ref/research/skill28.htm.
You must share the annotated bibliography with the class by posting to blackboard. Undergraduate students
must have at least ten references. Graduate Students should have at least twenty.
EVALUATIVE CRITERIA:
a. Thoroughness of the literature search.
b. Quality of the writing.
c. Following APA style.
d. Relevance of the literature to the learning goals of your individual syllabus.
3. Online Presentation (Graduate students: see alternative option below): You will make a case presentation to
the class addressing a particular aspect of trauma and a corresponding intervention. The concept of “case”
is broadly defined here (micro, mezzo, macro, or mixed), and the choice of topic for the presentation should
reflect learning objectives in the student’s area of interest. The “case” may be real or a fictitious example that
you develop. You may choose to examine a character from a popular movie to guide you in this endeavor.
Following Briere chapter three you should address all of the following: conceptualization (s) of the traumatic
stress exposure / reason for referral; immediate concerns, assessing trauma exposure, evaluating the effects of
trauma, and psychosis in the context of posttraumatic response. In addition, you should consider an alternative
way to explain the traumatic experience involved in the case. You may consider questions of context, history,
meaning and power; ethical dilemmas; oppression and cultural issues. Finally, what interventions would you
propose in this case? Students may choose to post an online powerpoint presentation or video tape themselves
and post that file. The presentation should be no more than 25 minutes long if videotaped. After the presentation
those who view the presentation must post questions on the designated Bb discussion page.
EVALUATIVE CRITERIA: See presentation RUBRIC. I will also give detailed feedback via “track changes”
relative to the rubric categories.
4. Paper
Paper Option 1
Choose a particular element of traumatic stress and research that topic. Develop a paper that explores the
topic and expands your knowledge in regards to the aspect of traumatic stress. For example, some of you may
choose to examine PTSD and veterans, some PTSD and geriatrics; some may choose to examine the concepts
of complex posttraumatic stress disorder more closely. Your paper should include:
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1) Introduction
a) Tell me EXACTLY where the paper will go. “In this paper, I will….” Then be sure to do all you say you
will do.
2) Literature Review
a) What does the literature say regarding this traumatic stress issue? What gaps exist? (See website on
how to complete a lit review and for general writing tips) http://www.utoronto.ca/writing/advise.html
http://www.utoronto.ca/writing/litrev.html
Note: the literature you complete will be brief and not as all inclusive as the webpage presents as they
present how to complete a lit review that IS a paper, not PART of a paper.
b) Attempt to include all areas of the learning objectives.
c) Empirical research studies
i) What research studies exist regarding your topic?
d) Other sources (accounts from those who have the diagnosis, web pages, or other sources outside the
“peer review”).
3) Assessment
a) How is the particular traumatic reaction assessed? Are there specific tools that exist? If not, how is the
disorder assessed?
4) Treatment
a) How is the particular aspect of traumatic stress treated?
5) Alternatives
a) What alternative explanations exist for the traumatic stress diagnosis? Are there other ways to look at
the issue than that in the dominant paradigm?
6) Discussion
a) You get to design this section as appropriate. What is important to say about the diagnosis (DX) and all
of the above in your opinion, combined with what you learned from your research?
7) Conclusion
a) Be sure to wrap up the paper and “tell me what you told me” in brief.
** Students are encouraged to use the Online Writing Center for extra help: http://www.umt.edu/writingcenter/
Paper Option 2:
If there is a particular way you would like to organize your paper that would fit better for your topic and / or your
learning, you can propose modifications to this paper. However, I must approve all modifications BEFORE you
begin. Modifications must also meet the course learning outcomes.
EVALUATIVE CRITERIA: See paper RUBRIC. I will also give detailed feedback via “track changes” relative to
the rubric categories.
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5. Development of Personal Self-Care Plan: With my help students will develop a personal self-care plan that they
will implement in their lives. Social work, in particular working with issues of traumatic stress can cause individual
distress. We must learn to “put our oxygen masks on first” if we are to be successful in helping others. Several
formats for this self-care plan will be introduced and students may modify them or develop their own. Students
are required to submit these plans to Blackboard to share with the class. However, they may also submit
confidential parts of their plans to the professors only should this be necessary for any reason (15%).
EVALUATIVE CRITERIA: You will be graded regarding the following categories:
a. How “SMART” (specific, measurable, realistic, and timely) is your plan (5 points)?
b. How thorough is your plan (5 points)?
c. Clarity and presentation of the plan (5 points)?
GRADUATE STUDENTS ONLY:
1. Individual Syllabus Development: In addition to the assigned course readings, each masters level class member
will develop an individual syllabus with a minimum of 10 (preferably 15-20) book chapters and or professional
journal articles related to your areas of interest. The readings should coincide with learning goals that you will
outline in this individual syllabus. For example, if you are interested in trauma and gerontology, identify that in
your goals and then identify readings that will support your learning. These readings may also be resources for
the case presentation and/or paper.
EVALUATIVE CRITERIA: You will be graded on the following:
a. Clarity and depth of individual learning outcomes.
Learning objectives should be specific and mirror those in this syllabus in how they are formed using action
words and saying exactly what you will know or be able to do as a result of your learning.
b. Meeting the requirements for quantity and quality of the literature.
Quality is defined as 75% of the articles you choose being peer reviewed. Also, non-peer reviewed article
sources should be validated in their credibility. See this webpage for evaluating web sources: http://www.
library.cornell.edu/olinuris/ref/research/webeval.html
c. Choosing initial topics for the paper and presentation in a timely manner demonstrating initial insight into the
topic area.
2. Teaching-learning practice skills demonstration: (GRADUATE students have this option instead of the Case
Study if they choose.): You will prepare a structured teaching-learning demonstration on a trauma related
practice technique directly related to your specific interest in trauma. The presentation should be no more than
25 minutes. It may involve use of power point and video. You should present the historical background of the
technique and the theoretical orientation it is derived from. You should then demonstrate the technique (this is
for demonstration purposes only and should not be a real client). The presentation should demonstrate how the
technique would be used. Finally, you should refer your classmates as to where they can get more information
regarding the technique.
EVALUATIVE CRITERIA:
a. See presentation RUBRIC. I will also give detailed feedback via “track changes” relative to the rubric
categories.
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GRADING SCALE:
Grade
Point Scale
A
94-100
A90-93
B+
87-89
B
83-86
B80-82
C+
77-79
C
73-76
C70-72
D+
67-69
D
63-66
D60-62
F
59 or lower

GPA
4.00
3.67
3.33
3.00
2.67
2.33
2.00
1.67
1.33
1.00
.067
0.00

COURSE TEXTBOOKS/MATERIALS:
Required Readings
Briere, J., & Scott, C. (2006). Principles of trauma therapy: A guide to symptoms, evaluation, and treatment.
Thousand Oaks, CA: Sage Publications. ISBN:0-7619-2921-5
All additional readings are available online through the course BlackBoard website. Most of the readings can be
downloaded and printed as PDF files, so students have the option of hard copy or electronic files.
Recommended Readings
American Psychological Association (2002). 5th Edition. Publication Manual of the American Psychological
Association. Washington, DC, APA
Strunk, W., & White, E. (1979). (3rd ed.). The Elements of Style. New York: MacMillan.
Strunk, W., & White, E. (1979). (3rd ed.). The Elements of Grammar. New York: MacMillan.
Turabian, K. (1996). (6th ed.). A Manual for Writers of Term Papers, Theses, and Dissertations. Chicago:
University of Chicago Press (available at Mansfield Library Reference Section, 3rd floor).
All additional readings are available on-line through the course BlackBoard website. Most of the readings can be
downloaded and printed as PDF files, so students have the option of hard copy or electronic files.
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COURSE SCHEDULE:
Week of:
Readings/Resources:
Introductory Module
Topic: Introduction to the course
Intro
No Readings Required: See Module 1 (next)
Week of
8/24 –
8/31
Learning Unit 1
Topic 1: Trauma, Effects, and Assessment
Week of
Briere, J., & Scott, C. (2006). Principles of trauma therapy:
8/31
A guide to symptoms, evaluation, and treatment. Biology and
Psychopharmacology of Trauma. Chapter 11.
van der Kolk “The Body Keeps the Score.”
http://www.trauma-pages.com/a/vanderk4.php
Week of
9/7

“Brain Facts” PDF
Briere, J., & Scott, C. (2006). Principles of trauma therapy: A guide
to symptoms, evaluation, and treatment. What is Trauma? Chapter
1: pp. 185-230.

Week of
9/14

http://www.johnbriere.com/default.htm
Briere, J., & Scott, C. (2006). Principles of trauma therapy: A guide
to symptoms, evaluation, and treatment. The Effects of Trauma.
Chapter 2

Guest lecture; Marilyn Zimmerman, Director of the National Native
Children’s Trauma Center, Institute of Educational Services, UM
(on Elluminate): Time TBA. If you cannot make the time, it will be
recorded.
Week of
Briere, J., & Scott, C. (2006). Principles of trauma therapy: A guide
9/21
to symptoms, evaluation, and treatment. Assessing Trauma and
Posttraumatic Outcomes. Chapter 3
Learning Unit 2
Topic 2: Clinical Interventions
Week of
Briere, J., & Scott, C. (2006). Principles of trauma therapy: A guide
9/28
to symptoms, evaluation, and treatment. Clinical Interventions.
Chapter 4; Psychoeducation. Chapter 5

Assignment/Assessments:

-Develop and post a “personal
biography” and personal
course “home page.”
-Complete “word journal.”

-Discussion Posts 1
-Review all course
assignments and begin to
formulate questions and post
to the “General Discussion
Forum”
-Discussion Posts 2
-Self evaluation quiz re: “Brain
Facts”
-Discussion Posts 3
-Review course assignments
and post questions to “General
Discussion Forum”

-Discussion Posts 4
-INDIVIDUAL SYLLABUS DUE

-Discussion Posts 5

-Self selected readings (see requirements)
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Week of
10/5

Week of
10/12

Briere, J., & Scott, C. (2006). Principles of trauma therapy: A guide
to symptoms, evaluation, and treatment. Distress Reduction and
Affect Regulation Training. Chapter 6; Cognitive Interventions.
Chapter 7
-Self selected readings (see requirements)
Briere, J., & Scott, C. (2006). Principles of trauma therapy: A guide
to symptoms, evaluation, and treatment. Emotional Processing.
Chapter 8; Increasing Identity and Relational Functioning. Chapter
9; Treating the Effects of Acute Trauma. Chapter 10

-Self selected readings (see requirements)
Learning Unit 3
Topic: Specialized Issues in Traumatic Stress and Social Work
Week of
Ford, J., & Courtois, C., (2008). Defining and Understanding
10/19
Complex Trauma and Stress Disorders. In C.A. Courtois & J. D.
Ford (Eds.), Complex traumatic stress disorders: An evidencebased clinician’s guide. New York: Guilford Press.
Week of
10/26
Week of
11/2

-Self selected readings (see requirements)
Guest Lecture re: Cultural Trauma and Traumatic Grief
-Self selected readings (see requirements)
Child Abuse; The “Adverse Childhood Experiences Study” http://
www.cdc.gov/nccdphp/ACE/
Briere: Child Abuse Trauma PowerPoint

-Discussion Posts 6

-Discussion Posts 7
-Establish Presentation Topic.
Post to Discussion Board.

-Discussion Posts 8
-Mid-term check in. Email me
regarding how the course is
going for you.
Discussion Posts 9
-Establish paper topic and post
to the discussion board.
-Discussion Posts 10
-ANNOTATED
BIBLIOGRAPHY DUE

Trauma and Veterans:
PBS “NOW”: PTSD and Veterans
http://www.pbs.org/now/thisweek/index_051305.html#
Learning Unit 4:
Topic: Alternative Explanations for and Treatment Approaches to Traumatic Stress
Week of
“The Trauma Center at the Justice Resource Center” webpage:
-Discussion Posts 11
11/9
http://www.traumacenter.org/index.php
-PRESENTATION DUE
Week of
11/16 11/23

-Self selected readings (see requirements)
-Self selected readings (see requirements)
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Learning Unit 5:
Topic: Secondary Traumatic Stress, Vicarious Trauma, and Compassion Fatigue; Causes, Correlates,
Prevention and Self-care
Week of
Pearlman, L. A., & Caringi, J. (2008). Living and Working Self
-Discussion Posts 13
11/30
Reflectively to Address Vicarious Trauma. In C.A. Courtois & J.
D. Ford (Eds.), Complex traumatic stress disorders: An evidence-FINAL PAPERS DUE
based clinician’s guide. New York: Guilford Press.
Caringi Powerpoint on Work Stress in Social Work
Week of
12 / 7

Self selected readings (see requirements)
T.B.A.

-Discussion Posts 14

COURSE POLICIES AND PROCEDURES:
1. Student Conduct Code: The Student Conduct Code, embodying the ideals of academic honesty, integrity, human
rights, and responsible citizenship, governs all student conduct at The University of Montana-Missoula. You are
expected to adhere to this code (http://life.umt.edu/SA/documents/fromWeb/StudentConductCode1.pdf).
It is also expected that each student will help foster a collegial learning environment by sharing his or her
experiential and academic knowledge and practices, as well as respectfully listening to the viewpoints of others
and following basic netiquette. You are expected to complete all reading assignments so that you can discuss
them intelligently in discussion forums, individual assignments, and small group (collaborative) assignments.
2. Assignment Due Dates/Times: Assignment due dates are posted in the course schedule and on the course
calendar. All assignments, unless otherwise noted in the Course Schedule section of the syllabus, are due by 11
p.m. (Standard Mountain Time) on Sunday of the week listed.
3. Late Work Policy: The course assignments are designed to simulate the work you will be doing as a social
worker. Meeting deadlines is a reality in social work practice and in this course. Late assignments will be
accepted, but points will be deducted to what is the equivalent of one-half grade per day late. Students with
unavoidable circumstances which result in late papers must speak to the instructor.
4. Course Accommodations Statement (DDS): Students with disabilities will receive reasonable accommodations in
this online course. To request course modifications, please contact me as soon as possible. I will work with you
and Disability Services in the accommodation process. For more information, visit the Disability Services website
or call 406.243.2243 (Voice/Text).
5. Naming and Submitting Assignments: Assignments should be submitted in Microsoft Word. Students MUST
submit assignments to the “Assignments” section our or class Blackboard page. I will NOT accept assignments
via email. I will return assignments via the “Assignments” section as well. Please use “tech support” for help
uploading assignments.
Please name your files with your last name and an abbreviated name of the assignment, like this: caringi_
online_presentation_1. You can use an underscore ( _ ) or a period (.) to separate your name from the name
of the assign. Do not use other symbols (such as: # $ @ * & - ?, etc.) in your file names as we won’t be able to
open the files. (within Bb assignment link; to you UM email account, etc.).
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6. Specification for papers: Papers should be written in APA format. See the Writing Center and Mansfield Library
for assistance with APA. I will also offer online web pages that may be helpful to you.
The following criteria are used for grading:
• Correct grammar, spelling, and punctuation
• Indication of thoughtfulness and critical reflection
• Good balance between thoroughness and expressing ideas concisely
• Well organized and clarity of thought
• Move beyond reporting surface content to critical analysis and original ideas
• Integration of readings and course learning
7. Turn-around time for grading assignments, providing feedback, etc.: Assignments will be returned to you within
7-14 days. Discussion feedback will occur weekly.
8. Technical Requirements: Please refer to the following link for technical requirements:
http://umonline.umt.edu/StudentInfo/plugins.htm
Also, the menu of our Bb course site includes a link to Technical Support.
9. Readiness for Online Learning: If this is your first online learning course I would strongly suggest you complete
the online Blackboard tutorial: http://umonline.umt.edu/StudentInfo/
I would encourage you to check out the “readiness for online learning” assessment from this same web page:
http://www.umt.edu/ce/online/StudentInfo/readiness.htm
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YESHIVA UNIVERSITY
WURZWEILER SCHOOL OF SOCIAL WORK
SWK 6685: SOCIAL WORK PRACTICE WITH TRAUMA
AND INTERPERSONAL VIOLENCE
Spring 2012
COURSE DESCRIPTION: Social Work Practice with Trauma is a clinical course that focuses on the social forces,
prevalence, dynamics, types, effects and interventions specific to trauma experiences. The course will examine the
many faces of trauma including national and community trauma experiences, historical and geographic trauma,
witnessing violence or other trauma events, interpersonal violence in childhood and adulthood, specifically childhood
sexual abuse, childhood physical abuse, domestic violence (partner abuse), rape/sexual assault, and adult survivors
of child sexual abuse. In addition, the impact of the experience on subsequent development and functioning will be
explored.
Students will be provided with an overview of the historical roots of movements that influenced social thought
about the many faces of trauma and informed specific response strategies. Students will learn about the short
and long term effects of trauma on human lives; they will explore the trauma experience in clients’ lives from an
ecosystems perspective, including the psychiatric diagnoses of PTSD, a continuum of trauma response, DESNOS,
and a developmental trauma disorder. Students will learn about individual and group intervention strategies, including
evidence- based models, specific to trauma and violence. Through a unit on Vicarious Traumatization, students will
learn about the personal effects of trauma work and will be exposed to self-care strategies. This course will incorporate
lectures, case presentations, discussion, small group exercises, possibly guest speakers, films, student presentations
and weekly student journaling.
LEARNING OBJECTIVES: By the conclusion of this course, students will be able to demonstrate an understanding
of:
1. The complex phenomena of trauma, including the many faces of trauma and adult domestic violence, adult rape/
sexual assault, child victimization and interpersonal violence, and the complex effects on human lives;
2. The historical roots of movements and social/political forces, including international forces, influencing the field of
trauma and violence in particular;
3. The effects of interpersonal violence on children and adults, including psychiatric disorders and related
frameworks;
4. The current intervention approaches including emergency care, forensics, casework, group work and community
modalities;
5. The emotional and spiritual effects of trauma work on social workers, and particular strategies to develop
self care and foster agency responsiveness.
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REQUIRED TEXTS:
Herman, J. (1997). Trauma and recovery: The aftermath of violence—from domestic abuse to political terror.
New York: Basic Books. ISBN: 0465087302; $10.87 (Amazon, new)
Knight, C. (2009). Introduction to working with adult survivors of childhood trauma: Techniques and strategies.
Belmont, CA: Thompson Brooks/Cole. ISBN: 978-0-495-00618-3; $79.95 (Amazon, new)
Raine, N. V. (1998). After silence: Rape and my journey back. New York: Crown Publishing. ISBN:
0609804197; $10.88 (Amazon, new)
Saakvitne, K. W., & Pearlman, L. A. (1996). Transforming the pain: A workbook on vicarious traumatization. New
York: Norton. ISBN: 9780393702330; $15.15 (Amazon, new).
Please don’t purchase the following until class begins; you will have an option:
Sapphire. (1997). Push. New York: Vintage. ISBN: 9780679446262; $17.13 (Amazon, new)
Fisher, A. Q. (2001). Finding fish: A memoir. New York: Harper Collins. ISBN: 9780060007782; $7.99 (Amazon,
new).
Suggested Books:
Campbell, R. (2002). Emotionally involved: The impact of researching rape. New York: Routledge. ISBN:
0415925916; $44.95 (Amazon, new)
Kristof, N. D., & WuDunn, S. (2009). Half the sky: Turning oppression into opportunity for women worldwide. New
York: Alfred A. Knopf. ISBN: 978-0-307-26714-6; $18.45 (Amazon, new)
Schechter, S. (1982). Women and male violence: The visions and struggles of the battered women’s movement.
Boston: South End Press. ISBN: 9780896081598; $17.98 (Amazon, new)
PLAGIARISM: Students should remember that the School will not condone plagiarism in any form and will sanction
acts of plagiarism. A student who presents someone else’s work as his or her own work is stealing from the authors
or persons who did the original thinking and writing. Plagiarism occurs when a student directly copies another’s work
without citation; when a student paraphrases major aspects of another’s work without citation; and when a student
combines the work of different authors into a new statement without reference to those authors. It is also plagiarism
to use the ideas and/or work of another student and present them as your own. It is not plagiarism to formulate your
own presentation of an idea or concept as a reaction to someone else’s work; however, the work to which you are
reacting should be discussed and appropriately cited. Any student who can be shown to have plagiarized any part of any
assignment in this course will automatically FAIL the course and will be referred to the Associate Dean for disciplinary
action that may include expulsion.
HIPAA ALERT: In line with the new HIPAA regulations concerning protected health information, it is important that you
understand that any case information you present from your work, will need to be de-identified. What this means is
that any information that would allow another to identify the person needs to be changed or eliminated. This includes
obvious things like names and birth dates but may also contain other information that is so unique to the person that
it will allow for identification, including diagnosis, race/ethnicity, or gender. If diagnosis, race/ethnicity, or gender is
directly related to the case presentation it can be included if it will not allow for identification.
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STUDENTS WITH DISABILITIES: Students with disabilities who are enrolled in this course and who will be
requesting documented disability-related accommodations are asked to make an appointment with the Office of
Disability Services, Rochelle Kohn, Beren Campus, 917-326-4828, rkohn1@yu.edu, Abby Kelsen, Wilf Campus,
646-685-0118, akelsen@yu.edu, during the first week of class. After approval for accommodations is granted, please
submit your accommodations letter to Disability Services Office immediately.
Documentation should be submitted to your professor by the third class. Accommodations must be discussed and
negotiated with the professor. Specific accommodations are not automatic.
E-RES (Electronic Reserve): Most of the articles mentioned in the curriculum are available on electronic reserve
[E-RES]. You can access the full text articles from your home or from a university computer at no charge.
To view documents that are in pdf format, the computer you are using must have Adobe Acrobat Reader software.
You can download it FREE at www.adobe.com/products/acrobat/readstep2.html
COURSE REQUIREMENTS:
Assignment I – Reflective Journal: This assignment asks students to write a weekly reflective log throughout the
semester in which they reflect on their reactions to class content and discussion, their reading, and their experiences in
the field. This journal is an integrative tool that provides for students the opportunity to process their learning through
writing openly and honestly. Although the students’ individual emotional and intellectual reactions cannot be graded,
this assignment will be graded in terms of the ability of the student to articulate those thoughts and feelings in writing,
the degree to which reading assignments are incorporated into the journal with proper citations, organization of the
written material and timeliness of the submissions. LATE JOURNALS ARE NOT ACCEPTED.
Additional details will be handed out separately by instructor. (Addresses Learning Objectives 1, 3, 5)
Assignment II – Midterm Paper: All papers must be typed and include ample references from the relevant literature.
APA 6th Edition is required. This is due the 7th class session. Additional details will be handed out separately.
(Addresses Learning Objectives 1-5)
Assignment III – Final Paper: All papers must be typed and include ample references from the relevant literature.
APA 6th Edition is required. This is due the 13th class session. Assignment details will be supplied separately by
instructor. (Addresses Learning Objectives 1-5)
EVALUATION: This course will be graded in the following manner:
85%

15%

Written Assignments (3)
Assignment I – 25%
Assignment II - 20
Assignment III – 40%
Class Attendance and Participation

TEACHING METHODS: Required and suggested readings; Personal reactions to readings; Lectures and
discussions; Use of students’ field work experience; Role-plays and classroom exercises; Audio-visuals; Films and
tapes; Assignments.
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COURSE OUTLINE:
UNIT I. INTRODUCTION TO THE FIELD OF TRAUMA & INTERPERSONAL VIOLENCE (Sessions 1 & 2)
Content Covered:
a. Trauma Theories
b. Trauma Types-Faces of trauma
c. Historical Roots of movements addressing trauma experiences
d. Social/Political Forces and Beliefs influencing the field of trauma
Required Readings:
Collins, B.G., & Whalen, M.B. (1989). The rape crisis movement: Radical or reformist? Social Work, 34 (1), 61-63.
Danis, F.S. (2006). A tribute to Susan Schechter: The visions and struggles of the battered women’s movement.
Affilia, 21 (3), 336-341.
Herman, Introduction, pp. 1-6, Chapter 1, pp. 8-32.
Kristof & WuDunn (2009, August 23). Why women’s rights are the cause of our time. The New York Times Magazine.
Schechter, Part 1, Chapters 1-3, pp.1-53.
Start reading Saakvitne & Pearlman Vicarious Trauma workbook to get a feel for the content and exercises.
Recommended Readings:
Ferree, M.M., & Martin, P.Y. (1995). Feminist Organizations: Harvest of the new women’s movement.
Philadelphia: Temple University Press.
Loseke, D.R. (1992). The battered woman and shelters: The social construction of wife abuse. Albany: The State
University of New York Press.
Valentich, M., & Gripton, J. (1984). Ideological perspectives on the sexual assault of women. Social Service Review,
58 (3), 448-461.
UNIT II: CHILDHOOD TRAUMA (Sessions 3-5)
Content Covered:
a. Overview of Types & Dynamics
i. Child Physical Abuse
ii. Child Sexual Abuse, non-incest
iii. Incest
iv. Teen Relationship Abuse
b. Effects on Survivors
c. Intervention Strategies
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Required Readings:
Continue working with Saakvitne & Pearlman Vicarious Trauma workbook.
Finkelhor, D. (1990). Early and long term effects of child sexual abuse: An update. Professional Psychology:
Research & Practice, 21, pp. 325-330.
Harrison, K. (August 13, 2006). What’s left unsaid. The New York Times. Herman, Chapt. 5, Child Abuse
Kelly, M. M., (1995). Play therapy with sexually traumatized children: Factors that promote healing. Journal of Child
Sexual Abuse, 4 (3), pp.1-12.
Ko, S.J. et al (2008). Creating trauma-informed systems: Child welfare, education, first responders, health care,
juvenile justice. 39 (4), pp. 396-404
LaFraniere, S. (2006, December 1). Sex abuse of girls is stubborn scourge in Africa. The New York, A-1, A-16.
Nelson-Gardell, D. (2001). The voices of victims: Surviving child sexual abuse. Child & Adolescent Social Work
Journal, 18 (6).
Van der Kolk, B.A., Roth, S., Pelcovitz, D., Sunday, S., & Spinazzola, J. (2005) Disorders of Extreme Stress: The
empirical foundation of a complex adaptation to trauma. Journal of Traumatic Stress, 18 (5), 389-399.
Suggested Readings:
Anthony, J., & Cohler, J. B. (1987). The invulnerable child. New York: Guilford Press.
Bonovitz, C. (2001). Treating abused adolescents. American Journal of Psychoanalysis, 61 (2), 205-212.
Brooke, H. (2001). Essentials of play therapy with abused children. Journal of Interpersonal Violence, 16 (3), 284.
Cook-Cottone, C. (2004). Childhood Posttraumatic Stress Disorder: Diagnosis, treatment and school
reintegration. School Psychology Review, 33 (1), 127.
Sidebotham, P., & Heron, J. (2006). Child maltreatment in the “children of the nineties”: a cohort study of risk
factors. Child Abuse & Neglect, 30 (5), 497-522.
UNIT III. VICARIOUS TRAUMA: IMPLICATIONS OF TRAUMA WORK ON WORKERS (Session 6-7)
Content Covered:
a. Vicarious Traumatization framework, history, current research, and applicability
i. Compassion Fatigue
ii. Burnout
iii. Countertransference
b. Self assessment
c. Self care strategies
d. Organizational responsiveness
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Required Readings:
Herman, Afterward
Saakvitne & Pearlman, Finish
Clemans, S. E. (2004). Life changing: The experience of rape crisis work. Affilia: Journal of Women and Social
Work, 19 (2), 146-159.
Clemans, S. E. (2004). Understanding vicarious traumatization: Strategies for social workers. Social
Work Today, 4 (2), 13-17.
Cunningham, M. (1999). The impact of child sexual abuse treatment on the social work clinician.
Child & Adolescent Social Work Journal, 16 (4), 277-290.
Dane, B. (2002). Duty to inform: Preparing social work students to understand vicarious traumatization. Journal
of Teaching in Social Work, 22 (3/4), 3-20.
Figley, C. (2002). Compassion fatigue self test for care providers, revised (pp. 134-135). In Figley, C. (Ed.) Treating
compassion fatigue. New York: Routledge.
Knight, Chapter 5, Indirect trauma: An occupational hazard (pp. 56-72).
Strom Gottfried, K., & Mowbray, N. D. (2006). Who heals the helper? Facilitating the social worker’s grief. Families in
Society, 77 (1), 9-15.
Recommended Readings:
Campbell, Chapter 1 &2
Figley, C.R. (2002). (Ed.) Treating compassion fatigue. New York: Routledge.
Pulido, M.L. (2007). In their words: Secondary traumatic stress in social workers responding to the
9/11 terrorists attacks in New York City. Social Work, 52 (3), 279-282.
Shay, J. (2003). Odysseus in America: Combat trauma and the trials of homecoming. New York: Schribner.
UNIT IV: ADULT TRAUMA & INTERPERSONAL VIOLENCE (Sessions 8-10)
Content Covered:
a. Overview of Types & Dynamics
i. Domestic Violence (Partner Abuse)
ii. Rape and Sexual Violence
b. Effects on Survivors
i. Post Traumatic Stress Disorder
ii. Effects on Physical Health
iii. Interpersonal Effects
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c.

Intervention Strategies
i. Crisis Intervention for Immediate Victims
		 --Role of Hospitals
		 --Shelters
		 --Legal Interventions
ii. Short and Long-term methods
		 --Casework
		 --Group Work
		 --Community
Required Readings:
Herman, Chapt. 2, Terror
Herman, Part II, Stages of Recovery
Raine, Chapters 1-9 (plan to finish in the next 3 weeks)
Continue with Saakvitne & Pearlman Vicarious Trauma workbook
Ahrens, C. E. (2006). Being silenced: The impact of negative social reactions on the disclosure of rape. American
Journal of Community Psychology, 38 (3/4), pp. 263-274.
Ahrens, C. E., Campbell, R., Wasco, S. M., Aponte, G., Grubstein, L., & Davidson, W. S. (2000). Sexual assault
nurse examiner (SANE) programs: An alternative approach to medical service delivery for rape victims. Journal
of Interpersonal Violence, 15, 921-943.
Bernath-Gorneau, B. (2007). Rape crisis response: Before and after. The New Social Worker, 14 (2), 14.
Campbell, R., Wasco, S. M., Ahrens, C. E., Sefl, T., & Barnes, H. E. (2001). Preventing the “second rape:” Rape
survivors’ experiences with community service providers. Journal of Interpersonal Violence, 16, 1239-1259.
Cavanagh, K. (2003). Understanding women’s responses to domestic violence. Qualitative Social Work, 2 (3),
229-249.
Calhoun, K. S., & Resick, P. A. (1993). Treatment of PTSD in rape victims. In D.H. Barlow (Ed.). Clinical
handbook of psychological disorders (pp. 48-98). New York: Guilford Press.
Clemans, S.E. (2005). A feminist group for women rape survivors. Social Work with Groups, 28 (2), 59-75.
Simpson, E. K., & Helfrich, C. A. (2007). Lesbian survivors of intimate partner violence: provider perspectives on
barriers to accessing services. Journal of Gay and Lesbian Social Services, 18 (2), 39-59.
Gibbon, M. (Oct. 29, 2006). My rapist: A news announcement brings word of him. Lives, The New York Times
Magazine, 82.
Gross, J. (September 27, 2006). Forensic skills seek to uncover elder abuse. The New York Times Magazine.
Nagourney, E. (May 30, 2006). Screening: Women often hide domestic abuse from doctors. The New York Times.
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Pyles, L., & Postmus, J. L. (2004). Addressing the problem of domestic violence: How far have we come? Affilia,
19 (4), 376-388.
Shabazz-Bridges, A. H. (2006). A black woman’s journey toward healing from childhood sexual abuse. The New
Social Worker, 13 (1), 13-14.
Suggested Readings:
Beckerman, N. L. (2003). Countertransference issues for the worker faced with sexual abuse issues in practice.
Clinical Supervisor, 21 (2), 73-89.
Call, C. R., & Nelsen, J. C. (2007). Partner abuse and women’s substance problems: From vulverability to
strength. Affilia, 22 (4), 334-346.
Grodner, E., & Sweifach, J. (2004). Domestic violence in the orthodox Jewish home: A value sensitive approach
to recovery. Affilia, 19 (3), 305-316.
UNIT IV: ADULT SURVIVORS OF CHILDHOOD ABUSES (Session 11-14)
Content Covered:
a. Overview of Types and Dynamics
i. Survivors of Childhood Sexual Abuse
b. Effects on Survivors
i. Dissociation and Memory Loss
ii. Trust and the formation of relationships iii. Resiliency
c.

Intervention Strategies
i. Individual
ii. Group
iii Community

Required Readings:
Herman, Chapt. 3, Disconnection
Herman, Part II, Stages of Recovery (review)
Continue with Saakvitne & Pearlman Vicarious Trauma workbook
Anderson, K. M. (2006). Surviving incest: The art of resistance. Families in Society, 87 (3), 409-416.
Blow, C. M. (Oct. 10, 2009). No more suffering is silence. The New York Times OP-ED. Briere, J. (2002). Treating
adult survivors of severe childhood abuse and neglect: Further development of an integrative model. In J.E.B.
Myers, L., Berliner, J. Briere, et al., The APSAC handbook on child maltreatment, 2nd Edition (pp. 175-202).
Courtois, C.A. (1992). The memory retrieval process in incest survival therapy. Journal of Child Sexual Abuse, 1
(1), 15-31.
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Knight, Chapter 2, The Nature of Childhood Trauma (pp 6-25); Chapter 3 The helping relationship in individual
work (pp 26-42); Chapter 4, The Helping relationship in group work (pp 43-55).
Ratliff, E. (July 2, 2006). Déjà vu, again and again. The New York Times Magazine.
Recommended Readings:
McCann, I., & Pearlman, L. A. (1990). Psychological trauma and the adult survivor. New York: Brunner/Mazel.
BIBLIOGRAPHY:
Anthony, J., & Cohler, B. J. (1987). The Invulnerable Child. New York: Guilford Press. Bonovitz, C. (2001). Treating
abused adolescents. American Journal of Psychoanalysis. 61 (2), 205-212.
Brooke, H. (2001). Essentials of play therapy with abused children. Journal of Interpersonal Violence, 16 (3), 284.
Brownmiller, S. (1975). Against our will: Men, women, and rape. New York: Bantam.
Buchwald, E., Fletcher, P. R., & Roth, M. (Eds.) (1993). Transforming a rape culture. Minneapolis, MN: Milkwood
Editions.
Campbell, R. (2002). Emotionally involved: The impact of researching rape. New York: Routledge.
Collins, P. H. (1991). Black feminist thought. New York: Routledge.
Clemans, S. E. (2005). A feminist group for rape survivors. Social Work with Groups, 28 (2), 59-75. Clemans, S.E.
(2004). Recognizing vicarious traumatization: A single session group model for trauma workers. Social Work with
Groups, 27 (2/3), 55-74.
Clemans, S. E. (2004). Understanding vicarious traumatization: Strategies for social workers. Social Work Today, 4 (2),
13-17.
Clemans, S. E. (2004). Life changing: The experience of rape-crisis work. Affilia, 19 (2), 146-159. Cook-Cottone,
C. (2004). Childhood Postraumatic Stress Disorder: Diagnosis, treatment and school reintegration. School
Psychology Review, 33 (1), 127.
Estrich, S. (1987). Real rape: How the legal system victimizes women who say no. Cambridge: Harvard.
Eth, S., & Pynoos, R. S. (1985). Developmental perspective on psychic trauma in childhood. In Trauma and its wake:
The study of treatment of Post-Traumatic Stress Disorders . Figley, C. (Ed). New York: Basic Books.
Figley, C. R. (1995). Compassion Fatigue. New York: Brunner Mazel.
Gold, S. D., Marx, B. P., Lexington, J. M. (2007). Gay male sexual assault survivors: The relations among internalized
homophobia, experiential avoidance, and psychological symptom severity. Behaviour Research Therapy, 45 (3),
549-562.
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Helfrich, C. A., & Rivera, Y. (2006). Employment skills and domestic violence survivors: A shelter- based intervention.
Occupational therapy in mental health, 22 (1), 33-48.
Jentz, T. (2006). Strange piece of paradise. New York: Farrar, Strauss & Giroux.
Kelly, M. M. (1995). Play therapy with sexually traumatized children: Factors that promote healing. Journal of Child
Sexual Abuse. V. 4, Iss. 3; p. 1-12.
Kristof, N. D., & WuDunn, S. (2009). Half the sky: Turning oppression into opportunity for women worldwide. New York:
Aldred A. Knopf.
Koss, M. P. (1993). Rape: Scope, impact, interventions, and public policy responses. American Psychologist, 48,
1062-1069.
Mason, S. E., & Clemans, S. E. (2008). Participatory research for rape survivor groups: A model for practice. Affilia:
Journal of Women and Social Work, 23,1, 66-76.
Messina, N.& Grella, C. (2006). Childhood trauma and women’s health outcomes in a California prison population.
American Journal of Public Health, 96 (10) 1842.
Middleton-Moz, Jane (1983). Children of trauma: Rediscovering your discarded self. Deerfield Beach, Fl: Health
Communication, Inc.
Miller, A. (1983). For your own good: Hidden cruelty in child-rearing and the roots of violence. New York: Farrar,
Strauss, Giroux.
Piercy, M. (1982). Rape poem. In circles on the water. New York: Alfred Knopf. Raine, N.V. (1998). After silence:
Rape and my journey back. New York: Crown.
Schechter, S. (1982). Women and male violence: The visions and struggles of the battered women’s movement.
Shapiro, B. S. (2006). Bound together by chronic pain and trauma: A study of two mother- daughter relationships.
Psychoanalytic Inquiry, 26 (1) 92.
Van der Kolk, B. A., Roth, S., Pelcovitz, D., Sunday, S., & Spinazzola, J. (2005). Disorders of Extreme Stress: The
empirical foundation of a complex adaptation to trauma. Journal of Traumatic Stress, 18 (5), 389-399.
Van der Kolk, B. (2000). Developmental Trauma Disorder: A new rational diagnosis for children with complex trauma
histories. Psychiatric Annals. (200x).
Van der Kolk, B., McFarland, A., & Weiseth, L. (1996). Traumatic Stress: The overwhelming experience on mind,
body, and society. New York: Guilford Press.
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USEFUL RESOURCES:
The New York City Alliance against Sexual Assault http://www.nycagainstrape.org
Safe Horizon http://www.safehorizon.org/
New York City Hotlines & Referral Services
Safe Horizon Rape Crisis/Sexual Abuse Hotline: 212-227-3000
The New York City Police Department Special Victims Report Line: 646-610-RAPE The NYC Gay and Lesbian
Anti-Violence Project: 212-714-1141
To report child abuse and neglect, The New York State Child Abuse and Maltreatment Register
Hotline, 1-800-342-3720 (general public) or 800.635.1552 (mandated reporters).
The New York State Crime Victims Board, 718-923-4325, or 1-800-579-0689, or 1-888-2899747 (TTY).
National Hotlines and Referral Services
Rape Abuse and Incest National Network: 1-800-656-HOPE (4673)
The National Domestic Violence Hotline: 1-800-799-SAFE (7233) or 1-800-787-3244 (TTY)
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